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Agenda

m | earning the language of language arts

m Understanding the abilities of Entering, Emerging and
Transitioning ELLs and how to support them

m \Ways In with Grade Level Literature: A Model
Secondary Unit—A Doll’s House and Susan B. Anthony

® |ncluding Entering, Emerging and Transitioning ELLS in
an Integrated ENL Class

m Close Reading and Annotation with Emerging and
Transitioning ELLs

® Argumentative Writing with Emerging and
Transitioning ELLs



E
speaking = __ writing
informational g f_;mgmpx]r.:?f g reading
variety = texts
®

cross-curricular

Learning the
Academic
Language of English
Language Arts




Academic Language at
Three Levels

Dimensions of
Academic

Language

Discourse Level

Sentence Level

Word, Phrase Level

Examples from
Grades K-2

Folktales, news
articles,
storyboards

Sequence wordes,
prepositional
phrases,
connectives

Characters, text,
titles, rhyming
words, main idea

Examples from 3-5
and 6-8

Editorials, opinions,
scripts, research
reports

descriptions,
metaphors, similes,
analogies

Hyperlinks, stanzas,
perspectives, root
words, evidence

From Academic
Language in

Diverse
Classrooms
Gottlieb, Ernst-
Slavit

2014, Corwin

ACADEMIC
LANGUAGE

in Diverse Classrooms

MATHEMATICS, GRADES 3-5

Margo Gottlieb
Gisala Ernst-Slavit  sews taen



Different forms of Discourse

m Ballads ® Blogs

m Essays m Text messages

m Fables m Podcasts

= Novels ®m Powerpoints

» Myths ®m Photo journals

®m BOooOk reports ® Role plays

® Poems m Speeches

® [nformational texts ® Debates How are you
= Opinion pieces = Storytelling prefg?gﬂ%fher
= Plays = Presentations these?

From Academic Language in Diverse Classrooms
Gottlieb, Ernst-Slavit, 2014, Corwin



Components of Academic Language

Foundation:

Language functions

Zwiers, 2008



ELA Terms

Bricks

= |magery

® Symbolism

= Narrative

= Nonfiction

m Climax

® Rising action

m character

Foundation/Functions

m Describe

m Represent

How much
= Defend language do
each of these

= Compare communicative

s Explai functions

Xpiain require of

o

= |dentify students?
m Distinguish

= Argue



SECONDARY ELLS
THE ACADEMIC
LANGUAGE TESTS

FOCUSING ON
EMGLISH
LANGUAGE ARTS

A FO00

prendix

The ELA Academic Vocabulary Word Lists

Literary Terms
allusion
analogy
antagonist
atthor
autobiography
hiography
character
commedy
comic relief
conflict
conbexk
dialect
dialogue
drama
elernent
exposition
falling action

figurative language

fashback
foreshadow
imagery
irony
mmeaning
mielody
metaphor
mood
narrative
narrator
paradox
personification
plot

poetry

point of view
protagonist
relevance
resolution

rising action

rhivlhim
setting
shrt story
simile
structure
AUspense
symbal
theme
time frame
tone

Lragedy

Revising and
Editing Terms
add

any

change

combine

correction

“oluchon TTree Preaq (2006 )
r 4 ©Educahonal So Lech iy =

127



Sohuben Tree Heans

Teach i_nq_ Yfour Secordary ELLs the Academic Languarge of Tests; Focisi ng on Language in English Lanquage Arls

could
delete
document
draft
ediling
effective

fill in
follow

idea
improve
improvernent
insert
logically
made

move
organization
paper
paragraph
passagde
TEViEw
revise
Peviging
revision
rewrite
rough draft
sentence
should

stpporl

switch

transition

Reading Terms
adwertiserment
analugy

antornyny
hackground

biag

cause and effect
characteristic
chart
chronological arder
cite

lassic

colomial

compare and conlrast
comprehend
comclusion
connolation
contempaorary
tontext

craft

credibility

critigue

culture

datahase

deceptive

(2064 )

deconstruct
deduction
denatation
derivation
dialogue

diary

dictinnary
discussion
dun;umentar}'-
dramna

edit

editorial

faulty

figurative language
filtn
Feneralization
genre

glittering generalities
glossary

graph

graphic organizer
heading
historical context
homonym
idlealism

idiom

index

induction




The ELA Academic Yorabilary Word Lists

inference
inthaence
interpret
jowarral
literary
literature
logical
logical fallacies
main Wea
map
meaning
media
mermaranda
e
motivation
maltiple-meaning word
narralor
naluralism
NEWspaper
nee]
ardarnzation
ogkline (verh)
ORI
pariod
periodical
PEFSUASICR
poekry

precelanial

prediciion
prefix
realism
relavant
Teread
TESOULEE
TESTICEE
review
revilutaenary
romanticism
roat

LT

shim

gpeech

story
strategy
study guide
suflix

SUMMArize

supporting details

Synonym
svmtax
tet
thesaurus
vocabulary

word origin

a9

Purpose for Reading

Lo appréciale a weiter's
craft

b be entertained

Lo b informed

to discover

to discover models to use
bo ey

to find out

to mlerpral

to sobve problems

o take action

to understand reference

Writing Terms
ahstract {noumnd

audience

Author’s Purpose
Loy cormpare

to describe

to entartain

to axplain

Lo enpress

e influence

to inform

Lo persuade

haody

capitalization




L3

Teaching Your Secondary ELLs the Academic Language of Tests: Focusing on Language in Engiish Langquage Arls

clariby

coherent
compose
composition
wonclusion
contenl
conventions
creals

depth

draft

edit

llipses

aagay
EXPYESSION
evidence
general
SrRImar
introduction
itz lics

literary

logical argument
Ingieal progressinn
manual of style
mechanics
[TIEMIA
narrakive
OCCASION

HIE R

oTEAnization
patallefism
persuasive
play

poEm
prawriting
procedura
[rrRCess
proofread
pthhish
punctuation
PLrpg
reflective
report
TESTICN SR
résume
revise
Sentence
SDUFGE
apecific
spelling
story
structure
skyle
SUETITIATY
supporting idea
thesis

topic

VIHCE

wird choice

Viewing and
Representing
Terms

ad campaign
atlvertizernent
analysis
attitude
audience
carmerd angles
communicats
enmpake
construck
cantent
cortrast
convey
ConErage
critigue
cultore
deconstruct
design
distinguish
documentary
ediling
editorial
effect




element

engage
entertaining text
EXamine
evaluate

event

feedback form
flyer
generalization
e

group discussion
idea

informative tedt
Internet
interpret
investigate

Tine

main idea

media

MESSAZE

TTSIC

TLEWS Magasine
NEwspaper
nightly news
perception
pholagranh
palitical campaign

presentation

The ELA Academic Yocabulary Word Lists

Bl

print ad
product
praduction
property
purpose
questionnaire
reaction shots
realiby

reffect
relationship
represent
PESPIONES
SE(UENCING
shape
sigmiicance
SOLITCE

special effects
specific
techmigue
technology
television
texture
unique

wideo

video adaptation
View

visual representation

web page

Test Question
Vocabulary
actions

aifect

adree

ANSWEr

appear

attitude

avoid

besides

hest

choose

campare

concepl

conclude

COTIVEY

COMVINCE
definition
deseribe
description
develop

disclose

drawing

effective

antry

EXPEFETICE (M)
experience {varb)

explain




Teaching Your Secondary ELLs the Academic Language of Tests: Focusing on Language in English Language Arts

EX[Tess
evideme_
figure out
fiollow
following
generalization
highlight
illustrate
illustration
impact
imply
indicate
mainly
major
match
mean
meaning
mostly

narratoy

notes

over the course
paragraph
persuade
primary
prove
purpose
reader
respond
response
reveal
selection
sentiment
show
significance
sirnilar
structure
suggest

SUMMArize

SUmMmary
support

tell
throughout
understand
use

view




Find examples in the list
of words that are bricks
And words that are

foundation/functions

Brick = author,

Mortar = grammar used character, conflict
Foundation =




Marzano'Academic'Word'Lists'

_ Other Lists__

Language Arts
K 1 2 3 4
alphabet author chapter appendix able
back cover beginning consonant character audience adjective
book blend composition brainstorm adverb
cover consonant blend comprehension capitalization antonym
date dictionary discussion chapter title author's purpose
first name ending consonant fairy tale consonant substitution chronological order
front cover letter-sound relationship folktale contraction compound word
last name long vowel main character cursive context clues
letter lowercase main idea decode dis
magazine margin map directions draft
movie parts of a book number word edit homonym
newspaper poem prewriting encyclopedia Iy
print publish essay multiple meanings
rhyme purpose fable non
short vowel question fantasy plot
sight word reread fiction plot development
title retell glossary pre
title page sentence illustration pronoun
uppercase spelling index punctuation
vowel combination spelling pattem mystery quotation marks
vowel sound symbol myth root word
table of contents nonfiction setting
textbook noun subject
vocabulary paragraph subject-verb agreement
period summarize
prefix synonym
proper noun theme
question mark topic sentence
suffix un
syllable verb



Choose 6-8 ELA Terms You Should Teach

Your ELLS:

Language Arts
3

abbreviation

action verb
apostrophe

cause and effect
character development
colon

comma

command

compare and contrast
conflict resolution
declarative sentence
double negative

draws conclusions/makes
inferences

er

est

ful

heading

homophone

in

interrogative sentence
less

linking verb

main idea

mis

ness

past tense

persuasive text

point of view

re

reference materials
relevant supporting details

6
author's purpose
autobiography
biography

cause and effect relationship

climax

closing

comparison
compound sentence
compound verb
compound word
conjunction

contrast

dialogue

exclamation mark
exclamatory sentence
imperative sentence
imegular verb

main idea or essential
message

makes inferences
organizational pattemns
point of view

pre

present tense

re

reference materials
root word

simple word analogies
tone

fransition

un

7
able
adjective phrase
caption

comparative adjective
conflict resolution
descriptive language
dis

editorial

er

est

fact vs opinion
foreshadowing

interjection
interview
italics

fess

y

mis

non

paraphrase
personification

plot development
predicate adjective
relevant supporting details
salutation

sentence combining
stereotype
superlative adjective
synonym

verb phrase

antonym

bibliography

business letter
character development
context clues
coordinating conjunction
demonstrative pronoun
draws conclusions
elaboration

figurative language
formal language

ful

in

independent clause
informal language
intonation
metaphor

narration

ness

parallel structure
perspective
persuasive text
plagiarism
problem-solution
report

research paper
simile
subordinating conjunction
synthesize
viewpoint

alliteration

analysis

annotated bibliography
author's purpose
cause and effect relationship
character development
comparison

conflict resolution
contrast

draws conclusions
hyperbole

idiom

indefinite adjective

indefinite pronoun

interrogative pronoun

main idea or essential message
makes inferences

organizational pattern
parody
persuasive devices
plot development
point of view
primary source
propaganda
reference materials
relevant supporting details
satire
setting
synthesis
tone
-‘-’___‘/n.l—"\
—

/_Hr\'

Jot your terms down/!



Language Arts
10
allegory
allusion
anecdote

archetype
assonance

author's bias
clincher sentence
consonance
context

couplet

denotative meaning
epic

expressive writing
irony

limited point of view
lyric poem

ode

omniscient point of view
onomatopoeia
parable

resume’

rhetorical question

sarcasm

semicolon

soliloquy

stream of consciousness
structural analysis

thesis

thesis statement
universal theme

11
acronym
aesthetic purpose
aesthetic quality
American Psychological
Assoc.
analogy
artifact
ballad
bias
coherence
cohesion
compound adjective
concept
connotative meaning
direct address
dramatic dialogue
emotional appeal
future perfect verb tense
hostile audience
intemal conflict
literary criticism
Modem Language Assoc.
nuance

past perfect verb tense
present perfect verb tense
reflexive pronoun
secondary source
standard English

text feature

text structure
understatement

12
ambience
appeal to authority
appeal to emotion

appeal to logic
autobiographical narmrative
belief system

biographical namrative
circumlocution
compound-complex sentence
correlative conjunction
credibility

criteria

debate

divided quotation
drama-documentary
externalfintenal conflict
hierarchic structure
interior monologue
Neoclassic literature
pastoral

propostion of fact speech
proposition of policy speech
proposition of problem
speech

proposition of value spech
Romantic period literature
temporal change




Tennessee Academic Vocabulary
A Guide for Tennessee Educators

L ] [ ]
L T YT

Tennessee Department of Education

Timothy K. Webb, Commissioner
July, 2006
Revised: December, 2007
Revised: July, 2009

ENGLISH / LANGUAGE ARTS

Kindergarten

Alphabet
Author

Tlustrator
Beginning

Ending

Consonant

Vowel

Drawing

Fairy tale

Letter

Letter sound relationship
Picture book
Poem

Story

Song

Print

Retell

Rhyme

Sentence

Speech

Title

Uppercase (capital)
Lower case

Word

Period

Question mark
Exclamation mark
Read

1st Grade

Blend

Capitalization

Character

Setting

Consonant

Vowel sound

Fantasy

Mlustrate

Sequence

Predict

Punctuation (e.g., comma,
quotation, etc.)

Question

Statement

Reality

Syllable

Vocabulary

Media (e.g., book, video,
film, illustrations)

Summanize

Information

Noun

Verb

Compound word

2nd Grade

Adjective
Adverb
Pronoun
Dictionary
Encyclopedia
Fiction
Nonfiction
Folktale
Fables
Discussion
Main idea
Message
Predicting
Prewrite
Dmaft

Edit

Publish
Author’s purpose
Table of contents
Glossary
Singular
Plural

Plot

Punctuation (¢.g., comma,

semi-colon, etc.)

Base (root) word
Prefixes
Suffixes

15



3rd Grade

Abbreviation
Mcverh
Antonyms
Apostrophe
Cause

Effect
Contraction
Declarative
Exclamatory
Fact
Interrogative
Multiple-meaning words
Opinion
Orpanization
Plural
Possessive
Punctuation {commas)
Thesaurus
Internct

Atlas
Encyclopedia
Run-on sentence
Sequential
Singular

Stanza
Characier
Selting
Summarize
Supporting details
Synonyms

Vb

dth Grade

Alliteration

Analogy

Audience (as listeners)

Author's purpose

Caption

Compare

Contrast

[ouble-negative

Drrawing conelusions

Fable

Cienre

Homonyms

Inclex

Mauking infcrences

(infermng)

Metaphor

Outline

Possossive nouns

Prediction

Proofread

Quatations guotation
marks

Sentence fragment

Simile

Subject/verb agreement

Time order/transitional
words

Topic senlence

Verb lense

5th Grade

Allixes

Comparalive

Conjunclions

Figurative language

Hyperbole

Idiom

Imiplied

Clause

Interections

Intreductory paragraph

Main ideas

Metaphor

Marrative

Onomatopocia

Oral presentation

Personification

Paint of view

Preposition

Prompt

Punctusiion marks {coli
semi-colon)

Reference source
{interviews, al manac

NEWSPAPErs)

Simile

Citations

Superlative

Theme

Wisual image

oih Grade

Employ

Foreign phrases

Gienre

Hyperbole

|I‘|IﬂE¢r:,l

InfizTence

Mnemonic devices

Writing modes

Multiple meining:

Persenification

Ehyme

Rhytlm

Fainl of view

Propapanda

Relevant

Relewvancy

Sequential ondar

Sidebirs

Simile

Symbalism

Text features

Thesiz slatement

Siressediunstressed
syllables

Clauses

Tith Grade

Intersction wilh lexls
Paruphrase
Epmolagy
Semandic change
Connolatisn
Denotation
Siress

Fitch

Jurne:eri
Oinumatopoei
Accent
Repetition
Foreign phrases
Inbermal thyme
Irany

bdoad
Foreshadowing
Flushhack

T

Inferences
Vigwpolnd
Epilogue
Assonamoe
Congonance
Muanes

Climax
Double-negmtive

Jth Grade

Allusion

Anbecedent

Bias

Clincher sentencs

Coherent arcer

Compusition

Cross-refercnce

Dehate

Derivitlion

Dinumidization

Elaboration

Facilitator {role
idemtificationgroups )

Caemumd

Inferring

Jargon

Indisctive reasoniing

Deductive reasoning

Inflection

Enunciation

Rt

Pitch

Participles

Persuasive writing

Preface

Eeliabilily

Sensory detail

Shades of meaning

Tensian

Thesis stabement

Pl anonl bome

ALTonyms

Sidehars

Footmses

Endmives

1r



9th Grade

Audiegnce

Prodaponist

AnLagonist

Citation

Coherenee

Dictiem

Drama

Elements of plot

Elements of poeiry

Parint of view

Erymology

Figurative languags

I":lrcilul winrls and phrases

Logicil fallacies feg,
appeal to fear [ad
haculum], persanal
atach [2d hominen],
false dilemma, and
fulsz analogy)

Discourse

Paraphrase

Persunsive devices

Questioning

Riscarch

Revizion

Rubric

Source (g.g., primary,

secondary, tertiary)

Siyle

Themes, necurming

Thesis (e.g.. implied
thesis)

1th Grade

AcTonyim
Ambiguity
Persomal
Archotype
Commotaieom
Denatafwm
Elements of argument
Elerments of design
Eherments of plot
Elements of prose
Foreign words and phrases
Incongruity
Juxlaposilion
Logical Fallacy
Mlodes of discourse
Parallelism
Persuasive devioes
Raseiarch
Reusoning
Rheterical devices
Siyle

Shifi

Decide on terms to
teach and monitor
their acquisition and
use by your ELLs




REPRODUCIBLE ' REPRODUCIBLE

Character Traits Character Traits (continued)
. g 27. cheerful >3. eager 79. grouchy 105, loving 124, poor 143 scared 162, falented
2, acvenlurous 28, childish 5. easygoing Bl grunpyy 100, bl 125, popalar 144, sporotive 163, mall
3, affectionate 29, clever 55, efficient &1, guilty 107, Tucky 126, pesitive 145, selfish 164. thankiul
4. afraid 30, clumesy S6. embarrassed a2, happy 108, mature 127. precise 146, serious 165, thoughtiul
5. alert . concerned 57, encouraging a3, harsh 109, mean 138, proper 147, shanp 166, thoughtless
&, ambitiaus 32, conflent 58, energetic a4, hateful 110 rrsisy 129, pwoand 148, short 167 gined
7. angry 33, eonfused 50, evil 5. healthy 111, miserable 130 quick 1449 shy T4, tolerant
&. annoyed 34. considerate R, excited . helpful 2 rsteriens LS B50LBIy 159 krsting
%, anxious 35, cooperative fil, exper a7, honest WA e 132 14boral 15K el T2 bnstsodtlay
. . 114 nervius 133 reliakble 152 sl 171 unirendly
10, apalogetic 3, Ccouragenus 62, fair a5, hopedul
e 115, nice 134, religious 153, smart 172, unhappy
11. arrogam 37, cowardly 63. faithiul a4, hopeless
116, nesy 135, responsible 154, sneaky 173, upsel
13 attentive A8, cruel fidl. iearless O hurnosrous
117. ohedient 140, roslass 155 sorry 174, wsedul
13 bl 39, curious 65, ferce 91, ignorant
il aipless donal 118, abnoxious 137, rich 156, spoiled 175, weak
14. bald 40, dangerous G, foalish 92, imaginative 119, old 138. rough 157. stingy 176, wicked
15. hored 41. daring 67. fortunate 93. impalient 120, pesacelul 138, rucfe 158, shrangs 177, weise
16, hossy 42, decisive 6&, friendly 94, impoline 121, picky 14101 sad 150, sieict 178, worrled
17. braimy 43, demanding 69, frustrabed 95, inconsiderate 122, pleasant 141. safe 160, stubborn 179, wrong
1B. brave 44, dependable 7. funny . independent prosline: r i) i T, voung
149 hright 45, depressed 71, gentle 97, industrious Wh
200 brilliane iz, determined 7. giwving 9. innacent at are some
21. busy 47, discouraged 73. glamorous 94, intelligem WOI’dS yO u
22 calm 4. dishonest 4. gloomy 100, jealous SECONDARY EI h
: _ THEACADEMIIT Never near your
23, careful 44, ﬂlsfﬁgflllclful 75, gond 107, kingd LANGUAGE ' TI students use?
24, carcless 500, dowhieful 7o, araceiul 102, lazy -
-
25 cautious 51. dull 77 grateful 103, lively '\
2h. charming 52, dutiful P8 greedy 104, lenely : Wiaw Sevaredary ELLS the Langsage ol

I” & P Areemmnees  \What will you do
aaense W o with this list?

© 105 Educated Solutions = snlutinr-tren com = Wit ga.selution-tres cemiELL ta doad 1his page. FOCUSING ON

Taaching ¥our Jary ELLs the Language af Tt Feeuiing as L

ENGLISH
LANGUAGE ARTS



——— Unpack standards for terms

LI = Identify and describe the elements of plot, setting, and
characters in a story, as well as the story’s beginning,
middle and ending. (K-2)

® Make and confirm predictions about the text by using

~—  THE SIOP* MODEL

for prior knowledge and ideas presented in the text itself,
e including illustrations, titles, topic sentences, important

to English Learners

words, and foreshadowing clues (3-5)

m Support all statements and claims with anecdotes,
descriptions, facts and statistics, and specific
examples (6-8)

® Determine the meaning of words and phrases as they
are used in a text, including figurative and
connotative meanings. Analyze the impact of specific
word choices on meaning, tone, and mood. Examine
technical or key terms and how language differs
across genres. (9-10)




THE SIOP® MODEL
f(.)i“‘
Teaching
English Language-Arts
to English Learners

Appendix C: Examples
of Academic

Language in English
Language Arts

MaryEllen Vogt
lana Echevarria  Deborah ). Short

SCIENTIFICALLY BASED - COMPREHENSIVE SDAIE COVERAGE

 Written & Oral English
_Inmmmnmﬂm

Listening
& Speaking

! J}q-‘-,#;

sEntence

share |nfl:|»:|1nal.1'un

letter names

describe

alphabset SONES

fiction rhymes

autobiography tell about an expericnce
descriplion ask guestions

person sty on lepic

place poems

event stories

writing process rhymes

prewnting S00gs

drafting give directions

revising follew directions
complete sentence speak clearly
incomplete sentence retell stories

word order deseribe story elements
OIS Fepart on & lopic

verbs

periods

quotation marks

capitalize

PROPET IOMnS

Vgt B.E., Echevarria, 1., Short, DL (2009). The SIOP Model for Teacking English-Language Ares to English Learners. Boston: Allyn & Bacon,

i SlJVGEEﬂﬁUEj—qSHEUHquu !
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Examples of Academic Languoge in the English-Language Arts (3-5)

Word Analysis, Literary Response ~ Writing Strategies Writing Applications  Written & Oral Listening &
Fluency, & Vocabulary — Comprehension & Analysis (Genres) Language Speakiny
Development Conventions
word families glossary | -fairy tales paragraph concrete details suhjects retell
regular multisyllabic index myths topic sentence memorable event predicates paraphrase words
pacing literal information folkiales supporting facts & details | observations pronouns use of appropnate props
intonation inferred information legends cursive writing recollections adjectives fluency
expression modify predictions fables atlas sensory details compound words | rliythm
antonyms main sdeas in theme encyclopedia Wrilten response articles pacing
expasitory text o literature
SYNONYmMs supporting detals alliteration rubric support judgments | past tense speaker's opinions
in expository fext
homophones problems & solutions onomatopoeia writing narrative central question present tense verifiable facts
context clues multiple-step narrator writing description sounces future tense clear diction
writlen instructions of information
dictionary meanings comprehension strategies | influence of events writing personal letters significant details blends pitch
prefix meanings make and future actions audience providing context contractions tempo
confirm predictions
suffix meanings prior knowledge figurative language | purpose literary work compounds tone
word origins topic seniences simibe introductory writing a double elaboration
paragraph summary the consonanis
word derivations evaluate information mtaphor body change ending giving pm:ﬂe
from -y to -1 directions
word roots fact and opinion hyperbole conclading paragraph plurals details
base words structural pattemns personification introductory paragraph alphabetical order | examples
multiple meaning compare & contrast characteristics indentation simple sentence ancecdotes
words of poetry
thesaurus cause & effect characteristics similarity compound modulation
- of drama & difference sentence
@
-
Vogt, M_E., Echevarria, L, Short, D), (2009), The SIOP Model for Teacking English-Language Arts to English Learners, Boston: Allyn & Bacon. fcontinued)




ol

Examples of Academic Language in the E‘n;fmlhl'wqr Arts (6-8)

Word Analysis, Reading Literary Response - Wr Listening &
Fluency, & Vooobulary Comprehension & Analysis o Speaking
Dievelopment R <
figurative language structural features character qualities fictional narrative modifiers word choice
of popular media {e.g., cournge of
cowardice)
shades of meaning compare-and-contrast influence of sctting Btate a clear purpose stem & leaf plot active voice pitch
ez, softly & :{uie.rly} organizational patiern
idioms in prose/poctry outlines problem visunl image plat line infinitives feeling
analogies in prose/poetry | logical notes resolution prganization by categories | beginning participles one
metaphors in prose/poetry | summaries one Fmal order conflict mechanics of writing posture
gimiles in prose/postry FEports sentence siructure l‘limmlcordr.r riging action dependent clauses gesture
clarify word meanings applications (e.g., for line length rganizational features climax pronoun references mood
through definition library card, I electronic text
savings secount)
clanfy word meanings evidence for author’s puURCTEALIOn denouement hyphens emotion
through example conglusion
clarify word meanings supporting citations rhyme point of view dashes select a focus
through restatement
clarify word meanings unsupported inferencesfl | repetition interpretations brackets point of view
through contrast of literary work
Greek & Latin affixes fallacious reasoning rhythm semicolons semicolons vocal modulation
historical influences on persuasion first-person bases bases nomverbal
English word meanings narrative
propaganda third-person affixes affixes sustain audience
narrative attention
-
cause-and-effect autobiography stale a clear position | parallelism rhetorical devices
organizational pattern
author’s argument biography relevant dialogue writien discourse cadence

Vogt, MLE., Echevarria, 1., Short, D.J. (2009), NW-@W.M: fo English Learners. Boston: Allyn & Bacon.
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Examples of Academic Language in the English-Language Arts (9-12)

Word Analysis, Reading Comprehension Literary Response  Writing Strategies Writing Applications Written & Oral Listening &
Fluency, & Vocabulary (focns on informational & Analysis {Genres & their Language Speaking
Development mafterials) Characteristics) Conventions
literal meanings rhetorical devices ¥ coherent thesis biographical narrative main clauses formulate judgments
figurative meanings public documents - edy consistent tone autobiographical narrative | subordinate media genres
clauses
denotative meanings policy statements 'rl.rm precise language short story phrases patterns of organization
connolative meanings speeches I.rlm.lic monologue | action verbs sequence of events gerunds chronological
CONMOTALIvE power debates & sensory details sensory details infimitives topical
of words genres
Greek myths and platforms jons of appropriate modifiers | interior monologue participial cause and effects
word meanings in characters phrases
Roman myths and hieearchical structures inate factive voice shifting perspectives semicolons introdusction
word meanings racters
Norse myths and repetition nternal conflicts passive voice stylistic devices colons conclusion
word meanings
etymology of tenms syntax termal conflicls research questions ambiguity ellipses literary quotations
in political science
ebymology of terms workplace documents tivations research methods nuance hyphens inform
in history
Gireek roots consumer documents lationships body of composition | complexity parallel structure | persuade
n characters
Latin rocts public decuments I:hmcl:r traits supporting evidence | primary sources subordination classical speech forms
analogies reasonable assertions i SCEnanios secondary sources modifiers credibifity
about author’s arguments
defend interpretations dialogue commonly assertions consistency of validity
held beliefs verb lenses
clarify interpretations soliloquy ypotheses appeal to logic, emotion, | diction relevance
ethical belief
author’s explicit philo- universal themes synilhesize personal anecdote SyTILaX extemporaneous
sophical assumptions information delivery

Vogt, MLE., Echevarria, 1, Short, D). (2009). The SIOP Model for Teaching English-Language Aris to English Learners. Boston: Allyn & Bacon,

{continued)



ick-share!

When will
you teach
the
language
of
language
arts?



IMPROVING
ACADEMIC LITERACY

Understanding the Abilities
of Entering, Emerging and
Transitioning ELLs and

How to Support Them




The 5 ENL
Proficiency
Levels and What
Students of Each
Level of
Proficiency Can
Do: Need to
Grow




ENL Progressions

Differentiated Instruction

Emerging Transitioning Commanding

Amount, Complexity of Language Produced
Amount of Scaffolding Needed




Student Proficiency Levels Vary Across

L, S, R, W: Understand Students’ Profiles

OOy SPEAKWRITE

N

READ LISTEN  VIEW

—




Let’'s Unpack the Performance Level Descriptions for
Listening, Speaking, Reading and Writing, the ToMs
and The New Language Progression Documents

What Do They Tell Us About What Students at Eakch
Proficiency Level Can/Should Be Asked to Do ?




Understanding the 5 Proficiency Levels

Targets of
Measurement

NYSESLAT
| Performance

New Level
Language _ Descriptions
Progressions
NYSESLAT

Proficiency
Levels

https:.//www.engageny.org/resource/new-york-state-english-a-second-language-achievement-
test-nyseslat-performance-level
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How do language

expectations change for

Listening?

Proficiency

Listening (9-12)

PAteprate..narrative elements, key details, characteristics, facts, descriptors, claims, evidence,
T / selution; cause feffect, argument and support, theme or message; provide information;

Language | rucah ulary Targets Type aof Support Teaching Level of Support
Levels Expectations | Scaffolds Arrangements
Tdentifv a few words etermine the fiteral Organize pre-talght Read alowd Substantial support
Short phrases neaning of some Tier 1 | words in a main idea Fartnerships
Entering Predictable ords and thelrimpact | web Teacher-led groups
sentences (that...* In new or home
Some ToMs don't apply sign rfI;’r'rﬂ*r‘ ° o language

to/canvey
information, a
claim, evidence, a
message, theme, key
detall, sequence,

N DE

connections,
refationships,
conclusions. opinfon
and reasons)
Identify some words, | Determine the literal Organize pre-identifled | Read Alowd Moderate Support
phrases meaning of some Tier 1 | words in main idea web | Partnerships
Emerging Few simple nd a few Tier 2 words | In new or home Teacher-led groups
sentences {that...) md their impact language
Identify most etermine most of the | Organize phrasesand | Read Aloud Limited Support
phrases, simple freral and a few of the | sentences on partially Partnerships
Transitioning sentences and a few | [lgurative or completed main fdea Teacher-led groups
expanded or onnotative meanings | web Whole class
complex sentences f Tier 1 and Tier 2 In new or home
[that...) ords and phrases and | language
| Eheir impact
Joetermine most of the | Complete a main idea | Small group Largely Independent
aF some expoded literal and some of the | weh Whale class
Expanding or complex figurative or connote- In new language After teacher modeling
sentences (that...) tive meanings of Tier I
amd 2 words and
| phrasesan their impact
Identify a variety of | Determine most of the Create or complete a Small group Na Support Needed
simple, expanded Iiteral, figurative or main idea web Whole class
Commanding and complex connotative meanings | In new language Individually

sentences (that...)

af Tier 1 and 2 words
and phrases and their
impact

* Ehaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement




How do vocabulary

targets change for

Comm

Reading?

sequence, connections, relationships among id

Reading (9-12)

aie, signal, and refer to information, key details, point of view, a claim, evidence, a message, theme,

A%, CONCIUSIONS, CAUSE-CTTECT, ]W'n!]em -solution, opinion-reasons; development of ideas (not Entering)

Proficiency Language Vocahulary Targets Typq af Support Teaching Level of Support
Levels Expectations Scaffolds Arrangements
A few words Determine the literal Orgagize pre-tatght Read alowd Stbstantial support
Short phrases meaning of some Tier 1 | words in @ main fdea Fartnerships
Entering Predictable words and thelr impact | welyfgraphic orgarnizer | Teacher-led groups
sentences that in text In ndw or home
Anchor 4 and 5 don't indicate, signal, langgage
apply to Entering refer to informeation]
involve text structures a claim, evidence, o
message, theme, ete
Some words, Determine the literal Organize pre-identified | Read Aloud Moderate Support
phrises megning of some Tier 1 | words in main iifea Partnerships
Emerging Few simple and o few Tier 2 words | welilgraphic organizer | Small groups
sentences that... and their impact in text | In ndw or home lang.
Muost phrases, simplf | Determing most of the Organize phroses and Read Aloud Limited Support
sentences and a few] | [fteraf and o few of the | sentgnces on partially Partnerships
Transitioning expanded or figurative or comgleted main idea Small groups
complex sentences connotative meanings webgraphic organizer | Whole class
that... of Tier I and Tier 2 in neg or home
words and phrases and | lang§age
their impact in text; use
context clues & rextual
information to
determine meaning
Most simple or S0 de : igdhize main idea Partnership Largely Independent
expanded or literal and some of the | and supportive details | Small group
Expanding complex sentences figurative or cannota- after teacher modeling; | Whole Class
that... tive meanings of Tier 1| with a glossary
& 2 words and phrases | In new language
and their impact in
text; use Imagery to
find meaning
A variety of simple, Determine most of the Organize information FPartnership Na Suppart Needed
expanded and literal, figurative ar on a note taking guide | Smail Group
Commanding complex sentences connotative meanings In new language Whole Class
that... of Tier 1 & 2 words and Individually

phrases and their
impact in text

* Ehaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement




Speaking (9-12

Communicative Function: contributes to a conversation, conveys relevant details

describes phenomena, contributes to a conversation/discussion, paraphrases infor

main points in a coherent manner, expresses an opinion or claim supported by reasons, Ded O
justifies response, analyzes a topic or evaluates evidence =
Proficiency Language Errors Vocabulary Type of Support Teaching Level of Support
Levels Expectations Targets Scalfolds Arrangements
Uses a few words | Response may Use common Tier 1] | Use sentence Partnerships Substantiol support
Short phrases contain errors and grode level Tier] | starters with or Teacher-led groups
Entering FPredictabie that totally 2 words and short without graphics;
Some ToMs not sentences abscure phrases New and home
applicable meaning language
Uses phrases Response may irse words and shory | Use sentence Partnerships Moderate Support
and simple contain errors phrases including starters with or Small groups
Emerging sentences in words and commaon grade leve | without graphics; Whale class
structure that Tier 2 words; New and home
maogtly obscure Describe ideas and language
meaning facts
Lses simple Response may Use words and Use word bonk; Partnerships Limited Support
sentences amd contain ereors phrases including al | graphics Small groups
Transitioning expanded in words and few grade level Tier] | New and hame Whale class
sentences structure that 2 & 3 words; language
partially Describe detailed
obscure ideas and facts
meaning
Uises simple, Response may Ulse words and 3 LIS {17 S R LD L SR
expanded or contain some phrases including completed graphic | Small Groups
Expanding camplex sentences | errors in words | some grade level arganizer, Tchart | Whaole Class
and structure Tier 2 & 3 words; New language
that minimally Describe detailed
abicuie ideas and facts
meaning
Uses a variety of Response Use words and Use knowledge af Small groups No Support Needed
simple, expanded | contains few or | phrases fncluding the topic or text Whole class
Commanding and complex no grrors in grade fevel Tier 2 ndependently;
sentences amd ward chaice and | and 3 words; 3ffer New language

flwid languwage

structure that
obscure
meaning

precisely detailed
descriptions

* Shaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement




How do language

expectations, errors,
organization, vocabulary
change for Writing?

Proficiency

Writing (9-12)

Prtovide an orientation or an idea; express opinions, sequence, describe, detail ideas,
e, tacts, provide closure, explain, develop a narrative; development of claims and evidence;

Language Errors Organization Vocabulary Type of Teaching Level of
Levels Expectations Targets Support Arrangements | Support
IR f |19 ~ Scaffolds
A few words | Writing includes | Writing lacks Lise commaon Tier || Structure Partnerships Substantial
Short nUMernus orientation, 1 and grade level thoughts amd Teacher-led support
Entering phrases Errors; errors organized or Tier 2 words and ideas; Cloze groups
Some ToMs not Predictable | may totally connected ideas or | short phrases; Give || paragrapk
applicalile sentences absciire closure; lacks ideas and facts New or home
meaning development language
Some words, | Writing includes | Writing includes Use words and Write one to twao | Partnerships Moderate
phrases frequent errors; | hasic orientation, short phrases paragraphs; Small groups Support
Emerging Few simple | errors may arganized or including commaon || New or home
sentences obscure connected ideas or | grade level Tier 2 language
meaning closure; basic words; Describe
development ideas and focts
Most Writing includes | Writing includes Use words and Use o word bank | Partnerships Limited
phrases, frequent errors; | lmited orfentation, | phrases including or graphic Small groups Support
Transitioning simple EFFors may logically organized | a few grade level arganizer to Whale class
sentences abscure or connected ideas, | Tier 2 & 3 words; write a shart
and a few maaning and/or closure; Describe detailed essay; New or
expanded or limited ideas and focts home language
complex development
sentences
Maost simple | Writing includes | Writing includes Include some Use o teacher Partnerships Largely
or same DeEasional partal orientaton, | grade level Tier ¢ | provided model | Small groups Independent
Expanding expanded or | errors; errors do | lagically organized | & 3 words; and graphic
complex not ohscure and connected Describe detailed organizers to
sentences meaning ideas and closure, ideas and focts write an essay;
partial New language
development
A variety of | Writing includes | Writing fncludes Use words and Use knowledge Partnerships No Support
simple, infrequent sufficient phrases including | of the topic Smafll groups Needed
Commanding expanded errors; errors do | orientation, grade level Tier 2 independently to. | Independently
and not ohscure logically organized | & 3 words; Give write a multiple-
camplex meaning and connected precisely detailed | page essay; New
sentences ideas and closure descriptions language

Have Same Chaurts for Grades 5-6

Nancy Cloud, BEd.D., 2016; Nancycloud 2@gmail.com




Listening (5-6)

Communicative Functions: identify, signal, refer to, provide, information, meaning of vocabulary, central ideas; details

Receptive

relationships; describe concepts, points of view, events; develop narrative elements; theme or message; determine development of ideas 1 FITig

Proficiency Language Vocabulary Targets Type of Support Teaching Level of Support
Levels Expectations Scaffolds Arrangements
Identify a few words | Determine the fiteral Organize pre-taught Partnerships Substantial support
Shart phrases or meaning of some Tier 1 | words and phrases on g | Teacher-led small
Entering Predictable words table or graphic groups
sentences (that anizer
Some ToMs don't apply signal important new and/or home
fnelfviduals, main GGG
ideas, key details, e
concepts, events, ©
points of view, °
messagea; story oF
topic, description,
sequence, relation-
ships, cannections,
conclusions, and for
evidence]
Identify some words, | Determine the literal Organize pre-identified | Portnerships Moderate Support
phrases ora meaning of some Tier 1 | words and phrases on a | Teacher-led small
Emerging Jew simple and a fow Tier 2 words | (partially completed] aroups
sentences (that...) table or graphic Small groups
arganizer; In new
and/or home longuage
Identify mast Determine most of the | Organize phrases and Partnerships Limited Support
phrases, simple literal and a few af the | sentencesona Small groups
Transitioning sentences ar o few figurative meanings af | (partially completed) Whole closs
expanded or Tier 1 and Tier 2 words | table or graphic
complex sentences arnd phrases arganizer; In new arnd
{that...) occasionally in the
home language
Identify mast simple | Determine most of the | Organize Partnerships Largely Independent
and some expanded | literal and some of the | sentences/information | Small group
Expanding ar complex figurative or connate- | on a table or graphic Whole class
sentences (that...) tive meanings of Tier 1 organizer
and 2 words & phrases | In new language
Identify o variety of | Determine most of the | Organize information | Partnerships Na Support Needed
simple, expanded literal, figurative or an a self-created table | Small group
Commanding and complex connotative meanings | or graphic organizer Whaole class
sentences (that...) of Tier 1 & 2 words and | independently
phrases In new language

* Shaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement




Reading [5-6)

Receptive

Communicative Functions: identify, determine central ideas finformation, key details, topic or theme, key narrative elements, meaning of vocaoulary,
evidence, conclusions; describe events, sequence of events, connections, relationships among ideas; development of ideas [not Entering)

Proficiency Language Vocabulary Targets Type of Support Teaching Level of Support
Levels Expectations Scaffolds Arrangements
Identify a few wards | Determine the literal Organize pre-taught Read aloud Substantial support
Short phrases or meaning of some Tier 1 | words and phrases on a | Partnerships
Entering Predictable wards weh; chart; graphic Teacher-led groups
Some ToMs not sentences *{that arganizer
applicable signal important In new or home
inedividuals, maln language
ideas, key details,
sequence, connect-
iofs, evidence, efc.]
Identify some wards, | Determine the literal Organize pre-identified | Read Aloud Moderata Support
phrases and a meaning of some Tier 1 | words and phrases on a | Partnerships
Emerging Jew simple and o few Tier 2 words | web; chart; graphic Small groups
sentences that... arganizer; Iin new
and/ar hame lang.
ldentify most Determine most of the Organize phrases and Read Aloud Limited Support
phrases, simple fiteral and a few af the | sentences on {using a Partnerships
Transitioning sentences and o few | figurative or bank of phrases ond Small groups
expanded or connotative meanings | short sentences ora Whole class
complex sentences of Tier 1 & Tier 2 words | partially completed...}
that... weh; chart; graphic
arganizer; in new, and
occasionally, the home
language
Identify mast simple | Determine most of the | Organize sentences) Partnership Largely Independent
ar same expanded literal and some of the | information ona web; | Small group
Expanding or complex figurative or connata- | chart; graphic Whole Class
sentences that.. tive meanings of Tier 1 | organizer after teacher
& 2 words modeling (or with
prompting and
suppart-eg. glossary]
In new language
Identify variety af Determine most of the | Organize information Partnership No Support Needed
simple, expanded Iiteral, figurative or an a self-created wel; | Small Group
Commanding and complex connotative meanings | chart; graphic ergan- Whaole Class
sentences Lhat... af Tier 1 & 2 words izer, independently; In
new language

* Shaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement




Speaking [5-6)

Expressive

Communicative Functions: participate infcontribute to discussions, discuss a topic or text, ask questions, describe a character, provide information on

a topic or text, describe fconvey details, narrate fretell a story or process in sequence, analyze a topic or text, provide an opinion, express feelings

Proficiency Language Expectations Errors Type of Support | Teaching Level of Support
Levels Scaffolds Arrangements
Uses a few words, Response may Use pre-taught Parinerships Substantial support
Short phrases ar contain errors that words and phrases | Teacher-led small
Entering Predictable sentences totally abscure to camplete groups
Some ToMs not meaning sentence starters;
applicoable In new and home
language
Uses phrases Response may Use pre-identified Partnerships Moderate Support
and simple sentences contain errors in words and phrases | Small groups
Emerging words and structure | to complete
that mostly abscure sentence starters;
meaning In new and home
longuage
Uses simple sentences and Response may Use word bank; Partnerships Limited Support
expanded sentences contain errors in graphics Small groups
Transitioning words and structure In new and Whale class
that partially accagionally in the
abscure meaning home language
Uses simple, expanded or Response may Use previously Partnerships Largely Independent
complex senlences contafn some errors completed graphic | Small Groups
Expanding in words and arganizer Whole Class
structure that In new language
minfmaily obscure
meaning
Uses a variety of simple, Response contains Use knowledge af Partnerships No Support Needed
expanded and complex Sfew orno errors in the topic, text or Small groups
Commanding sentences and fuid fanguaege word chofce and issire, Whaole class

structure that
obscure meaning

independently; In
new language

* Shaded celumns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement




Writing (5-6)

Communicative Functions: structure thoughts and ideas; create and structure written text, adapt vocabulary; orié
describe detalled ideas and facts; provide closure; ereate a narrative; refer to characters, story details and events, wrilfa
topics, precisely state and link ideas, provide support.

Expressive

Proficiency Language Errors Organization Vocabulary Type of Teaching Level of Support
Levels Expectations Targets Support Arrangements
Scaffolds
Words or Writing includes | Writing lacks tize the most Use pre-taught Partnerships Suhstantial
Short UM Erous orientation, commaon Tier 1 words and Teacher-led suppart
Entering phrases Errars; errors development of words and phrases* to groups
Some ToMs not muay totally ideas or closure predictable complete a cloze
applicable abscure phrases; Describe paragraph; New
e g ideas or facts ar home lang.
Worids, Writing includes | Writing incliedes Use words and Use pre-fdent- Partnerships Maoderate Support
phrases and | frequent errors;, | basic orfentation, | phrases including fied words and Small groups
Emerging simple Errars may development of Tier ! and common | phrases to wrilte
sentences abscure ideas using grade level Tier 2 twa or more
meaning transitions or words; Describe paragraphs; In
closure idens or facts the new and/or
home langeuage
Phrases, Writing includes | Writing includes | Use words and Use previousty Partnerships Limited Support
simple occasional limibted phrases fncluding completed Small groups
Transitioning sentences & | errors; errors orientation, Tier 1 and o few araphic organi- | Whole class
occasionally | may ohscure development of grade level Tier 2 zer & word bank
expanded meaning ideas using words; Describe to write a short
and/or transitions detailed ideas and | essay; New &
complex andfor closure facts occasionalfy in
sentences home language
Simple, Writing includes | Writing fncludes Use words and Use previously Partnerships Largely
expanded occasional partial phrases fncluding completed Smalf groups Independent
Expanding andfor errors; errovsdo | orientation, Tier I and grade graphic organ-
complex not ohscwre development of level Tier 2 words; | fzer & a teacher-
sentences meaning ideas using Describe detailed provided model
transitions, and ideas and focts to write an
clostire essay: New lang.
A variety of | Writing may Writing includes lse words and Use knowledge Partnerships No Support
simple, inctude stifficient phirases fncluding of the text/topic | Small groups Needed
Commanding expanded infrequent orfeniation, Tier 1 and grade independently to | Independently
and errors; errovs da | logical level Tier 2 wards; write a multiple-
complex not ohscure development of Describe precisely paragraph
sentences meaning ideas using detailed ideas and | essay; New
transitions, and facts language
clostre

*including previously taught transitional words, phrases & clauses for Level 3 + up

Mancy Cloud, EA.D, (2017) Nancycloud2@gmail.com
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Ways In with Grade Level
Literature: A Model
Secondary Unit—A Doll’s
House and

Susan B. Anthony




The process
IS the same
irrespective
of the unit

Notice the
steps you
should
follow and
the kinds of
activities
you need to
iInclude

DO GENERALIZE!

We will follow a process with this
unit that can be implemented
with any unit to adapt it for
Entering, Emerging and
- Transitioning ELLs




UNIT TWO

Many other

aCtiVitieS in “Is It a Crime for a U.S, Citizen to Vote?"”
original unit
, Department of
Education
Carmen Farifia, Chancellor

Secondary Curricular Units for AMERICAN INSTITUTES FOR RESEARCH"

New York City Department of
Education

PREPARED BY:

Amerkcar Insthiees for Peseamh™

1000 Thomas Joffcrson St 50N, Sute 200
"Washirgion, [0 2000 7.3330
PREPARED FOR!

Mew Yors Chy SE@mTen of Eduzanion
CHTen af Englsh Langunge Learners

Junn 214

Ciemaer for Eaghish Lanposps Leamers, Amcncan letioses Tor Bescanch
Secondary Cumcular Lonts e Mew Yook iy Deparimoent of Fducnipa
Jume Hl4

http://schools.nyc.gov/Academics/ELL/EducatorResources

/Literacy+Units+and+Lesson+Plans.htm


http://schools.nyc.gov/Academics/ELL/EducatorResources/Literacy+Units+and+Lesson+Plans.htm

HS ELL Unit’s Goals:

= \Work Towards
Specific Standards

®m Enhance
Background
Knowledge

= Acquire Vocabulary

m Read for Key Ideas
and Detalls

® Annotate the Text for
key Ideas and
Detalls

m Revisit Text for Craft
and Structure

m Develop Language

® Build Listening and
Speaking Skills

m Prepare to Write

= \Write for a Purpose

i AIR

AMERICAN INSTITUTES FOR RESEARCH*®



Steps in Planning the Unit
Modifications for Emerging and
Transitioning Students

= Study the Unit to Determine the
mText Type (Speech; Play, Novel, etc.)
= Main Objectives and Standards
® Guiding Questions

m Primary Skills (vocabulary development,
reading for key ideas & details; annotating
the text; determining author’s purpose;
identifying support used for arguments
made; comparing two texts)

mUse L1 materials and level-appropriate L2
materials to accomplish the same objectives;
practice the same skills



NYS$ Next Generation
i LEARNING STANDARDS

English

Language Arts
ﬂ Learning
, Standards




ELA Standards Highlighted in This Unit

9th-10th Grade Reading Standards (Literary and Informational
Text)

Key Ideas and Details 9-10R1: Cite strong and thorough textual
evidence to support analysis of what the text says
explicitly/implicitly and make logical inferences; develop
guestions for deeper understanding and for further exploration.
(RI&RL)

Craft and Structure 9-10R4: Determine the meaning of words and
phrases as they are used in a text, including figurative and
connotative meanings. Analyze the impact of specific word
choices on meaning, tone, and mood. Examine technical or key
terms and how language differs across genres. (RI&RL)

9-10R5: In literary texts, consider how varied aspects of structure
create meaning and affect the reader. (RL)



ELA Unit Standards Continued

Text Types and Purposes

9-10W1: Write arguments to support claims that analyze substantive
topics or texts, using valid reasoning and relevant and sufficient
evidence.

9-10Wla: Introduce precise claim(s), distinguish the claim(s) from
counterclaims, reasons and evidence.

9-10W1b: Develop claim(s) and counterclaims in a balanced manner,
supplying evidence for each while pointing out the strengths and limitations
of both, anticipating the audience’s knowledge level and concerns

9-10W1lc: Use precise language and content specific vocabulary to
express the appropriate complexity of the topic.

9-10W1d: Use appropriate and valid transitions to make critical
connections and distinctions, create cohesion, and clarify the relationships
among complex ideas and concepts.

9-10Wle: Provide a concluding statement or section that explains the
significance of the argument presented.

9-10W1f: Maintain a style an tone appropriate to the writing task.



Reading Standards for Literacy in History/ -
Social Studies 9-10
Key ldeas and Detalls

RH 1: Cite specific textual evidence to support
analysis of primary and secondary sources,
attending to such features as the time and
place of publication, origin, authorship, etc.

RH 2. Determine the central ideas or
Information of a primary or secondary source;
provide an accurate summary of how key
events or ideas develop within a text.



Reading Standards for Literacy in History/
Social Studies 9-10
Integration of Knowledge and Ideas

RH 8: Analyze the argument and specific
claims in a text, including the validity of the
reasoning as well as the relevance and
sufficiency of the evidence.

RH 9: Compare and contrast treatments of
the same topic in several primary and
secondary sources.




Gr. 7 & 11 NYS; US History Post-Cal

‘War America
Industrialization,
and Government ——
the Progressive Movement
(1BE5 — ca. 10004
= ocoouaen — |
A Nation Grows: Expansion and Reform 1800-1860 - .
Essential Question:
How was America’s
| MaRcK-APRL F growih & progress ke
of growth & progress aligned
Ernantial Cuastion: to its ideals of democracy?
How do issuwes of power, wealth and morality
influence growth? « Bxclusion of women
from the 14th and 15th
T.T REFORM MOVEMENTS: Anti-Slavery and Abolitionist amendments
Social, political, and Movement 7.Tb - whmr‘;m
WMEW by arclaver Ao increased property rights
movemen resistance . i s The sufirage movemeant
Key leaders of the aboitionist
efforts. Influenced by the mecwvement (Willam Lioyd fSusan B.
New York played a key role and Harriet Tubman) Luey Stone. Julis
'{gm%'“'“i '5:'“ efforts. = Impact of Uncle Tom's Cahin ...hfj H m':l
' _ = Undenground Railroad o _
Sacond Great Awakening » Cradus manumission in NY ] EE:;I.;II'!;E--EI‘I fight for barth
The Women's Righis cont IJ:I

Movement T.7c
| s Seneca Fals Comeention . .
e ark Gy - ; s The Dedemation of Sentiments i all

Peew Vol ity
9 12 Social Studies
7 Scope & Sequence

= ey figures [Sojourner Truth,
Blizabeth Cady Stanton,
Matida Jreshn Gage, and
‘Sussn B. Anthomy)




Focus of Unit: Guiding Question E—

on pages

IS It a crime for citizens to vote? 125127

m \/ocabulary Development (Word Meaning)

m Close Reading for Key Ideas and Details

» Annotating for Key ldeas and Detalls

® Determining Purpose (of Speech)

® How She Supports Her Argument (Documents She Uses)
m Unpacking Quotes; Lines from Her Speech

m Author’s Craft: Word Choice for Effect

® Comparing 2 Texts on Women’s Rights (Poster and
Speech)



Susan B. Anthony Unit with A
Entering and Emerging Students

/3. Boniitidizas,

mPreliminary Texts for Building Background and
Vocabulary

m Stair Step Books

m| 1 Version of Speech; Followed by L2 Version

= Rewordify to Simplify the Text; Or Find Simplified
Versions

m Original Text Excerpts with Close Reading
® Audio-Video Versions (L1; L2)
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Group Students into Literature Circles

Inquiry Chart (I-Chart)

Topic Guiding Guiding Guiding Guiding Interesting New
Question 1: Question 2: Question 3: Question 4: Facts and Questions
Figures

What | Know

Right Now

Source 1:

Source 2:

Source 3:

Summaries:




'/‘\ = From Our Classroom Strategy Library
AdLit™ Inquiry Chart (I-Chart)

o

Name

Topic

What We
Know

Source 1

Source 2

Source 3

Summaries

All About Adolescent Literacy www.adlit.org
Rescurces for Parents and Educators of Kids Grades 4—12



Building Background in L1



https://www.youtube.com/watch?v=28gArIvEUZw&t=25s



https://www.youtube.com/watch?v=lgm-FPSF0U8&t=2s

Susan B. Anthonyy
Lexile 500 Elizabeth Cady Stanton
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s=% Enlaépocade..
£ % Susan B. Anthony y el
I movimiento por los
derechos de la mujer
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GRL=0
Cr. Level 4.1




https://www.amazon.com/Susan-Anthony-movimiento-

derechos-Spanish/dp/1432905961

:L_‘_ff\ﬁ N AN - £n la epoca de...

Susan B. Anthony y el

En el siglo XIX, los mujeres no tenian los mismos derechos que .Z-"'.___‘ . ITIQUI mie I'lir.:i pﬂ'r Iﬂsr
los hombres, Los mujeres querion fener los mismos derechos. Se derechos de la mujer
unieron y comenzaron el movimiento por los derechos de la e -

mujer, pora conseguir lo igualdad de derechos. Susan B. Anthony
oyudd a lideror el movimiento por los derechos de la mujer.

4

Sumary B Ardhony frobold duen pasa

g WOMEN ﬁi‘ iy,
Lexile 620

GRL=0O

Gr. Level 4.1
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Excellent Book for Building Background knowledge
about the era and the suffrage movement


https://www.amazon.com/Susan-Anthony-movimiento-derechos-Spanish/dp/1432905961
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Use Text Sets

same high-frequency vocabulary across a number
of books, words that they can use in their own
early writing.

v Permit students to develop schema associated with
a particular theme and build networks of related
concepts to talk and write about.

v Help students build confidence and fluency in
reading; they have encountered these words and
phrases before!

v Develop comprehension skills so they can tackle
new books



immersing students in more complex
language exposure and usage that makes
adifference in their ability to access
knowledge




eRead

eReread

eRecycle Vocabulary
and Concepts
Across Books, Articles,
Multimedia

eExpand Knowledge
and Practice Skills
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Women Leaders: Susan B. Anthony en Leaders: Susan B. Anthony

By Biograp hy.com Editors and A+ E Metworks, adapted by Newsela staff on 07.25.16 By Bicgraphy.com Editors and A+E Metworks, adapled by Newsela stall on 072516
Word Count 411 ‘Word Count 514

— mmmaa

\ Look at the texts /
. How does the content{ /
3 r
\ change? i
Pubit retations portrail of Susan B. Anlhorry a8 wsed in o Hishory GF Yo ¥ i Hiosahelh Cady Fubdc mialians pafmail of iTeey of Weman Sulirage by Anthamy and Hizabeth Cady
Standon, Wolums |, pabished n 1680 HmummwhamaMEmmwrmmmwuml Shardon, Volurme |, published in 1081, I-islnryuf'.hbmu'l&.ﬂmg by Anthory and Elzabesh Cady Santon, Yelume |,
pubdishad in 1881 pubbahad in 1551
Synopsis: Susan B. Anthony was born in 1820. She was a leacher. She was one of the Synopsis: Susan B, Anthony was borm in 1820. At frst she worked as a teacher, Later she
first people to say women should be allowed to vole, She was a great writer. Big crowds joined up with Elizabeth Cady Stanton to speak oul for a woman®s right to vole. Anthony
would go 1o hear Susan B. Anthony speak. She died on March 13, 1906. She was BE. was also a writar, and she spoke to large audiences across the couniry, Anthony died on

March 13, 1906, at age 86.
Early Lifa

Early Life
Susan Brownell Anthony was born in Massachusells. She had seven brolhers and sisters.
Her father managed a cotion mill. They were a Quaker family. Quakers were pesces
people. She would spend many years helping people who were treated unfairly.

When Susan B, Anthony was a teen, she went to a Quaker school in another s
father's cotion business failed. Her family lost its money. Anthony moved back
became a teacher. She earned money 1o help her family.

gan Brownell Anthony was borm in Adams, Massachusetts, Anthony was the second-
of eight children. Her father was a cotlon mill owner. She developed a strong sense
and wrong when she was a young girl. She would spend much of her life bringing
on to unfairness in the country.

business failed in the late 1830s. Anthony had been at a Quaker school near
She returned home to help her family by taking a job as a teacher. In the

e Anthonys began warking 1o help end slavery. Their farm became a maeting
famous people as Frederick Douglass, who also wanted slavery o stop.

Leading Activist

Susan B. Anthony stopped teaching after a few years. She wanted to halp
She did not like that some were not treated fairly. She said slavery was

This arliche b avallable at 5 readisg levels @ hidps dorwania com l This arliche i avalable ab 5 readieg kveb al hopsdsewselacom.
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Women Leaders: Susan B. Anthony

By Biography.com Edilors and A+E Networks, adapted by Newsela staff on 07.25.16
Word Count 653

Public retations portrail of Susan B. Aqthorry as used in Mo Hstory of Woman Suffrage By Anthory and Blisab ot Cad)
Sandon, Volurms |, pubished i 1887 Hislory of Woman Sulfrage by Anthorty and Blirabeth Cady Sanicn, volums I,
pubdishad in 1881

Synopsis: Born in 1820, Susan B. Anthony was raised in a Quaker home and worked as
teacher. She partnered with Blizabeth Cady Stanton to speak out against slavery and for
woman's right to vote. A dedicated writer, Anhony also spoke (o large audiences across
the country. Anthony died on March 13, 1906, at age 86.

Early Life

Susan Brownell Anthony was borm February 15, 1820, in Adams, Massachusets. Anthon
was the second-oldest of elght children to a cotton mill owner and his wife. Growing up,
she developed a strong sense of right and wrong. She would go on 1o spend much of he
life working on social causes,

Her father's business failed in the late 1830s. Anthony returned home from Philadelphia 1
hedp her family, and found work a5 a teacher. In the mid-1840s, the Anthonys became
abolitionists. Aboditionists fought to end slavery. The family farm was a meating place for
such famed abolitionists as Frederick Douglass.

This ariiche b available al 5 readisg lavek @1 hilps doewaela com

ﬂmm Lexile 950

Women Leaders: Susan B. Anthony

By Biography.com Edilors and A+E Networks, adapted by Newsela staff on D7.25.16
Word Count 793

iy " LY

Public retalions partrall of Susam B Anlborry 88 used in S Hiskory of Woms Sulfrage By Anthany and Blizabeth Cady
Slandon, Volurms |, pubSsied in RS Hislory of Woman Sulrage by Anlhosty and Blirabesn Cady Stanion, Volums |1,
pubdshad in 1881

Synopsis: Born in 1820, Susan B. Anthony was raised in a Quaker housahald and worked
as a teacher. Anthony parinered with Elizabeth Cady Stanton to become a leading figure in
the aboiitionist and women's voling rights movements. Anthony would eventually lead the
Mational American Woman Suffrage Association. A dedicated writer, Anthony spoke to
large audiences in almost every state in the union. Anthony died on March 13, 1906, She
was BE.

Early Life

Susan Browwnell Anthony was born on February 15, 1820, in Adams, Massachusatls, and
grew up in a Quaker family. Quakers were Christians dedicated lo peaceful principals. She
developed strong moral values early on, and spent much of her life working on social
causes, Anthony was the second-oldest of eight children 1o a local cotton mill cwner and
his wife. Only six of the Anthony children lved to be adults.

This ariiche b avadable ab 5 eadiag lavek & hilps deewinla com



Friends and fellow citizens: | stand before you tonight under indictment for the
alleged crime of having voted at the last presidential election, without having a
lawful right to vote. It shall be my work this evening to prove to you that in thus
voting, | not only committed no crime, but, instead, simply exercised my
citizen's rights, guaranteed to me and all United States citizens by the National

Constitution, beyond the power of any state to deny.

The preamble of the Federal Constitution says: REWORDIFY
"We, the people of the United States, in order to form a more perfect union,
establish justice, insure domestic tranquility, provide for the common defense,
promote the general welfare, and secure the blessings of liberty to ourselves

and our posterity, do ordain and establish this Constitution for the United States
of America."

It was we, the people; not we, the white male citizens; nor yet we, the male
citizens; but we, the whole people, who formed the Union. And we formed it,
not to give the blessings of liberty, but to secure them; not to the half of
ourselves and the half of our posterity, but to the whole people - women as well
as men. And it is a downright mockery to talk to women of their enjoyment of
the blessings of liberty while they are denied the use of the only means of
securing them provided by this democratic-republican government - the
ballot.

What Does “Rewordify” do to text?




Rewordified text Stats Share Print / Learning activities Parts of speech

Friends and fellow people (whao lawfully live in a country, state, etc.): | stand before you tonight
under accusation (of a crime) for the possible crime of having voted at the last presidential
election, without having a lawful right to vote. It will be my work this evening to prove to you that
in this way voting, | not only did/done/performed no crime, but, instead, simply exercised my
persan (who lawfully lives in a country, state, etc.)'s rights, (promised that something will
definitely happen or that something will definitely work as described) to me and all United States
people (who lawfully live in a country, state, etc.) by the Natienal Constitution, beyond the power
of any state to deny.

The (statement at the beginning of a larger written work) of the Federal Constitution says:

"We, the people of the United States, in order to form a more perfect union, (set up a fair court
system), insure domestic peace and calmness, provide for the common defense, (help
increase/show in a good way) the general welfare, and get the blessings of freedom to ourselves
and our future peoplefthe future, do (officially make or order) and establish this Constitution for
the United States of America.”

It was we, the people; not we, the white male people (who lawfully live in a country, state, etc.);
nor yet we, the male people (who lawfully live in a country, state, etc.); but we, the whole people,
who formed the Union. And we formed it, not to give the blessings of freedom, but to secure
them; not to the half of ourselves and the half of our future people/the future, but to the whole
people - women as well as men. And it is a complete{ly) joke/{making fun of something) to talk to
women of their enjoyment of the blessings of freedom while they are denied the use of the only
means of securing them given by this democratic-republican government - the ballot.



For any state to make sex a qualification that must ever result in the
disfranchisement of one entire half of the people, is to pass a bill of attainder, or, an
ex post facto law, and is therefore a violation of the supreme law of the land. By it
the blessings of liberty are forever withheld from women and their female posterity.

To them this government has no just powers derived from the consent of the
governed. To them this government is not a democracy. It is not a republic. It is an
odious aristocracy; a hateful oligarchy of sex; the most hateful aristocracy ever
established on the face of the globe; an oligarchy of wealth, where the rich govern
the poor. An oligarchy of learning, where the educated govern the ignorant, or
even an oligarchy of race, where the Saxon rules the African, might be endured,
but this oligarchy of sex, which makes father, brothers, husband, sons, the oligarchs
over the mother and sisters, the wife and daughters, of every household - which
ordains all men sovereigns, all women subjects, carries dissension, discord, and
rebellion into every home of the nation.

Webster, Worcester, and Bouvier all define a citizen to be a person in the United
States, entitled to vote and hold office.

The only question left to be settled now is: Are women persons? And | hardly believe
any of our opponents will have the hardihood to say they are not. Being persons,
then, women are citizens; and no state has a right to make any law, or to enforce
any old law, that shall abridge their privileges or immunities. Hence, every
discrimination against women in the constitutions and laws of the several states is
today null and void, precisely as is every one against Negroes.

Susan B. Anthony - 1873



Rewordified text Stats Share Print / Learning activities Parts of speech

REWORDIFY

For any state to make sex a qualification that must ever result in the {ending or taking away the
ability to vote) of one whole half of the people, is to pass a (judgment of someone as guilty
without a trial), or, an (a law that affects what happened before it was made a law) law, and is
therefore a violation of the (most powerful/better than anyone or anything else) law of the land.
By it the blessings of freedom are forever held back from women and their female future
people/the future.
To them this government has no just powers came/coming from the permission of (the people
who elected politicians to represent them). To them this government is not a (system or country
where leaders are chosen by votes). It is not 3 republic. It is a terrible/highly offensive (rich and
powerful group of people); 2 hateful (the total rule of something by a small group of people) of
What do sex; the most hateful (rich and powerful group of people) ever established on the face of the
yo u || kef; globe; a (the total rule of something by a small group of people) of wealth, where the rich govern
. the poor, A (the total rule of something by a small group of people) of learning, where the
Not like “educated govern the (having no knowledge), or even a (the total rule of something by a small
about group of people) of race, where the Saxon rules the African, might be lasted through/tolerated;
Reword ncyr; but this (the total rule of something by a small group of people) of sex, which makes father,
brothers, husband, sons, the rich, powerful people over the mother and sisters, the wife and
daughters, of every household - which (officially makes or orders) all men sovereigns, all women
subjects, carries disagreement, disagreement, and fighting against authority into every home of
the nation.

Webster, Worcester, and Bouvier all define a person (who lawfully lives in a country, state, etc.) to
be a person in the United States, entitled to vote and hold office.

The only question left to be settled now is: Are women people? And | hardly believe any of our
fighters (against someone or something) will have the courage/boldness to say they are not.
Being people, then, women are people (who lawfully live in a country, state, etc.); and no state
has a right to make any law, or to enforce any old law, that will shorten their privileges or
(protections from harm/protections from disease). Hence, every (unfair treatment based on skin
color, age, etc.) against women in the constitutions and laws of the (more than two, but not a lot
of] states is today null and void, exactly as is every one against Negroes.

Susan B. Anthony - 1873



Home Language Version of Speech



https://www.youtube.com/watch?v=M2YJzpY8olA

Use L1 Version for
Students to Capture
Her Arguments

To Discuss The Major
Points of Her Speech
and the Logic She
Uses to Convince the
Listener that She
Committed No Crime

To Brainstorm and
Plan for Analyzing the
Speech in a Formal
Essay.




NEWSELA

Discursos Famosos: Susan B. Anthony-
"El derecho de la mujer a votar"

By Adaptado por la redacelén de Newsela on (03,2916
Word Count 3893

Foedralo de Susan B, Anthony (1520-1806), der ssladeuridense on ka dedanaa o e desechos chiles. Franc ea Banjamin
Jehrataniekimedia Commons

Nota del Editor de Newsela: Susan B. Anthony fue una muer que luchd porque las
mujeres pudieran votar en los Estados Unidos. Antes de 1920 las muyjeres no podian votar
en este pais. En las efecciones de 1872 efla vold para elegiv al presidente sin estar
auforizada para ello. Por eso la juzgaron,

En su discurso de defensa ella dija 1o siguiente:

Amigos y conciudadanos: me acusan de haber votado en 1as recientes elecciones para
presidente. Dicen que no lengo derecho para hacera. Les voy a demaslrar gue si.
Simplemente ejerci mis derechas de ciudadana, Los derechos de todos los ciudadanos
estadounidenses estan en la Constitucién Macional.

La infroduccion de la Consfitucion dice;

"Mosolros, el pueblo de los Eslados Unidos, a fin de formar una unidn mas perfecia...”
Habla de los fundamentos de nuesiro paks,

This artiche b avalabke al 5 ieadisg eveb @ hpeffaewaclocom.

Spanish
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SEE NEXT SLIDE
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Amigos y conciudadanas: me presento agul ante ustedes, csia noche, acuszada del supusslo
delite de haber votado on las recienbes elecciones presidenciales sin tener ¢l legliime derceho
pirrd haxGerle. Serd mi tanen esty noche demostrarbes que, com ese v, no comeli mngin delite,
simplemenie gjerci mis denechoes de ciududani, bes tuiles se garntizan a fodes s ciodadanos
caladounidenses incluyéndome a mi en la Constitucidn Macional ¥ que ningin estado ticne cl
poder de megar.

El predmbulo de Ta Constitueion Federal dice:

“Mosotros, ¢l puchlo de los Estados Unidos, para formar una unidn mis perfieeda, cslablecer la
justicia, garantizar la tranguilidad doméstica, mantener la defensa comin, fomentar ¢l bicnestar
generu] ¥ prveger los beneficios que elorga Tn libertad pura nosotros ¥ nuesira posteridad,
ardemamas y esiablecemaos esta Constitwcidn para los Estades Unidos de América”.

lirames "resatros”, el puebdo; no "noselres”, los Cludidanes blancos de sexo masculing, mpoco
"nosolres”, los ciudadanos de sexo masculino: sine "nosstros”, tede 2l pueblo que forma esta
Unidn. % la formarmaes, no para entregar log beneficios di la libenad, sino para protegerlos; no
parra la riiad de nosotros v la mitad de nuestra prosperidad, sine para todas las personas: tanio
mujeres comd hembres, Y es una burly descarada hablarle o las mujeres del placer de los
benchicios de esa liberad a la vex que s¢ les nicga cjercer ¢l dmice recurso quc los garandica y
que este gobiema demicrata-repablicans ofrece: el volo,

Para cualquier estado, converlir ¢l sexo en un requisito que resulbe en privar de sus derechos a la
milzd de la poblacitn s como promulgar una ley ex pest facto ¥, por lo tante, es una violacidn a
T lery supreami g un pais, De esta formma, Ios benelicios de Ta beriad se les nelinen para siempre
a bis mujeres ¥ o la posteridod femening.

Para ellas, este gobicrna o tiene mingln poder legal que derive del consentinmismo de log
swobermades, Pars ellas, este gobiemdae we o3 mma democmcia, Mooes uni repablici, Es uny
abarrecible aristecrcia: unn ediosa oliganguin 2 sexae, o més pborrecible arstocrncia wlguni
vz instituida cn la fax de la tierra, una oligarquia de riquera, en la gue los rices gohicman a los
pobres. Una oliganguia de conoeimiemos, en la que los colios gobiernan a los ignorames o,
ngTuss, wma oligamguiz de i, en la que los sajomes gobierman a los afcanos, podria ser
soportidi. Pero esta oliparquia basada en el sexo, comvierte a los padres, a los hermanas, o los
maridos, a los hijes waroncs en oligarcas sobre las madres, las heomanas, las esposas y las hijas
b cida uno de los hoganss —Y establece qus todes les bombees son soboramos v todas las
mujeres sibditas- provocs disension, dizcordia v rebeldia en fodes bos hoganes de 1 nacidn,

Tanto Wehster como 'Worcester y Bouvier definen al cindadano como wna persena que, en los
Fatados Unsdes, fiene derecho a votar y a ecupar un cargn piblico,

La fnico pregunta que quede ahom por fommular es: las mujeres son personas? Me cuesla
creer que algunaos de nuesiros aponendes tenea la determinacidn de decir que no. Siendo
personas, las mujeres son cludadaas; ¥ ningin estado tene el derecho de promuolgar una ley o
impener alguni ey anderier que necorle estos privibegios o imnmunidades. Por b tanto, coalquier
disgriminacién contru las mujeres en los constiteciones v leyes de los diferenies estados os hoy
e dla nula y carcce de validez, del misma mado que lo es aquella en contra de Los negros.

By Discurso ariginal del dominio plblico, traducido por Mewsela on 03,2916
12" Grade Level

Create
L1
Version
With
Numbered
Lines




To Mirror the Version in the Unit

Appendix A.
“Is It a Crime for a Citizen of the United States to Vote?”

EAHERPREPAMMI:MM,GF_HEMW.MMME to be plossed |
boldface them in the text Provide definitions for the words to the right of the text. Next,
gialect words that students will define and underine then i the text below.

Friends and Fellow-citizens: [ stand before you boenight, under indictment for thae alle
Crarn uﬁmving et at the last Presidentind elocton, withont |'I-.|'I\"tl'|g 2 Lawrhal righl t
wvarte, It shall be my work this evening to prove toyou that in thus voting, 1 not only
committed no crime, but, instead, simply exercised my citizen's right, guaranteed to o
and all United States citizens by the National Constifubion, beyond the power of any
Sdate o deny.

Oh e D BD e

[ L T B
'\-\ﬂﬂ‘h—lH

40

“That whenever any focm of governmant becomes destructive of these ends, it s the
riEht of the Pﬂl_‘ll‘l'{‘ g alter or abolizh it and fo institube & new Fovemment, In}'ing_'its
fonndations on such principles, and organixing its powers in such forms as to them shall
soem mast likely to effect their safety and happiness.”

Surely, the right of the whale people o ovobe is here clearly implied. For however
destructive in thelr happiness tis government might become, a disfranchi=ed clas=
could neither alber nor abolish 8, nor instatute a mew one, excopl by the old brute foroe
method of incurrection and rebellion.

Omne-half of the peaple of this nation fo-day are utterly powerless to blot from e stababe
bk an unjust law, or fo write there o new and a just one. The women, dissatistied as
thary are with this form of government, that enforces taxation without representation, -

43 | that compels them fo obey laws to which they have never given their consent, -that
7| Owr demecratic-republicon governmaent is based on e idea of the natural right of e 44 | imprisens and hangs them without a trial by a jury of their peers, that rabs them, in
45 | marriage, of the custody of their own persons, wages and children,-ane this half of the

a | individoal member thereof (0 a voios and a vote in making and executing the Liws, W
9 | assert the provinoe at governmient ko be to secune the people in the enjoyvment of their
10 | unalienahle righ‘rﬁ.. W throwr b the winds the old dd;-gr.na that FOvETNmMEnts can E'iml
11 | rights. Before governments were organized, no one denies that each individual

12 | possessed the right to protect his owmn life, liberty and property. And whaen 100 or

peaple left whaolly at the mercy of the other half, in direct violaticn of the spirit and letter
of the declarations of the karsers of this government, every ane of which was based on
e irmenutable principle of equal vights o all. By those declarations, kings, priests,
popes, aristocrats, were all alike dethroned, and placed onoa commaon level politically,

13 | 1000,000 people enter into a free government, they do not barter away their natural 50| with the lowliest born subject or secf. By them [these individuals] were deprived of their
i !
14 | rights; they simply pledge themselves to protect each other in the enjoyment of ther, 51 | divine sight b mule [me], and pleced onoa political level with womes. By the practice of
15 I]‘nmu;h prr.'-s-:ribed iudiclal and !-Eﬁi.'s-]al.i\'l? tribunals. '“1&5-' agree to abandon the meth 52 | those declarations all class and caste distinction will be abolished; and slave, sorf,
16 | of brule force in the adjustrent of their differences, and adopl those of civilization. T3 | plebeian, wife, waman, all alike, bound from theie subject position to the proud platform
34 | of equality,
17 | Moe cas vou find a wored inany of the grand docaments left ws by the fathers that . gec iy
16 | assumes for government the power to create or to confer rights The Declaration of 35 | The preamble of the federal constitution says:
19 | Independence, the United States Constitufion, the constibations of the several states a
20 | the organic laws of the territories, all alike propose to protect the people in the exercis a6 | "We, the people of twe United Stades, in order Lo foem a more perclect union, establish
21 | of their God-given rights. Not one of them pretends to bestow rights, 57 | justice, insure domestic branguality, provide for te common defense, promote the
539 | general welfare and secuze the blessings of liberty ko ourselves and our postenty, do
22 | "All men are created equal, and endowed by their Creator with certain unalienable &l | ordain and established this constibution for the United States of Amedca”
23 | rights, Among these are life, lberty and the pursuit of happiness, That to secure these ) o .
24 | movernments are institnted among men, deriving their just powers from the consent ¢ 61 | It was we, the people, not we, the white male citizens, ner yet we, the make ctizens; but
25 | the govemed " 62 | wr, the whole peaple, who formed this Union, And we formed it not to give the
63 | blessings or liberty, but tosecure themm; not ke the half of ourselves and the half of our
26 | Here is ne shadow of govermument authority over rights, nor exclusion of any from i 64 | posterity, but to the whale |-?'-"°'T'|'-"1"':'m"!'-1 a8 ""'"i‘_” e And it B downright m::tker_'.-‘
27 | full and equal enjorment. Here is pronounced the right of all men, and “consequently a5 | e talk to wemen of thelr enjoyment of the blessings of liberly while they are dended the
26 | as the Cluaker preacher said, "of all weomen,” b2 eoice in the government. And here, § 56 | use of the only means of securing them provided by this democratic-repulbilican
26 | thizs very Hrst paragraph of the declaration, is the assertion of the natural right of 200 & a7 | gevernment-the ballot. ..
A0 | the ballot; for, how can “the consent of the govremed” be given, if the right to vote be
Al | Whit, | ask you, is the distinetive difference bebween the inhabitanks of o monarchical

A1 | denied, Again:

Certer for English Language Learners. American Irstitmes for Reseanch
Secondary Curmicalar Unas for Bew York Cay Depanient of Fieeatien
June 2014 121

Cerer for English Language Learners, American Irstitues for Reseanch
Secomndary Curmicular Unas for Mew York Cay Deparivent of Floeatien
June 2014 122
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and those of a republican form of government, save that in the monarchical the people
are subjects, helpless, powerkess, bound to obey laws made by superiozs-while in the
rrpul'ﬂiqan, thuer pcupll; are citizens, individoal mvrrrigﬁs, all lathiesd with cqual peer,
tey rake aned uramake both thedr laws and law makers, and the moment pon deprive a
persom of his right to a veice in thae govermment, vou degrade him from the stafus of a
citizen of the repukblic, to that of a subject, and it mathers very litle bo him whether his
maonarch be an individual tyrant, as is the Czar of Russia, or a 15,000,000 headed
mivenaber, a5 here in the Unibed States; he i 4 powerless subject, seef or slave; not a free
and dependent cilizen inany sense...

The only question left o be settlad, now, 5 Are women persons? And 1 hasdly believe
any af our opponents will have the hardibood b say they anes not. Being persans, then,
womien are citizens, and no state has a dght fo make any new low, or to enforoe any old
laww, that shall abridge their privileges or immunities. Henoe, every discrimination
against wornen in the constitutions and laws of the several states, is to-day rull and
void, procisely as is cvery one against negross.

[= the right to vate one of the privileges or immunities of clbizens? [IE is] the ome without
which all the others are mothing,

Cemter for English Language Learners, American Irstitues for Reseanch
Secomndary Curmicalar Unas for Mew York Cay Deparivent of Fieentien

June 2012
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Allows for close
reading exercises

Interpreting Quotes;
Studying Lines from
the Speech

Determining
Word/Phrase Meaning

Studying Word Choice

Appreciating How She
Builds her Argument




Read Along with Recorded Version of Speech



https://www.youtube.com/watch?v=T57dwhJBtts

Miss Susan B. Anthony
for VOTING

The Trial of Susan B. Anthonv

Audio of Speech:

https://www.learnoutloud.com/Results/Author/Susan-B.-
Anthony/2306



https://www.learnoutloud.com/Results/Author/Susan-B.-Anthony/2306

NEWSELA -
Lexile 560

Famous Speeches: Susan B. Anthony's
"Women's Rights to the Suffrage”

By Adapled by Newsela stall on 032916
Word Count 573

i Lexile 840

Famous Speeches: Susan B. Anthony's
"Women's Rights to the Suffrage”

By Adapled by Newsela stalf on 03,2916
Word Count 714

A porirst of Amenican ool rights leader Sasan B, Arthany (10209 806). Frances Benjamin JohnstanWikimedia
Cammans

Editor's Note: The year before making this speech, Susan B. Anthony voled iegalty. She
valed in the 1872 efection batweean Ulysses 5. Granf and Hovace Gregley. Anfhony was
fined $100, She did not pay thowugh, instead, Anthany made speech after speech, She
fought for women's voling righls. Anthony died in 1906, She was sadly unable fo see her
dream come frue. Women were finally giver the right to vate in 1920,

Friemd s and fellow cilizens: | stand bedore you tonighl accused of a supposed crime. Bul
what | did is not a crime. | voted inour 1ast election for president. They say | do not have
legal right to vote. This evening | will prove to youw that | do have that right. This right is

given to mea and all United Slates cilizens by the National Constitulion. Mo stals

power 10 stop this. Differentiated

The preamble of Consfitution of the United Slates begins: "We, the

A porist of Amenican ol rights leader Susan B, Arthony (1920.9908). Frances Benjamin JohnstanWiimedia
Cammans

Editor's Note: The year befare making this speech, Susan B Anthony voled ilegally. She
vaied in the 1872 election between Uiysses 5. Grant and Horace Graeley. Anfhony was
fined 3700 fwhich wouwld be considerad neany 52,000 today). Instead of paying up,
Anthony made speech after speech, Ighting for women's voling rights. Anthony died i
1806, She was sadly unabile o see her goal realized. Woamen were finally given fhe right to
suffrage in 1920, She alzo never patd her $100 fine.

Friend s and fellow citizens: | stand before you tanight accused of the supposed crime of

having voted at the last presidential election, without having a lawful right to vote. It shall
g lhis evening 1o prove to you that by voling, | commitled na erime. | simply

s rights. These are the rights guaranteed to me and all United States

anslilution. Mo state has any power to deny these rights.

States, in order to form a maore perfect union ..." It talks about how Ve rS| ons Of al Constitution says:

This ariicle @ owvailabde al & ieodiag bevels @1 hitpsdfaewiscla cos,

This ariicle i@ availobke at & readisg bevel o hitpadlsewiclasom,



NEWSELA -
Lexile 960

Famous Speeches: Susan B. Anthony's
"Women's Rights to the Suffrage”

By Adapled by Newsela stall on 032916
Word Count 633

ot Lexile 1120

Famous Speeches: Susan B. Anthony's
"Women's Rights to the Suffrage”

By Adapled by Newsela stall on 03.29.16
Word Count 625

A porirst of Amenican ool rights leader Sasan B, Arthany (10209 806). Frances Benjamin JohnstanWikimedia
Cammans

Editor's Note: The year before making this speech, Susan B. Amthony voled itegally in the
1872 edaction bebwesn Wysses 5 Grand and Harace Grealay. She was ined 3700 (which
would be considerad nearly 32,000 teday). Instead of paying up, Anthony mads speech
after speech, lighting for women’s voling aghts. Anthony died in 1906, She was sadly
unable to see her goal reglized wien women wenz fraly given the right fo suffrage in
1920, She also never paid her §100 fine.

Friends and fellow citizens: | stand before you tonight accused of the supposed crime of
having voted at the last presidential election, without having a lawful right to vote. It shall
b rry wark this avening 1o prove to you that by valing, | commitied no crime, bul simgly

exercisged my cilizen's rights. These are the rights guaranteed to me and all United States
cilizens by the National Constilution. These rights are beyond the power of any stale o

deny.
The preamble of the Federal Constitulion says:

This ariicle @ owvailabde al & ieodiag bevels @1 hitpsdfaewiscla cos,

A porist of Amencan ol rights leader Sasan B, Arthany (102009808) Frances Benjamin JohnstonWikimedia
Cammans

Editor's Note: The year before making this speech, Susan 8. Anthony was fned 3700
(which wowd be considered neary 52,000 foday) for voling ilegally in the 1872 election
between Uysses 5 Grant and Horsce Gregley, Instead of paying wp, Anthony made
speach after speech, lghting for women's voling rights. Anthony died in 1906 and was
sadly unable to see her goal realized when women were finally given the right fo suffrage
in 1920, She afso never pald her $100 fine.

Friends and fellow citizens: | stand before you tanight under indictmeant for the supposed
crime of having voted at the last presidential election, without having a lawful right to vote.
It shall ba my wark this evening 1o prova ta you that in thus vating, 1 nat only cammitted ne
crime, but, instead, simply exercised my citizen's rights, guaranteed to me and all United
Slates citizens by the Mational Censtitution, beyond he power of any slate to deny.

The preamble of the Federal Constitution says:

This arlicle @ availabke at & readiag bevels ol hitpadsewviciacom.



Technigues for
Promoting
Academic
Listening




https://www.youtube.com/watch?v=Wiei
G18i8wM

Focused Viewing Activity


https://www.youtube.com/watch?v=WjeiG18i8wM

. In what year
Name 3 things In 1872 what did Women win

Focused

i _ Viewin
worr|1den,t | (1:I(|)c(l) Slﬁ:\an and the right to g
couldn o) other vote? Was

women do? .
Susan alive?

cns EL*EM%
" bt o Wooen's it

- .-J”F'rﬁ

— |. .":_\
r = . | b,
A7 | \S
I
|




As you listen, create
three questions for
Entering, Emerging,
Transitioning ELLs that
can be answered from
the video

Focused
Viewing



https://www.youtube.com/watch?v=23O02q0JgKw

pdy OMigina] |
hse! =" 4\ .

Content
Vocabulary




Alphaboxes

Tobi Color Code: Verbs,
opIc .__Nouns, Descriptors

B C D E

AcCcuse
Activist

G H I J Arrest
Crime
Demand

o Equal Rights
Equality
Fairness

Fine (n and v)
Rights
Speech

¥ Suffrage/Suffragist
Ow can you Y/Z

_ provide _ Vote

_practi ce? Women’s Rights

@ Ann Fausnight 2013 Your classroom use on



Multiple Meaning Words kil of unit)

right correct Entitlement; privilege
That’s the_right answer. | have the right to
vote.
class
subject

fine
state

fair

ruler j%‘}:’ TRY IT]
(ELoUT]



Vocabulary Notebook s

Academic Vocabulary MNotebook Format

New Word and

Word Pronurciation Part of Speech
resolve re - sélve verk (action werd)
Werd Family Ward Meaning Ieagelsh

Moum: Synomym/Clese Woed: Fix PFicture/Drawing:

resalution grafifire: a problem ouwe
Antorym/Close Ward: give up

Verb:

resafve Spanlsh Cegnate: reselver, resslvcidn

Adjective:

resofved Gefinition: te Ffing an answer fo a prablem
ar a way af dealing with it

Advert:

In-Class Examples:

¥ woys to reschee the groffiti problem in town:

¢ haing Sirenger consefuences
¢ Fforming reighbsrhood wotch groups

+ creating free spaces for art

Ways it iz commwanly used:
to resalve o prablam

o LrSS

T contiict

to find a regalution to

Vocabulary Notebook

Definition in Your
Pronunciation Own Words

o prodlam
o comliict
In-Clags Gral Fractice:
O fawn cowla thir graf it prabiem by
Qo sohanl resads @ for the prmblam.

Hamewsork Written Practice:

When o gtadent hos g prabiem of schael with another student, cor principal wants fhem

ta THE ST wthaut

anr

My Original Sentence:

(kate Bnsela, 2407}

Sentence and/or

What can you do to
make sure a
Vocabulary

Notebook leads to
acquisition and




Speaking
Activities for
Language
Practice &
to Build
Confidence




Leveled questioning

Entering

Emerging

Transitioning

Expanding

Description

Frame
guestions
for non-
verbal
responses;
Simple
Yes/No or
True/Not
True

Frame
guestions to
provide
choices or
simple one
word/
phrases;
short
response

Focus on
guestions
that require
a complete
response in
simple
sentences;
extended
phrases

Focus on
open-ended,
grade-
appropriate
guestions;
Require full
responses;
ask follow up
guestions

Examples

Show me . .

Draw a . ..

Who is the
main
character?
Where did
___go.
home or to
school?

What do you
think will
happen
next? How
do you
know?

How is

___related to
?




Make leveled questions for Emerging
and Transitioning Students Using this Text

Lexile 780
Gr. Level 5.4

! In 1806, Anthony, Stanton,

1 Land Lucretia Mott joined a
71 new group called the American
@5 Equal Rights Association
(AERA). Lheir goal was o win
the right to vote for African
Americans and women.

o Anthony and others promoed voting rights
3l throughout the councry. In this 1870 image, she and
e anather suffiagist walk onstage in Ohio to speal.

Ouickt Foct

| In 1867, Anthony and other AERA members traveled to
Kansos to try and win the right to vote for both African
Americans and women. Despite their efforts, Kansas voted

' l,_rt | aguoinst both state amendments.

Excerpt

LETTING WOMEN VOTE

In January 1868, Anthony and Stanton began to print

a newspaper about women's rights. 1t was called 7he
Revolution. Stanton edited the newspaper’s stories. After the
Civil War, many suffragists thought they should fight for
suffrage for African American men first, then suffrage for
all women. Anthony did not agree. The Revolwtion
supported women's suffrage.

Larer in 1868, the U.S. Congress
passed another amendment. 'The Fourteenth
Amendment made African Americans
citizens of the United States.

Anthony and Stanton were angry
thar women's rights were being
ignored. 'They asked the AERA

to support an amendment for

women'’s suffrage, bur that did
not happen.

Stanton and Anthony worked together for a long time and grew to
| become close Friends.



LETTING WOMEN VOTE

In 1870, the Fifteenth Amendment gave African
American men the right to vote. It said that citizens
could not be prevented from voting because of their
race or color. However, it did not mention women’s
rights. Most states still did not let

woimen vote. T it ey
Anthony and other members of TEEEa ot st

Bovrnes 0o Wi inns

the N'WSA were upset. The passage ﬁ;;;‘ﬁw:ﬁ;;ﬂ_’: ¥
of the Fifteenth Amendment S o, e

should have meant they could vote, ;.f;:'é_;f.:x_?;.—:.izgg__:

too. Anthony and other NWSA " l ‘
members encouraged women to - s

try to vote in the 1872 election for %%§§*i5’£§§§ &
president. When Anthony voted in aﬁlz”%_MM :*:—_5%

the election, she was T Gt 4

arrested. She was found Pictured is the warrant for Susan B.
guilty and told to paya  Anthony’s arrest for voting in the
fine. She never paid it 1872 presidential election.




nthony began to travel.
She went to different
S0 U states to promote women's
% 1 suffrage. Western states and
territories were more open to
her ideas. They saw women’s
suffrage as a way to get
more women to move there

and have families. In 1869,

This 1892 photograph shows the : mi
members of the National Woman the terrtory of "Xfyﬂ 15
Suffrage Association, including Susan gave women the right to

B. Anthony. vote. Utah followed in 1870,

but many other states and
territories refused to do the same.




Retelling/Reporting Back

nat Susan B. Anthony Did

nat Susan B. Anthony Said

m\What Susan B. Anthony Used as Her
Arguments in Her Speech

m A Favorite Line/Quote From Her
Speech



AEJIEE RN Talk Moves

\\\Dlsag 5= ﬂ.llﬂ ﬂ“: More ideas. more details

"T would like to add on to what said”

HEHSUIHIIH To defend an idea

Revoicing
| "I agree because.”

| "I disagree becouse. "
| *That i5 true because. "

Repeating: vo clorify what you

| "I heard you say..”
7 said "

' “Who can put this into their own words?”

Ap p Iy R e St at| N g "Who can restate what _____ said?”

"Who can repeat?”

Own nﬂllllil}illll' Ta verify your thinking. To make sense of. To
2 ut into your own words
Reasonlng —  putinTo your own words,

-

"So you are saying...
"What I 1hin4fyfunﬁ said was...."
"Did you mean.....»"

Tllllll Tllllﬂ: To gather yvour ideas and thoughts.

https.//www.teachingchan

"I would like some think time."
"I would like to ponder on that question.”

nel.org/videos/developing-

53 MIII'B: To understand another's thinking

communication-skills

"Can you soy more about that?"

"Tell us more about your thinking."
|_"Can you expand on that?”

"Can you give us an example?"

5th grade Soc. St.-1:36 mins.

Press for Reasoning: exploin reasoning

. 1 "Why d think that?”
https.//www.teachingchan Wt 15 oo, evidenees”
"What convinced you that was the answer?"

nel.org/videos/teaching- “What makes you think that?"

Why did you think that sTrnTegy would work?”

e”S'tO' art|C| ate-l N- | "How did you get that answer:
"Can you prove that to us?"

discussions-ousd Talk Moves =

Kind, purposeful classroom discussion where everyone's
voice is heard and valued!

8th grade ELA-2:35 mins. —



https://www.teachingchannel.org/videos/developing-communication-skills
https://www.teachingchannel.org/videos/teaching-ells-to-participate-in-discussions-ousd

Leads to

f@rﬁtiﬁe’/ Opinionnaire
Writin

AGREE or DISAGREE:

In a free society, all people living in the country should
have the same right to vote, whether a legal resident or not.
Your reason:

Since women can vote, they should serve in the military.
Your reason:

Women have attained equality and there is no further
need to fight for women’s rights.
Your reason:

Each country should be free to determine what rights
should be granted to women (e.g. to vote, to drive, to work
outside the home, to own property in their own name, etc.).
Your reason:



These were some of the

ways life was unfair for State Your Opinion:
women in those days: f Which is the most
| restrictive?

** Women could not vote.

te=1 Lwaila! t'r;"rh_l

. Women were paid less

SV BV e Lexile 530
Thqn Lol Sﬁ Fighler for Women's Rights Hy GRL = JfK
= Gr. Level 3.1

* Women could not
ownh property.

** Women had to give their
money to their husbands.

* Few women went to college.

* Few jobs were open
to women.



Scripting

| think that........ IS the most restrictive because........
The most unfair limit on women was....... because....

While not being able to..... IS unfair, the most unfair
restriction on women was..... because......



Focused e Scripting?
Viewing?  Alphaboxes?
Leveled  Charting Multiple
Questioning? Meaning
Reporting Back? Words?

Talk Moves?  Vocabulary

Opinionnaire? Notebook?

What will you try In
your next unit?



Close Reading
with Guiding
Questions

Reading for Key Ideas and Detaills
Providing Evidence




Choose 6-8
terms to
Frontload
and
practice

m Citizen
m Accuse

m Supposed
(crime)

® Crime
m | egal right
m Blessing(s)

m | berty

Pre-teach Challenging
Vocabulary:

® |nsult

® Right(s)

m Power(s)
® Rule; ruler
® Definition
= Enemy

| aw



Guiding
Questions from

1. Susan B. Anthony gave a speech on August 7, 1865.
What was her main argument or her audience?

2. Anthony users quotes from documents written by
the founding fathers to support her argument. What
documents do the quotes come from? How do they
support her argument?

3. How does Anthony conclude her argument?



NEWSELA

Famous Speeches: Susan B. Anthony's
"Women's Rights to the Suffrage”

By Adapied by Newsela staff on 03.29.16
Word Count 573

& poriral of Amenican civil righds leader Susan B, Andhony (1870-1506) Frences Baniamin JohnsiontWidmed|a
COmmons

Editar's Nofe; The year before making thiz speech, Susan B. Anthony vofed iegally. She
voited in the 1872 efection between Ulysses 5 Grant and Horace Greeley Anfhony was
pay thowugh. Instead, Anthany made speech after speech. She

START Eng rights. Anthony died in 1906. She was sadly unable fo see her
en were finally given the right to vate in 1820,

Friend s and fellow cifizens: | stand before you tanight accused of a supposed crime. But
what | did s not a crime. | voted in owr last election for president. They say | do not have a
legal right to vote. This evening | will prove 1o you that | do have that right. This right is
given to me and all United States citizens by the National Constifufion. Mo state has the
power to stop this.

The preamble of Consfifution of the United States begins: "We, the people of the United
States, in order to form @ more perfect union ..." It talks about how we began our country.

This article i avalabke ab 5 feadisg bveh @ hilpedaevicla com,

Earlier Handout

It does not say, Ve, the white men”™ formed the Union. It does nol say “We, the men” did it
It says we, the whale peaple, farmed the country. We did this, not just to give the blessings
of liberty to men. We did it for all the people. Ve did it for women as well as men, It is
insulting 1o tell women they have the blessings of liberty. They do not have them. There is
anly one way to get these blessings in this democrafic-republican government. That way is
1o wole,

A state may not make a law that takes away the rights of half of the people. Doing this
goes against the highest law of our land. If this goes on, women will never be truly free.

T women, this government has no fair powers. To women, this government is not 2
demacracy. It i nol free. It is an immaral governmenl ILis run by a few privileged men. It
iz the maost hateful aristocracy ever established in the world, It is a government where the
rich rule over the poor. We might be able o live through a government where the educated
rule the uneducated. W might live thraugh one whare the white man rules over the black
man. But this is 8 government where the only rulers are men. It makes fathers, brothers,
and sons, the rulers over mothers, sisters, and dawghlers. It makes a husband nuler owver
his wife. It lets all men act as kings, ruling over all women. It brings disagreement, and
disharmeony into every home of the nation.

Webster, Worcester, and Bouvier each publish a dicfionary. Each one gives the same
definition of the word citizen. They say a citizen is a person in the United States. They say
a cilizen has the right 1o vale and hold ofiice.

The only question left is: Are women people? | cannot believe any of our enemies will have
the nerve o say they are nob. Since a woman is a person, ihen a woman is a citizen. No
sizte has a right to make 3 law, that says this is not 5o, Mo state may take away the rights
of a citizen. Every discrimination and law against women in these states has no power. It is
the same case with such laws against black Americans.

Lexile 560
In range for 2"d-4th grade
(mid 3'9)



Guiding' Question:’
In'the'first'paragraph, what'de'readers Tearn' abut Susan'B " Anthony and' the pur pose”
afher'speech?’

Readers’learnthat’ Anthony” ‘and"they'

learn'that'the'purpose’ofher'speechis"to’

Additional Questions:”

L"Whe'does"Anthony addres="[speak'to]in'the'first'sentence’of her'speech™

[

She“addresses her! and” "

2 What'crime'dees’Anthony say'she' has' been accused 'of committing ™

shehas'beenaccused ‘ol .

3 what'document ‘does Anthony’say has given'her'the right to vol e

She'says'the’ has"given her'the'right'te'wote.'

A What'partelthe docurment’gives citizens the right'to'vote?!

The' glves'all'people'the'right 'to'vobe.'

L"What'does"the'phrase’ blessings of liberty™ refer to?'

The'phrase™blessings of liberty ™ refers"to’

[

& What'kind'of government'does'Anthony'say was'established by 'the L5,
Constitution?®

She'says'the'government’is’a’ gowernment.'

yes'Anthony'say’states’cannot'do?

ates’cannot’

ng'to’Anthony’s’argument, 'which’has’the’greater'power? State’law’or'the’
rernment?

her'evidence’does’Anthony'give'for'citizenship'being’granted’equally'to’
romen?’

evidence’Anthony'gives’is’

'two'groups'does’Anthony'name’as'facing discrimination'when'it'comes’

1at’ ‘and’ ‘are’being’
ted’against'by'laws that’do’not’allow'themto'vote.

ling'to’the’speech, 'what'twe rights'do’citizens’have'in'the’US.?

‘the’right’to’ "and'to’ z

ces'Anthony’s'question’ “AreSéomen3eople?’ connect'to’her'argument'that’
ve'an’equal right'te’vote?'




CLOSE READING

Simple Procedure for ELLs— = .
With or Without Reading alo Dflj THESnEngANG?
z Read the text slowly at least twice PP x 2
BefOre Readlng z Get the gist of what the text is about *

Circle words you aren't sure of
and try to ﬁgu}rr% them out -

° - V4
Use th_e Text To Answer fasiend srootite; v Undaslie
Questions. >

: Z Use the text to answer questions A

 Gather Evidence From .5

the Text. Z Gather evidence from the text /D

Talk with each other about what Q Q
you think it means

j Read again to summarize or answer ,

specific questions




DURING
_ READING _




TRY
(XTI
OUT

With the Anthony
Speech

Questions for Close Reading

What Question
is the author
trying

to answer?

What are the
author’s basic

Concepts?

Questions

What is the
author's main
Purpose?

What Point of
View has the
author taken?

for Close

What are the Readmg What

author's
important
Inferences ar
conclusions?

What
Information is
the author
using?

Assumptions
Is the author
making?

What are the
Implications of
the author's
reasoning?




EVidence Based Terms

L DanJrEJusT say it...
FALS PROVE i+l
G:e At{&uﬁ&‘ﬂl& Art
‘because ...
*Tor ms"faﬂce"_ 'FO'F emmple... As You

‘The author

' &ccorﬂmg

B Respond 4

S

'{'\mm e How Can You Use all The
, O _\_ Protocols Shown in Concert
MRS EE e with One Another?




E‘ UNDERSTANDING
sl CLOSE READING

TLEST IEACTT rap B S yscd | rymr < 6] ma g
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Close Reading ls...

« GLOSE READING
FUNDAMENTALS

CLOSE READING
STEPS '
Close Reading Is Not...

CLOSE READING

DIANE LAPF, BAREBARA MOSS,
MARIA GRANT, AMD KELLY JOHNSOM

CLOSE READING DEFINED

Close reading is an approach
to deaply analyzing a text in
order to Lncover, engage with,

and understand the information

and ideas it contains. It's
about understanding what a
text says, how it works, and
what it means. Close reading
focuses on

STEPS TO CLOSE READING IMSTRLCTION
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SESSION EXAMPLES

EXTENSION

Meant to be an
integral part of
your instructional
program.

Resources
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Intentional,
structured, and
based on teacher

Done several times
aweek,

Clese Reading ls Nat...
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Done in all
content areas,
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Meant for all
students.

- el et b i
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dorw pince a ol
Done with selected
short pieces of
complex narrative or
informational text.

o iy I Enghstic

Versml coly hr
g e
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fzak or il ecls

Carefully structured
and monitored.

“nerdmmior ssgrec
vk

Meant to replace other
components of your
nstructional program
such as guided reading,
independent reading,
or shared reading,

On the fly, freeform,
or planned quickly
between periods or
during lunch.

Done once a month,

Done only in English or
language arts class.

Meant only for
advanced learners.

Done with a random
text or all texts.

Freeform or assigned
as homework.
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STEPS TO CLOSE READING INSTRUCTION -

. State and post the purpose for the close

reading. Knowing the learning target halps
students undesstand their reasons for reading,

Have students prepare the text by numbering
paragraphs, chunks, or lines of text. The
rumbered sections enable students to refer to
specific evidence or ideas they are sharing.

For the FIRST READ, focus students on what
the text says. Ask prepared texi-dependent
questions (TOCks) that prompt students to
acquire a general understanding of what's going
onin the text and note key details. Have them
arnclate the texd to highlight evidence that
supports their answers, and then ask them to
partner or table talk to discuss and refine this
general understanding,

Observe and support students as they engage
in this round of reading and disoussion, and
provide scafolds as needed.

For the SECOND READ, focus students on
how the text works, Ask prepared TD(s that
prompl students o explore the author's cralft
and purpose. incuding the wocabulary and text
struciures used, Have them annotate the text to

highlight evidence that supports thee answers,
and then ask them to partner or Lable talk 1o

discuss and refine thes general inderstanding,

6. Observe and support students a5 they engage
in this round of reading and discussion, and
prowide scaffolds as needed

1. For the THIRD READ, focus students on what
the text means. Ask prepared TD(s that prompt
students to explore the more challengng aspects
of the text. including inferred meanings, opinions,
arguments, and intertextual connections.

8. Observe and support students a5 they engage
in this round of reading and discussion, and
provide scaffolds as needed Conduct any
additional rounds of rereading

9. Assign a written response (e.g. exit digs, a
paragraph, a summary sentence) linked to the
stated besson purpose and designed to assess
student understanding,

10. Build on the close reading session. Use the
observations made during the session and
students’ writhen resporses lo plan extension
activities, design new questions o promofe
deeper analysis, or inform reteachng instruchon,




Other close reading targets:

m Quotes; lines from the speech

m \Word/phrase meaning

m\\Vord choice



Newsela Lexile 1120 version

Friends and fellow citizens: | stand before you
tonlght under indictment for the upposed

Why does
Anthony say
“supposed __
crime”?

it shall be my work¥kis evening to prove to you
that in thus voting, | not only committed no
crime, but, instead, simply exercised my citizen's
rights, guaranteed to me and all United

States citizens by the National Constitution,
beyond the power of any state to deny.

Which line lays out

her argument?

What argument does she

N makeinthisline? ..



CLOSE READING FOR
LANGUAGE
DEVELOPMENT




Newsela Lexile 560 version

Word and Sentence Building

Understanding
Word Parts

Sentence Complexity:
Compound Sentences

--dis
m Disagreement

m disharmony

m |t let’s all men act as
kings and rule over
all women.

m A citizen has the right
to vote and hold
office



Comparing Two
Texts




INSTRUCTIONS FOR TEACHERS:

[ Tell students they will be comparing
Anthony’s speech and the cartoon.
[ JRead the cartoon and discuss.

[ IReview the vocabulary.

[ IProvide students with the following
sentence frames:

Anthony says women should have the W

right to vote because .....

| know this because she says ....

The poster says women should have the
right to vote because....

| know this because it says ....

The arguments are the same because....
The arguments are different because ....

[ 1Give students time to work in pairs.
Make sure they are referring to the text.
[ [Have pairs share their responses to the

guestions. s -
Use workable

parts of the

original unit

S

8 ¥ | T ey £ e : .{"? i

or ‘H‘za 'Iine.b we P2y -
or the Law: we obey ,

e warn .:w:ameﬁ'em& fo say.




Persuasion/Opinion
vs. Argumentative Writing




Subtle, but Significant differences between
V.

Persuasive Writing

Argumentative Writing

(zoal of persuasive writing:
To get reader to agree with vou/your point of view on
a particular topic.

General technigue of persuasive writing:

Blends facts and emotion in attempt to convinee the
reader that the writer is “right."(Often relies heavily
on apinion.)

Goal of argumentative writing:
To get reader to acknowledge that vour side is valid
and deserves consideration as another point of view.

General technigque of argumentative writing:
Offers the reader relevant reasons, eredible facts, and
sufficient evidence to honor the writer has a valid
and worthy perspective.

Starting point of persuasive writing:
[dentify a topic and your side.

Starting point of argumentative writing:
Research a topic and then align with one side.

Viewpoint presented in persuasive writing:
Persuasion has a single-minded goal. Tt is based on a
perzonal conviction that a particular way of thinking
is the only sensible way to think. Writer presents one
side— his side.

{ Persuasive writing may include ONE opposing point,
it is then gquickly dismissed frefuted. )

Viewpoint presented in argumentative writing:
Acknowledge that opposing views exist, not only Lo
hint at what a fair-minded person you are, but to give
you the opportunity to counter these views tactfully
in order to show why you feel that vour own view is
the more worthy one to hold.

Does she
understand
the
differences?

Writer presents multiple perspectives, although is
clearly for one side.

Audience of persuasive writing;

Needs intended audience. Knowing what they think
and currently believe, the writer “attacks™ attempting
to persuade them to his side.

Audience of argumentative writing:
Doesn't need an audience to convinee, The writer is
content with simply putting it out there.

Attitude of persuasive writing:

Persuasive writers want to gain another “vote” so they |

“go after” readers more aggressively. Persuasive writ-
ing is more personal, more passionate, more emao-
tional.

Attitude of argumentative writing:

Simply to get the reader to consider you have an ide
worthy of listening to. The writer is sharing a convic
tion, whether the audience ends up agreeing or not.

NN Sreglians Eduranion Solucons Inn, s I lenba meton onee
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PERSUASION ‘MAP o=

Are you ready to map out your
argument for your persuasive
essay or debate?

Ml title

reachnritethink vecmee. ww ccossmvnsnnmmme Wb

i

by:

topic:

read writet hi n k 'é' H‘et:g;?:gtix?gciation m
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Plame Date Class Pericd

Persuasion Map

Directiong: Write your position and the ressors that justify it in the bones sz ndicated,  Then, write the Fects, detals,
and examples that suppoet each reasan in the dotted boxes. Draw and connect more boxes if needed.

Rezason 1

R R R ana s

L5
X

= _,_uu.lun.u 1

/

Positian ! Reazan 2 3

Reason 3

N o
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Persuas

ive Essay Rubric

—_— 4
riteri :
:SE; ndar:h} Exceeds Meets Approaching Substantially Below Conimients
Proficiency Proficiency Proficiency Proficient

ToriCIS: The topic and position is The topic and position is The topic or it Topic is never stated.
* clear cleary introduced and clearly introduced and controversy Is unclear or
* controversial ) o
N R— axplained in the introductony mm n:phlrm:l in the not in the introductory
* stated in introductary paragraph. introcluctory paragraph. paragraph.

SUPPORTING REASONS | 3 supporting raasons are very | 3 supporting reasons are Fewer than 3 supporting Supporting reasons and

* Intro §: 3 clear reasons strong and clear, and wall claar and supported with reasons; 1 or mon avidence are unchaar,

* Body fa: Each reason is

aupromed By epecilo supported with specific specific evidence, examples, | reasons andfor supporting | confusing, or missing.
avidanoe, sxamples, facts, avidence, examples, facts, facts, andlor statistics. evidence are unclear or
statisbics andfor statstics. missing.
OPPOSING ARGUMENT | All possible oppasing pasitions | Many possible opposing Some possible opposing Opposing positions are not
* Opposing position is are caralully considered, positions are considered, positions are presentad considarad or presented.
consldared, presented, and , ; e f
cleary presented, and skilfully | presented, and refuted. and argued against,

reduted

rafutad,

LANGUAGE
* Strong, perssasve voice
* Matural language
= Glear, varked words

Language used is strong,
clear, and persuasive; natural
for the wiiter; vaned words

Language is clear and
parsuasive; some varsaty of
words is used.

Language is dull, weak,
repetitive, andfor
unnatural for the writar.

Language is unconvincing
or confusing; essay is
incomgrehansible.

ORGANIZATION

* Follows the 5-§ model (iniro
1, 3 body 5. conclusion T

* Trangitions Delwaon
supporting evidence and 8

Perfectly follows the 5 9 essay
model, and effectively uses a

variety of wansibons theoughout
55y,

Mo arganizational
structure; no use of
ansitions.




Argument writing graphic organizer:

Introduce your claim{s) hooking your reader and establishing a formal style.

| ls
Grades 7-12

PSR AEANMER L DOARECT

Support your claimis) with more than ene reasan, intreducing them in a logical order. Then,
give more than one piece of evidencs Lo support each reason. Remember, relevant, accurate data and
evidence should demonstrate an understanding of the topic and come from credible sources,

.

~

J |

|

|

|

Share caunter-claims [the other side of the argument), and provide facts or examples to refuta it

Counter-claim(s)

|£efutatic-n

-

ke

Prowide a concluding statement or section that Tollows Tromm and supporis the argument presantad,




Evidence Chart

Position:

Reason 1

ofe)elaYe

Reason 2

Reason 3




Introductory Paragraph: Begin with a fopic sentence stating your first reason.

Begin with your hook, grab your reader’s affention, add an unusual detail, use a strong stafement quole a One reason

famous person,or open the essay with a statistic or fact.
is

stated that

Provide evidence or examples in support of your reason. (2-3 senfences)

For example,
Provide background information on your sifualion. (2-3 senfences)
In addition,
Currently, there is a great debate happening about
Moreover,
Some people believe
Wirite a conchuding sentence.

Yet others believe

Thus, it can be seen that

The paragraph should end with your point of view (thesis stalernent) and the fwo main reasons you are
going fo use fo support your argisnent.

After examining both positions, it is evident that

because

and

4 o rting Argqument/ Reason # 2

Body Paragraph One: Supporting Argument/ Reason # 1



Another reason

is Yet, it can be contended that

Provide evidence or examples in support of your reason. (2-3 senfences)

Furthermore,
For example,

Some may also argue that
In addition,

Nevertheless,
Moreover,

Conclusion Paragraph
Write a conciuding sentence. Creatively restale your side of the argument and leave the reader with one last strong appeal.
Thus, it can be seen that Without a doubt,

The evidence suggests that

It is urgent that

Body Paragraph 3: The Counter Argument

Affer presenting your supporting points, develop one paragraph fo accurately explain and then refute the
most significant opposing view. Explain why this view is weaker than your argument.

The opposition might claim that




Evidence-Based Argument Checklist

O Early in the piece, I offer a clear and interesting daim about the text.

[ The daim is arguable—someone could use evidence to offer a different
interpretation or disagree with me.

[ 1 use lots of direct evidence from the text to support my claim.

[ The evidence I use shows that I know the text well and have thought
about it more than just a superficial reading.

O: organize my evidence into meaningful points and explain the evidence.

1 1 make sure the reader understands why the evidence supports and
advances my daim.

a .
readwritethink e
Reading Association NCTE  copyright 2013 RA/NCTE Al rights reserved. ReadWriteThink materials may be reproduced for educational purpases

Susan B. Anthony was
Courageous

Susan B. Anthony used
convincing evidence as
to why she had not
committed a crime by
voting



Personal essay

On never giving up
Standing up for your rights



Pre-teaching & during and after
practicing needed reading
academic  Use sentence
vocabulary frames to support
Use guiding accountable talk
guestions and Use planners,
guided response rubrics, essay
protocols to writing frames and

support text checklists to
analysis support

Use close reading argumentative or
protocols before opinion writing

What will you try In
your next unit?
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What about the |bsen Play? How would
we prepare for that for our ELLsS?



e Versions in Student’s L1s

L1 Summaries (Audio/Video)
e Audio Book

 Film/Film Excerpts

e Close Read of One Act, One
Scene + Summaries of the Rest

Short Video Summary

https://www.youtube.com/watch?v=5S]

https://study.com/academy/lesson/a-doll-house-b
summary-analysis.html

Il !
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Doll's House

Henrik Ibsen



https://www.youtube.com/watch?v=5SJpQ-8w1nA
https://study.com/academy/lesson/a-doll-house-by-ibsen-summary-analysis.html

bome = Gasrch - Unooin la. Sbiogroptay arc rmvewn: Sgn ¢ oor coeo 8 o socoen!
- Y seercn’
EPVorldCat o i

o Haiusm o fioen Diodois

Srowing o edlors for W doll's hause” Sortby:  DoleCdilion (Hewes! Frst) &
& Ferma Satiayry Edblons 1= 1ol of TEFP v Fiemt AP 1 3 B P Lgal e
i Foreurm (17T Goeil Al as Al Sawewr [ L] s Haie
= Tille ! Actar Troe ul Dasai P
= =
v 1 DOLLS HOUSE. H Pt Englen rirkid 5L S ACTRE
= d By HENRRK IBSEN boos BUSINEES DEVELD
cer i
-
H Gms Yoo S
£ r BO0E  Sparcal Firi WIS . Henfel [Deen
oS- By Horwid Ibaan
(L Decurnent
1 2
T
183 3 A ipis hommes B aback  Enghen ik el L Pyl el
R — By Harei Ibkan; W 5 Kushwaha
Crgument
s Crara
P
Spareh (719
[ ARRL ] g DOLLT HOUSE. L| Engien F b 511 FREELAND PRESS
By |80 By HENRE IBSEN Bk
Dirvmh (%)
Fw e
5 Wora; or, & doll's howse ;@ ploy B ebiocs Enghen
By Harvi aan -
Dooument adiion.
Crama revized
[ AEOE:- =8/ B et apanese 306 BREEH
RGP 0 a2 - BARMGLL B

By Hevk hisn, ;_i.dl'Lu:.l.Ta{.-u

Find Home Language Versions—English,
Spanish, Japanese, Norwegian, French,
German, Danish, Swedish, Korean, Chinese,
Arabic

http://www.worldcat.org/title/dolls-

house/oclc/24627988/editions?start edition=1&sd=desc&referer=di&se=
yr&editionsView=true&fq


http://www.worldcat.org/title/dolls-house/oclc/24627988/editions?start_edition=1&sd=desc&referer=di&se=yr&editionsView=true&fq

11 minutes
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https://www.youtube.com/watch?v=WHQ8HFewUwk

More Susan B. Anthony
Resources for Youl!

http://www.elcivics.com/susan b anthony.html

http://www.milpitaschat.com/2009/03/susan-b-anthony-
esl-lessons-for-womens.html

http://larryferlazzo.edublogs.org/2015/02/16/the-best-
sites-for-learning-about-susan-b-anthony/

https.//jr.brainpop.com/socialstudies/americanhistory/sus
anbanthony/

https://app.schooltube.com/video/103957dd840142499e59/
Susan B. Anthony Video

6 minutes, fast, but thorough

SchoolTubeVideo



http://www.elcivics.com/susan_b_anthony.html
http://www.milpitaschat.com/2009/03/susan-b-anthony-esl-lessons-for-womens.html
http://larryferlazzo.edublogs.org/2015/02/16/the-best-sites-for-learning-about-susan-b-anthony/
https://jr.brainpop.com/socialstudies/americanhistory/susanbanthony/
https://app.schooltube.com/video/103957dd840142499e59/Susan_B._Anthony_Video_
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