
The Bilingual Common 
Core Initiative
New York State Regional Bilingual Education Resource Network
NYU Steinhardt
Metropolitan Center for Research on Equity and the Transformation of Schools

Patricia Velasco
Bilingual Education Program
Queens College, CUNY
November 1, 2016



Agenda
• Topic 1: Overview of the CCLS and introduction to the 

Bilingual Common Core Initiative

• Topic 2: Understanding the structure and purpose of the 
templates

• Topic 3: The forgotten ones: The Speaking and Listening 
Standards

• Topic 4: Presence of the home language in the new language

• Topic 5: The importance of background knowledge in reading 
comprehension



OVERVIEW OF THE COMMON CORE LEARNING 
STANDARDS AND INTRODUCTION TO THE BCCI.

Topic 1



THE NYSED ELA CCLS
• Reading for Information 

(10 standards)
• Reading Literature
• (11 standards)
• Writing
• (11 standards)
• Speaking and Listening
• (6 standards)
• Language Standards
• (6 standards)
• Foundations of Reading
• (4 standards)

• The CCLS include content 
area literacy:
• Reading History/Social 

Studies 
(9 standards)
• Reading Science
(10 standards)
• Writing History/ 

Science
(9 standards)

Presenter
Presentation Notes
Components of the CCSS ELA. The points that are presented in bold are the standards that are part of the BCCP. 



What has changed in the CCLS?
• Mostly, conceptualizations about how to 

teach and embed academic language.

Reflection Point

What are the elements that conform 
academic language?



How the CCLS are presenting the concept of language for 
academic purposes from a more coherent and demanding 
perspective 

Language for 
academic 
purposes

Vocabulary 
(st. 4 in the 
RL and RI 
standards 
address 

word 
knowledge 
specifically) 

Sentence 
structures  

(standard4 and  
5 address this 

aspect 
specifically) 

The new element 
that the CCLS 

include is oral and 
written discourse
(e. being able to 

present an 
argument, analyze 

a  point of view, 
explain conflicting 

evidence)
Disciplinary 

content area 
language.  

Presenter
Presentation Notes
Vocabulary and sentence structures have been the elements that have always been associated with control over academic language. The new element that the CCLS are integrating are discourse, which implies using language functions in order to produce a convincing argument. Discourse also means understanding the particular vocabulary and language patterns that are associated with different disciplinary content areas. 



How does this affect 
multilingual
learners/emergent bilinguals?

• Escamilla and her colleagues have studied over 4,000 children 
and 250 teachers in five different states (2014, p. 13). These 
researchers identified vocabulary, sentence structures and 
conversations as key elements that have to be part of every 
unit. 

• Escamilla and her colleagues also point out to the importance 
of oral language development, a topic we will address later on. 



From the perspective of the CCSS:
• ‘It is possible to meet 

the standards in 
reading, writing, 
speaking and 
listening without 
displaying native like 
control of 
conventions and 
vocabulary”.

(National Governors Association Center for 
Best Practices, Council of Chief State 
School Officers, Appendix A, 2010, p.1)

Presenter
Presentation Notes
From the perspective of the CCLS, all students regardless of their level of language proficiency, have to be involved in content area learning. Make the point that when referring to CCSS it refers to the Common Core State Standards (the ones accepted by most States). The term for the standards in NY is Common Core Learning Standards (CCLS).



The importance of scaffolding language and literacy development in the five 
levels of language proficiency in the  NLAP and theHLAP

• The BCCI acknowledges 
that language 
development is 
progressive but not 
necessarily linear.

• There is always a need 
for scaffolding. Research 
by Saunders, 
Goldenberg and 
Marceletti (2013) found 
that language learners 
typically require four to 
six years to achieve 
what would be 
Expanding. 

The new element that 
Saunders et al., found was 
that progress from 
beginning to middle levels 
of proficiency is fairly 
rapid (from level 1 to 2),  
but progress from middle 
to upper levels of 
proficiency (level 3 to 5) 
slows considerably. 

Language Proficiency Levels in the BCCI:
Entering    Emerging    Transitioning    Expanding    Commanding

Presenter
Presentation Notes
Explain why this is: we do not know how school language develops or it can also be that ESL services are usually withdrawn once students acquire a level of social language proficiency.



Activity : deciding the language 
proficiency 
of one of your students

• Use handout 2 which describes the language proficiency levels 
and think of one of your students.

• Try to think/imagine how s/he understands and expresses 
his/her understanding across the language proficiency levels. 
For example, when doing math, your student might perform 
better than when engaged with a text. 

• Language development is a gradual process, but is not 
necessarily linear. You will probably find when you analyze 
your student’s performance, that s/he can not be ‘boxed’ into 
one category.



New York 
State Bilingual 
Common Core 

Initiative

New Language Arts 
Progressions (NLAPs) 
for reading, writing 
and speaking and 

listening

Home Language 
Arts Progressions 

(HLAPs) for reading, 
writing, speaking 

and listening.

What the BCCP entails:

Presenter
Presentation Notes
What constitutes the Bilingual Common Core Progressions. The reading, writing and speaking and listening standards are presented twice: the New Language Arts Progressions and the Home Language Arts Progressions. The language Standards and the Foundations of Reading are presented without grade level considerations



The purpose of the Bilingual 
Common Core Progressions
• The purpose of the Bilingual Common Core Progressions 

(BCCP) is to describe language and content scaffolds to 
support bilingual students at each of the five language 
proficiency levels. 

• The BCCP is a tool that allows teachers to differentiate 
instruction in the common core classroom.

• The underlying assumption is that students can reach the 
demands described in the CCLS if appropriate support is given.

• The BCCP take a bilingual stance. The supports are not just 
described for students learning English but also and no less 
important, for students developing their home language.

• The standards presented in the BCCP are not a different set of 
standards as described in the CCLS. 

Presenter
Presentation Notes
An important point is to stress that the BCCP is for bilingual students, not just ESL (or according to the new Part 154 terminology, NLL).



UNDERSTANDING THE STRUCTURE AND 
PURPOSE OF THE TEMPLATES

Topic 2 



The first two pages of each 
template

• Present receptive (listening and reading)  
and productive (speaking and writing) 
language skills.



Anchor standard, grade level standard, receptive language 
skills 



Receptive language skills 



The third (and in some cases, 
fourth page) 
• Presents the linguistic demands. It 

refers to the language that students 
can develop in order to reach the 
demands of the standard. 

• We are going to analyze this section in 
more detail.



Understanding the structure of a Template. 
Page 3: Linguistic  Demand Section

Presenter
Presentation Notes
The third page presents the Linguistic Demand section. The upper part repeats the anchor and grade level standard, the main academic demand and the grade level academic demand. The purpose of this section is to show how certain linguistic markers can mirror and support the standard. In this example (4th grade standard 6), the linguistic demand entails understanding how first person (I, me,my) pronouns are an integral part of doing a first hand account. Second hand accounts demand the use of pronouns in the second person (he, she, they, them).



Linguistic Demand excerpt for Standard 3, 
Reading for Information, Grade Band 9-10
During his five years on the ship, Darwin observed a number of 
phenomena that were of central importance to him. Indeed, it 
was not until two or three years after his return that he began to 
consider seriously the possibility that they could change. 
Nevertheless, during his five years on the ship, Darwin observed 
a number of phenomena that were of central importance to 
him, in reaching his ultimate conclusion. For example, in the rich 
fossil beds of southern South America, he observed fossils of 
extinct armadillos similar to the armadillos that still lived in the 
same area. 



Vocabulary. Target word: 
phenomena

Phenomena Development Accident

An event that 
can have bad 
consequences

An event not 
seen or noticed 
before

An event that 
has changed 
over time



Vocabulary. Which of these conjunctions 
work; which don’t?
• Nevertheless, during his five years on the ship, Darwin observed a 

number of phenomena that were of central importance to him.
 All the same, during his five years on the ship, Darwin observed a 

number of phenomena that were of central importance to him.
 However, during his five years on the ship, Darwin observed a 

number of phenomena that were of central importance to him.
 But, during his five years on the ship, Darwin observed a number of 

phenomena that were of central importance to him.
 Because, during his five years on the ship, Darwin observed a 

number of phenomena that were of central importance to him.
 In spite of that, during his five years on the ship, Darwin observed a 

number of phenomena that were of central importance to him.
 Perhaps, during his five years on the ship, Darwin observed a 

number of phenomena that were of central importance to him.



Vocabulary: morphology:
im and able
• TARGET WORD: IMMUTABLE

• Mutate: means that it changes over time
The prefix Im, means opposite. 

The suffix able, means capable of, susceptible of

Immutable therefore means not
capable of change



Syntax: relative clauses
• During his five years on the ship, Darwin observed a number of 

phenomena that were of central importance to him.
• Relative clauses have two sentences linked by that, which, who, 

what that can be very confusing two multilingual learners.
• We can divide them into two:

• During his five years on the ship, Darwin observed a number of 
phenomena

that 
• The phenomena were of central importance to him.

• During his five years on the ship, Darwin observed a number 
that

of phenomena. The phenomena were of central importance to him



Conversations      

1. What adjectives do you associate with Darwin?
Patient, intelligent, observant, impatient, impulsive?
2. What kind of a man do you think Darwin was?
3. Why do you think it is important to know about Darwin?



The forgotten ones: 
the speaking and 
listening standards
Topic 3



The importance of speaking and 
listening for literacy development

• Given that the speaking and listening standards are not part of 
the testing obsession, they are not prioritized as the reading 
and writing standards are.

• This has resulted in a distortion of the implementation of the 
standards themselves.

• The listening and speaking standards allows students to 
improve their reading comprehension as well as  their writing 
and their public speaking skills.



What we know about oral language and language 
learners/emergent bilinguals

• The work of emergent bilinguals/multilingual learners 
improves when they are allowed to be able to work in small 
groups. This has a positive impact on their comprehension and 
engagement.

• According to Escamilla and her colleagues,25% of instructional 
time should be devoted to oral language development. 



Anchor standard, grade level standard, receptive language 
skills 



Presence of small group work in 
the productive standards



PRESENCE OF THE HOME LANGUAGE 
IN THE NEW LANGUAGE 

Topic 4



Portraying a dynamic view of bilingualism  in the New and Home 

Language Arts Progressions 

Each standard is 
presented twice.

New Language Arts (NLAPs)

Formerly known as the English as a Second 
Language Learning Standards.

Targets students who are developing oral 
and literacy skills simultaneously. 

Home Language Arts Progressions (HLAPs)

Formerly known as Native Language Arts 
Standards. 

Targets students who have developed oral 
language skills but are lagging behind in their 
literacy development (e.g., SIFE and heritage 

language users) 

Presenter
Presentation Notes
The Home and the new language are given equal importance. Both set of templates can be used in conjunction, allowing teachers to modify and adapt their instruction according to the language and literacy levels of their students. The NLAPs target students who are learning English as a new language. These students will very likely be developing oral and literacy skills simultaneously. The Home Language Arts Progressions are for students developing their home language, usually their oral skills are more developed than their literacy skills. Teachers of SIFE students and heritage language learners would be candidates for using these templates. 



Portraying a dynamic view of bilingualism in the 
New and Home Language Arts Progressions 

Bilinguals can process information 
in one language and express the 
concept in the other.

The home or new language can act 
as a scaffold to facilitate language 
development. 

This practice can also act as a 
motivational  mechanism for auto-
regulation whereby students use 
what they know in order to 
accomplish what they don’t. 



Presence of the home language in the new language templates

In the first three levels, students  can use 
their home language.



Presenter
Presentation Notes
For standard 10 in Writing, students are allowed to use their home language in all the stages of the writing process. The aim is to convey that writing is a process driven and not a product driven approach. 



35

Home 
Language

New
Language

BCCI-WRITING- STANDARD 10 IN ACTION.
SAMPLE 1: PLANNING IN THE HOME LANGUAGE, WRITING IN THE 

NEW LANGUAGE.

• Writing is by nature a 
recursive process in 
which there are 
stages (planning, 
drafting, finalizing 
sections; then re-
planning sections; re-
writing, finalizing).

Presenter
Presentation Notes
What is translanguaging: TL has to do with comprehension. Receiving information in one language and processing in another language with output in the other. You have to target it strategically. In these samples, the writing process portrayed 



BCCI-WRITING- STANDARD 10 IN ACTION.
SAMPLE 2: DIFFERENT LANGUAGES FOR DIFFERENT PURPOSES 
(DESCRIPTION IN SPANISH, INTERNAL DIALOGUE IN ENGLISH)

• Sample 3 • Los otros dias yo vi a tres
niño y a 3 niñas juando
en la nieve y los tres
niños empujaron a tres
niña en la nieve y las tres
niñas se calleron en la 
nieve donde havia poca
caca mucho susio.

• [The other days I saw 
three boys and 3 girls 
playing in the snow and 
the three boys pushed 
three girls in the snow 
and the three girls fell on 
the snow where there 
was poo very dirty. ]

• I said to my self is she 
going to yell then I said it 
out loud to my friend



BCCI-Writing-Standard 10 
in action. Sample 3:  

rhetorical engaging the 
reader

Transcription: There are 4 
butterflies in our class. How? 
Why butterflies? Let me tell 
you how. Let me speak in 

English for a second. First, it is 
an egg. Then larva. Then a 

caterpillar. Next it is a pupa. 
Then a butterfly. 

Presenter
Presentation Notes
Taking intoa ccount the reader in order to use languages flexibly (translanguaging)



The importance of background  
Knowledge in reading comprehension
Topic 5



Reflection point

• What is background knowledge? Why do you 
think it is important?

• Do you think that everything that we know is 
useful?

• Do we have gaps in information?

• Did you know that our previous knowledge and 
the motivation that a topic might inspire in us, 
affects how well we read and how well we learn?











For Haitian materials:

Please consult the following websites:

https://www.educavision.com

editions.universitecaraibe.com

https://www.educavision.com/


SUMMARY
What did we cover today

• Overall summary of the CCLS 
• Overview of the structure of the templates for the BCCP
• The importance of oracy development and the need to foster 

conversations by grouping students in small groups (and less time with 
independent work)

• New conceptualizations of bilingualism: the home language doesn’t 
always impact the new language, but both impact each other. For 
instance, students can plan in one language and write in the other.

• We need ways to specifically address vocabulary, sentence structures 
and conversations in our classrooms.

• Reading comprehension depends to a large extent on the background 
knowledge and motivation a student has.

• WHAT DID YOU LEARN? WHAT CAN YOU APPLY IN YOUR 
CLASSROOM?



The NYSED Bilingual common core initiative

• The BCCI is a tool to help us our best as bilingual teachers.
• The BCCI embeds new conceptualizations about bilingualism

and language development. 
• The  creation of the BCCI allowed us to acknowledge the role 

that background knowledge has on learning and understanding.

The templates for the BCCI can be found in 
NYSED website:
https://www.engageny.org/resource/new-
york-state-bilingual-common-core-initiative



Thank you!
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