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® Revisiting the Proficiency Definitions: WhatEntering and
Emerging Students Can Do and How Much L1 to Use in
Integrated ENL Classes

= Major Language Development Targets for Entering and
Emerging English Learners

= Scaffolding to Make Available for Entering and Emerging
Students

= Supporting Entering and Emerging ELLs in Integrated ENA
Instruction

= Supporting Entering and Emerging ELLs in Integrated
Content Area Instruction

® Resources for Teachers of Entering and Emerging ELLs




How are

Entering and

Emerging

Students to be

Served

Part 154-2 (K-8) English as New Language (ENL) Units of Study and Staffing Requirements

All ENL classes, including g

and Stand-all

offer home support.

IE:(G)IFJIE:ENCY ENTERING EMERGING TRANSITIONING EXPANDING COMMANDING
(Beginning) (Low Intermediate) (Intermediate) (Advanced) (Proficient)
LEVEL
ENL 2 units of study per week | 2 units of study per week 1 unit of study per week 1 unit of study per week Former ELLs must
INSTRUCTIONAL | (360 min.) (360 min.) (180 min.) (180 min.) continue to receive
TIME (MINIMUM) services for an additional
two years
STAND-ALONE 1 unit of study in ENL .5 unit of study in ENL
ENL (180 min.) (90 min.)
INTEGRATED ENL | 1 unit of study in ENL/ELA | 1 unit of study in ENL/ELA .5 ugit of study in ENL/ELA 1 unit of study in ENL/ELA or
(180 min.) (180 min.) (90 fin.) other Content Area
(180 min.)
FLEXIBILITY "5 unit of study can be STAND- [ .5 unit of study can be .5 unit of study per week
ALONE ENL or INTEGRATED STAND-ALONE ENL or of INTEGRATED ENL in ELA
ENL/Content Area (90 min.) INTEGRATED ENL/Content or Content Area, or other
Area (90 min.) approved services*
TOTAL 360 minutes per week 360 minutes per week 180 minutes per week 180 minutes per week
STAFFING/ STAND-ALONE ENL INTEGRATED ENL — 1 DUALLY CERTIFIED TEACHER
PERSONNEL K-12 Certified ESOL teacher ESOL and Common Branch (K-6) or Content Area (7-8) teacher who holds both

certifications

or Social Studies)

INTEGRATED ENL — 2 INDIVIDUALLY CERTIFIED TEACHERS (CO-TEACHING;
A certified ESOL teacher and a K-6 certified elementary school teacher
A certified ESOL teacher and a 7-8 certified content area teacher (£LA, Math, Science,

day.

The maximum allowable grade span for grouping instruction in grades K-12 English as a New Language or Bilingual Education classes is two contiguous grades,
except for English Language Learners in a special education class, as defined by section 200.1(uu) of this Title. All programs must be provided during the school

*Other services that are approved by the NYS Commissioner, that monitor and support the student’s language development and academic progress.
Core Content Area shall mean ELA, Math, Science, and Social Studies. One unit of study = 180 minutes of instruction per week per year.
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CR Part 154-2 (9-12) English as New Language (ENL) Units of Study and Staffing Requirements

All ENL classes, including Integrated and Stand-alc

offer home support.

ENGLISH
e e i e s e
LEVEL
ENL 3 units of study per week | 2 units of study per week 1 unit of study per week 1 unit of study per week Former ELLs must
INSTRUCTIONAL (540 min.) (360 min.) (180 min.) (180 min.) continue to receive
TIME (MINIMUM) services for an additional
two years
STAND-ALONE 1 unit of study in ENL .5 unit of study in ENL
ENL (180 min.) (90 min.)
INTEGRATED ENL | 1 unit of study in ENL/ELA 1 unit of study in ENL/ELA .5 unit ¢f study in ENL/Content 1 unit of study in
(180 min.) (180 min.) Area ENL/Content Area
(90 min)) (180 min.)

[FLEXTBICITY [ L Untofstudy canbe | .5 UNIt of study can pe ~5-untt of study can be STAND- .5 unit of study per week
STAND-ALONE ENL STAND-ALONE ENL or ALONE ENL or INTEGRATED of INTEGRATED ENL in
instruction or INTEGRATED INTEGRATED ENL/Content ENL/Content Area ELA/Content Area, or
ENLin Content Area Area (90 min.) other approved
(180 min.) (90 min.) services*

TOTAL 540 minutes per week 360 minutes per week 180 minutes per week 180 minutes per week
AWARDING STAND-ALONE ENL INTEGRATED ENL
CREDITS Elective credit is awarded upon passing each corresponding | Content Area credit is awarded upon passing each corresponding ENL unit of study in ELA,
STAND-ALONE ENL unit of study Math, Science, or Social Studies
STAFFING/ STAND-ALONE ENL INTEGRATED ENL — 1 DUALLY CERTIFIED TEACHER
PERSONNEL K-12 Certified ESOL Teacher ESOL or Content Area (7-12) teacher who holds both certifications
INTEGRATED ENL — 2 INDIVIDUALLY CERTIFIED TEACHERS (CO-TEACHING;
A certified ESOL teacher and a 7-12 certified Content Area teacher
The maximum allowable grade span for grouping instruction in grades K-12 English as a New Language or Bilingual Education classes is two contiguous grades, except for
English Language Learners in a special class, as defined by section 200.1(uu) of this Title. All programs must be provided during the school day.

*Other services that are approved by the NYS Commissioner, that monitor and support the student’s language development and academic progress.
Core Content Area shall mean ELA, Math, Science, and Social Studies.

4NYSED

CR Part 154-2 (K-8) Transitional Bilingual Education Program

i:g::erch ENTERING EMERGING TRANSITIONING EXPANDING COMMANDING
e (Beginning) (Low Intermediate) (Intermediate) (Advanced) (Proficient)
1 unit of study in ENL .5 unit of study in ENL
STAND-ALONE | (150 min.) (90 min.)
ENL
T vy TN oT Stuay m. "5 Jnit of study in 1 unit of study in
(180 min.) ENL/ELA (180 min.) ENJ/ELA (90 min.) ENL/ELA or other
- ] Content Area (180 min.)
5 5 unit of study can be 5 unit of study can be 5 unit of study per week
3 STAND-ALONE ENL or STAND-ALONE ENL or of INTEGRATED ENL in
£ INTEGRATED INTEGRATED ELA/Content Area, or
2 FLEXIBILITY ENL/Content Area ENL/Content Area other approved Former
K (90 min.) (90 min.) ELL services for two
additional years*
TOTAL 360 minutes per week 360 minutes per week 180 minutes per week 180 minutes per week
HOME
LANGUAGE 1HLA Class 1 HLA Class 1HLA Class 1HLA Class
ARTS
z
2 g BILINGUAL
3 2 CONTENT AREA | Minimum of 2 Minimum of 2 Minimum of 1 Minimum of 1
£ & | susects
a2
K-8 BILINGUAL EDUCATION PROGRAM K-8 ENGLISH AS A NEW LANGUAGE PROGRAM
e (K-6 Bilingual) Common Branch teacher with a bilingual e (K-8 STAND-ALONE) ESOL certified teacher
extension *  (K-6 ENL) Common Branch K-6 teachers with a
STAFFING/ e (7-8 Bilingual) Content Area teacher with a bilingual bilingual extension can teach the ENL component of a
PERSONNEL extension. [HLA must be taught by a certified Language K-6 Bilingual Education program.

Other Than English teacher.] ® (7-8 ENL) Integrated ENL can be taught by an ESOL
teacher with Content Area certification or two
individually certified teachers.

The maximum allowable grade span for grouping instruction in grades K-12 English as a New Language or Bilingual Education classes is two contiguous
grades, except for English Language Learners in a special class, as defined by section 200.1(uu) of this Title. All programs must be provided during the
school day.

*Other services that are approved by the NYS Commissioner, that monitor and support the student’s language development and academic progress.
Content Area shall mean ELA, Math, Science, and Social Studies.

4NYSED




ENGLISH
PROFICIENCY
LEVEL

ENTERING
(Beginning)

CR Part 154-2 (9-12) Transitional Bilingual Education Program

EMERGING

(Low Intermediate)

TRANSITIONING

(Intermediate)

EXPANDING
(Advanced)

COMMANDING

(Proficient)

STAND-ALONE | 1 unit of study in ENL .5 unit of study in ENL
ENL (180 min.) (90 min.)
1 unit of study in ENL/ELA 1 unit of study in ¥ unit of study in 1 unit of study in
INTEGRATED
ENL/ ELA (180 min.) ENL/ELA (180 min.) HNL/ELA (90 min.) ENL/ELA or other
Content Area (180 min.)
4 Tunit of study can be STAND- | .5 unit of study canbe | .5 unit of study can be 5 unit of study per week
= ALONE ENL instruction or STAND-ALONE ENL or STAND-ALONE ENL or of INTEGRATED ENL in
2 INTEGRATED ENL in Content INTEGRATED INTEGRATED ELA/Content Area, or
2 FLEXII Area ENL/Content Area ENL/Content Area other approved Former
H (180 min.) (90 min.) (90 min.) ELL services for two
additional years*

TOTAL 540 minutes per week 360 minutes per week 180 minutes per week 180 minutes per week

HOME

LANGUAGE 1 HLA Course 1HLA Course 1HLA Course 1 HLA Course

ARTS
)
<5 BILINGUAL
g .“=.‘ Z | CONTENT AREA | Minimum of 2 Minimum of 2 Minimum of 1 Minimum of 1
2% | susects

STAND-ALONE ENL HOME LANGUAGE ARTS
3 - Elective credit per successful completion of each corresponding Language Other Than English credit per successful completion of each
5] E STAND-ALONE ENL unit of study corresponding HLA unit of study
=z
5( & | INTEGRATED ENL BILINGUAL CONTENT AREA
2 © | content area credit per successful completion of each corresponding Content area credit per successful completion of each corresponding
- ENL unit of study in ELA, Math, Science, or Social Studies Bilingual Content Area subject
P BILINGUAL EDUCATION PROGRAM ENGLISH AS A NEW LANGUAGE PROGRAM
Z Z | * (9-12) Bilingual Content Area teacher with a bilingual extension. * (9-12) Stand-alone ESOL certified teacher
E g 7 [HLA must be taught by a certified Language Other Than English * (9-12) Integrated ENL can be taught by an ESOL teacher with Content
B teacher.] Area certification or two individually certified teachers.
The maximum allowable grade span for grouping instruction in grades K-12 English as a New Language or Bilingual Education classes is two contiguous grades, except for
English Language Learners in a special class, as defined by section 200.1(uu) of this Title. All programs must be provided during the school day.

*Other services that are approved by the NYS Commissioner, that monitor and support the student’s language development and academic progress.
Core Content Area shall mean ELA, Math, Science, and Social Studies.
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LEARNERS

Understanding the Abilities
of Entering & Emerging ELLs

and

How to Support Them




The 5 ENL
Proficiency Levels
and What Students
of Each Level of
Proficiency Can Do

ENL Progressions

Entering Emerging Transitioning Expanding Commanding

Amount, Complexity of Language Produced
Amount of Scaffolding Needed




Student Proficiency LevelsVary Across

L, S, R, W: Understand Students’ Profiles

Oy SPEAKWRITE

N

READ LISTEN  VIEW

Let’'s Unpack the Performance Level Descriptions for
Listening, Speaking, Reading and Writing, the ToMs
and The New Language Progression Documents

What Do They Tell Us About What Students at Each
Proficiency Level Can/Should Be Asked to Do ?




Understanding the 5 Proficiency Levels

Targets of
Measurement
NYSESLAT
| Performance

New @ 1 Level
Language | Descriptions
Progressions ‘
NYSESLAT

Proficiency
Levels

https://www.engageny.org/resource/new-york-state-english-a-se cond-language-achieve ment-
test-nyseslat-performance-evel

COMMUNICATIVE
TASK

ACCURACY

\._/CONTRO
T /

COMPLEXITY

VOCABULARY
FOCUS

SCAFFOLDING— |,
GROUPING

_ SUPPORT \\‘\A}Ouw
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ow do language
expectatio ange fo Listening (9-12)
egrate...narrative elements, key details, characteristics, facts, descriptors, claims, evidence,
ening 7solution; cause/effect, argument and support, theme or message; provide information;
Proficiency Language Vocabulary Targets | Type of Support Teaching Level of Support
Levels Expectations Scaffolds Ar
Identify a few words | Determine the literal | Organize pre-taught | Read aloud Substantial support
Short phrases meaning of some Tier 1 | words ina main idea | Partnerships
Entering Predictable words and their impact | web Teacher-led groups
sentences (that...* In new or home
Some ToMs don’tapply | signal/refer ° o language
to/convey < hat
information, a : ;
claim, evidence, a
message, theme, key
detail, sequence,
connections,
relationships,
conclusions. opinion
and reasons)
Identify some words, | Determine the literal | Organize pre-identified | Read Aloud Moderate Support
phrases meaning of some Tier 1 | words in main idea web | Partnerships
Emerging Few simple and a few Tier 2 words | In new or home Teacher-led groups
sentences (that..) | and their impact language
tipT ST Determine mostof the | Organize phrases and | Read Aloud Limited Support
phrases, simple literal and a few of the | sentences on partially | Partnerships
Transitioning sentences and afew | figurative or completed main idea | Teacher-led groups
expanded or connotative meanings | web Whole class
complex sentences | of Tier 1 and Tier 2 In new or home.
(tha words and phrases and | language
their impact
Tdentify most simple | Determine most of the | Complete a main idea | Small group Largely Independent
or some expanded literal and some of the | web Whole class
Expanding or complex [figurative or connote- | In new language After teacher modeling
sentences (that...) | tive meanings of Tier 1
and 2 words and
phrases an their impact
Identify a variety of | Determine most of the | Create or completea | Small group No Support Needed
simple, expanded | literal, figurative or main idea web Whole class
Commanding and complex connotative meanings | In new language Individually
sentences (that..) | of Tier 1 and 2 words
and phrases and their
impact

* Shaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement

sequence, connections, {€

How do vocabulary
targets change for
Reading?

Reading (9-12)

soluti

probl

€, signal, and refer to information, key details, point of view, a claim, evidence, a message, theme,
, opinion-reasons;

of ideas (not Entering)

Proficiency Language Vocabulary Targets | |Type of Support Teaching Level of Support
Levels i Scaffolds Ar
A few words Determine the literal  ||Organize pre-taught | Read aloud Substantial support
Short phrases meaning of some Tier 1 ||words in a main idea | Partnerships
Entering Predictable words and their impact ||web; graphic organizer | Teacher-led groups
sentences that in text in new or home
Anchor 4 and 5 don’t indicate, signal, language
apply to Entering refer to information,
involve text structures aclaim, evidence, a
message, theme, etc.
Some words, Determine the literal Organize pre-identified | Read Aloud Moderate Support
phrases meaning of some Tier 1 ||words in main idea Partnerships
Emerging Few simple and a few Tier 2 words ||web; graphic organizer | Small groups
sentences that... and their impact in text_||In new or home lang.
NIOSTPITISeS, STpTe—DeTeT e oS T Oy the—T Organize phrases and | Read Aloud Limited Support
sentences and a few | literal and a few of the | sentences on partially | Partnerships
Transitioning expanded or figurative or completed main idea | Small groups
complex sentences connotative meanings | web; graphic organizer | Whole class
that... of Tier 1 and Tier 2 In new or home
words and phrases and | language
their impact in text; use
context clues & textual
information to
determine meaning
Most simple or some | Determine most of the | Organize main idea Partnership Largely Independent
expanded or literal and some of the | and supportive details | Small group
Expanding complex sentences | figurative or connota- | after teacher modeling; | Whole Class
that... tive meanings of Tier 1 | with a glossary
& 2 words and phrases | In new language
and their impact in
text; use imagery to
find meaning
Avariety of simple, | Determine most of the | Organize information | Partnership No Support Needed
expanded and literal, figurative or on a note taking guide | Small Group
Commanding complex sentences | connotative meanings | In new language Whole Class
that... of Tier 1 & 2 words and Individually

phrases and their
impact in text

* Shaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement




iz How do the scaffolds and
Communicative Function: contributes to a conversation, conveys relevant detail: support S C ha nge for
describes phenomena, contributes to a conversation/discussion, paraphrases infor
main points in a coherent manner, expresses an opinion or claim supported by reasons Spea ki ng?
justifies response, analyzes a topic or evaluates evidence
Proficiency Language Errors Vocabulary Type of Support Teaching Level of Support
Levels i Targets Scaffolds Arrangements
Uses a few words | Response may || Use common Tier 1| | Use sentence Partnerships Substantial support
Short phrases containerrors | and grade level Tiel| | starters with or Teacher-led groups
Entering Predictable that totally 2 words and short | | without graphics;
Some ToMs not sentences obscure phrases New and home
applicable meaning language
Uses phrases Responsemay | Use words and shor| | Use sentence Partnerships Moderate Support
and simple contain errors || phrases including | | starters with or Small groups
Emerging sentences in words and common grade leve| | without graphics; | Whole class
structure that Tier 2 words; New and home
mostly obscure | Describe ideas and | | language
meaning facts
T s sTmple Response may | Use wordsand  ‘-USEWOTT DU PATTTETSIIPS T STpPoTT
sentences and contain errors | phrases including a | graphics Small groups
Transitioning expanded inwordsand | few grade level Tier | New and home Whole class
sentences structure that | 2 & 3 words; language
partially Describe detailed
obscure ideas and facts
meaning
Uses simple, Response may | Use words and Use previously Partnerships Largely Independent
expanded or containsome | phrases including | completed graphic | Small Groups
Expanding complex sentences | errors in words | some grade level organizer, T chart | Whole Class
and structure | Tier2 & 3words; | New language
that minimally | Describe detailed
obscure ideas and facts
meaning
Uses a variety of | Response Use words and Use knowledge of | Small groups No Support Needed
simple, expanded | contains few or | phrases including | the topic or text Whole class
Commanding and complex no errors in grade level Tier2 | independently;
sentences and word choice and | and 3 words; Offer New language
fluid language structure that | precisely detailed
obscure descriptions
meaning
* Shaded columns come from the Progressions; Rest from the Performance Level Descriptions and Targets of Measurement

How do language

expectations, errors,

organization, vocabulary
change for Writing?

riting

(9-12)

provide an orientation or an idea; express opinions, sequence, describe, detail ideas,
TTacts, provide closure, explain, develop a narrative; development of claims and evidence;

Proficiency Language | Errors Organization Vocabulary Type of Teaching Level of
Levels Expectations Targets Support Arrangements | Support
Scaffolds
A few words | Writing includes | Writing lacks Use common Tier | Structure Partnerships Substantial
Short numerous orientation, 1and grade level || thoughts and Teacher-led support
Entering phrases errors; errors | organized or Tier 2 words and || ideas; Cloze groups
Some ToMs not Predictable | may totally connected ideas or | short phrases; Give || paragraph
applicable sentences | obscure closure; lacks ideas and facts New or home
meaning language
Some words, | Writing includes | Writing includes Use words and Write one to two | Partnerships Moderate
phrases frequent errors; | basic orientation, | short phrases paragraphs; Small groups Support
Emerging Few simple | errors may organized or including common || New or home
sentences | obscure connected ideas or | grade level Tier 2 | language
meaning closure; basic words; Describe
ideas and facts
ST YT T TS T T TT Ty T TSE WO T Use a word bank | Partnerships Limited
phrases, frequenterrors; | limited orientation, | phrases including | or graphic Small groups Support
Transitioning simple errors may logically organized | a few grade level | organizer to Whole class
sentences obscure or connected ideas, r2 & 3 words; write a short
andafew | meaning and/or closure; Describe detailed | essay; New or
expanded or limited ideas and facts home language
complex development
sentences
Mostsimple | Writing includes | Writing includes | Include some Use a teacher- | Partnerships Largely
or some occasional partial orientation, | grade level Tier 2 | provided model | Small groups Independent
Expanding expanded or | errors; errors do | logically organized | & 3 words; and graphic
complex not obscure and connected Describe detailed | organizers to
sentences | meaning ideas and closure, | ideas and facts write an essay;
partial New language
Avariety of | Writing includes | Writing includes | Use words and Use knowledge | Partnerships No Support
simple, infrequent sufficient phrases including | of the topic Small groups Needed
Commanding expanded | errors; errors do | orientation, grade level Tier 2 | independently to | Independently
and not obscure logically organized | & 3 words; Give write a multiple-
complex meaning and connected precisely detailed | page essay; New
sentences ideas and closure | descriptions language

_Have Same Ch

s for Grades 5-6

Nancy Cloud, Ed.D., 2016; Nancycloud2@gmail.com




Planning for a Multi-Level Class

Template
Fully English
Level 1 Level 2 Level 3 Level 4 Level 5 Proficient
Language-Based Language-Based Language-Based Language-Based Language-Based Language-8ased

Fill in the chart for SPEAKING using
the Gr. 9-12 proficiency charts
(For Entering, Emerging and
Transitioning).

What are our language
expectations?

What scaffolding and how much
scaffolding should we provide?

303

Copyright © 2010. Caslon, Inc. All rights reserved. The first purchaser may photocopy
this page for classroom and personal use.

AMOUNT OF SCAFFOLDING

I I N

Use of Home In New or Home In New or Home In New or Home
Language Language Language Language
Amount of Support Substantial Support Moderate Support Limited Support
When Organize pretaught Organize pre- Organize phrases and
Listening/Reading words in a main idea identified wordsina sentencesina
web; graphic main idea web; partially completed
organizer graphic organizer main idea web;
graphic organizer
When Speaking: Use Sentence Use Sentence Use Word Bank;
Writing Starters with Starters with or Graphics; Produce a

graphics; complete a
cloze paragraph

without graphics;
Write 1-2 Paragraphs
(w/ or w/o model)

Short Essay

10



Dear Parent/Guardian of Jane,

We are pleased to provide you this report about Jane’s performance on the New York State English as a Second
Language Achievement Test (NYSESLAT) that was administered in the spring of 2016 to all English Language
Learners/Multilingual Learners (ELLs/MLLs). The scores from this test provide one way to understand student
English Language development. However, these scores do not tell the whole story about what Jane knows and

can do.

For more information about this test, the New York State standards, and how you can help Jane, go to:
. . N ot

g,

ged/p:

COMMANDING

Has met the State standard to demonstrate proficiency and is now
designated as a Former ELL/MLL entitled to receive two years of
ELL/MLL services.

EXPANDING

As an ELLIMLL, shows great independence in advancing his or her
academic language skills.

TRANSITIONING
As an ELLIMLL, shows some independence in advancing his or her
academic language skils

EMERGING
As an ELLIMLL, has some dependence on supports and structures to
advance his or her academic language skils.

ENTERING
As an ELL/MLL, has great dependence on supports and structures to
advance his or her academic language skill.

ENGLISH LANGUAGE PROFICIENCY AREAS/MODALITIES

LISTENING
Students listen to determine
information and develop ideas in
grade-level academic
discussions

SPEAKING READING WRITING
Students use grade-appropriate | Students read grade-level Students use grade-appropriate
language to contribute to academic texts to determine | language to structure thoughts
discussions about academic information and developideas. | and ideas in writing, about
texts and topics. literary and informational texts

and topics.

These scale scores range from 30-90

Always
Know the
levels of
your
studentsin
listening,
speaking,
reading
and writing

Potential Proficiency Bands*
For SCALE Scores by Skill area

Scaled Scores
30-42
43-54
55-66
67-78
79-90

Proficiency Level
Entering
Emerging

Transitioning

Expanding

Commanding

*These are not confirmed ranges; they are very rough estimates, just
breaking the total point spread from 30-90 into regular intervals for the 5
proficiency levels—USE WITH EXTREME CAUTION!

11



Considering Potential Profiles

LEVEL COLOR KEY
LV 1_ Entering-RED

LV 2_Emerging-PINK
LV 3_Transitioning-YELLOW q
RALL" | U SRR RZAL 3 » | SPX it -« WRT b R~ Scald « | Profd « | Date Enteend |~
10 54 Hi— 3 =75 19 1950 /302016
10 2] & S| 1 0 18 183 3302016
10 9 b 57 3 0| 18 1860 11/23/2016
rdo A 0 |5 5 SFiv S| ss| 2l 17 19651 202016
10 7 S3 = 3 1 17 192/
10 13] 62 spEe 10| 64 0 31 21000 12/4/2015
3 10 m B 12 0 22 1950 11/34/2016
10 13 6 o 18 2 35 226 3 12672016
0 12| 61 11| 59 9 62 2| % 25 3 1872018
10 10| S8 11| 89 14 Bis % 241 3
Y 0 12 6 = ! 3 3 227 3 /3072014
s 0 14] 64| 15| 64 17 Qs % 256 3 ¥/7/2015
R 10 1l ssl 1 sl 12 6l 8l  4s 248 3 IRtk

Key Language
Development
Targets for
Entering and
Emerging English
Learners

12



USE THIS

SHEET--Add - -
sl Planning for a Multi-Level Class
the Differentiated Assignment/Assessment Template
sides/back
of this chart l Level 1 Level 2 Level3 J Level 4 Level 5 hmkh
abOUtWhat I TangUSgETed | IOOUSORTaIed | Langusge-Based Language-Based Language-Based
you want
to focus on
with
Entering
and Standards-Based Content or Topic (from the curriculum):
Emerging
ELLs St | e [ | R | e |l
Info
Coming Up
el NeXt Copyright © 2010. Caslon, Inc. Al rights reserved. The first purchaser may photocopy
S"de this page for classroom and personal use.
Main Targets for Entering and
Emerging ELLS
Vocabulary Sentence Structures
= High Frequency words and = Speak/Writein Wordsand
phrases Phrases
= Key Academic Vocabulary for = Speak/Write in Predictable

Sentences (patterned or

Content Area Units -
formulaic sentences)

= A Focus on Noticing Cognates = Produce Simple Sentences
or Borrowed Words (S-V-0)

= Learning Common Phrases = Produce Expanded Sentences
(2-word phrases, e.g. (using details conveyed in
adjective-noun phrases; verb- prepositional phrases)

preposition phrases) = Attempt A few Compound or

Complex Sentences




Other Targets for
Entering and
Emerging SIFE
Students

Integrated Skills Development
for New Readers

® Find Highly visual texts
m Use Thematic instruction/Text Sets for Practice

® Provide Language/Literacy Practice
Opportunities

m Use a Meaning-Centered Approach with:
» Embedded vocabulary development
»Embedded phonics
» Embedded sight word recognition
»Embedded spelling
» Connected early writing

14



GIST: Meaning-Centered Instruction -

* Tap or build background

knowledge (“funds of {op Dowy,
knowledge?) e
* Teach using broad themes : ';

(connected learning)

- Teach small skills in a |
story or book frame

* Show how English works ) Boftom UP | |
(model/demonstrate) (a(; :
)l -

LU B AS YOU ENTER A BOOK,
Constitution DECIDE WHAT

' |, DECODING/ENCODING
SKILLS MAKE SENSE

15



As you enter a book, decide What
Decoding/Encoding skills make sense

c-v-c-e Rule /ee/
/ea/ phoneme variants

m\wrote, vote
m|ead, least, leader

mstate, make, gave
= freedom, agree,
speech, between

Phonograms/

Onset and Rime

Word Families

Here are the 37 most common phonograms and some of the 500 words --ight knight, light, might, night, right, sight, tight, bright, flight, fright, slight
they make up. Remember that although this list contains only one-syllable
words, these phonograms will help students decode longer words, too. =il fill, hill, pill, will, chill, drill, grill, skill, spill, thrill

--inbin, fin, pin, sin, win, chin, grin, shin, skin, spin, thin, twin
--ab cab, lab, blab, crab, flab, grab, scab, slab, stab
--ine fine, line, mine, nine, pine, vine, wine, shine, spine, whine
--ack back, pack, quack, rack, black, crack, shack, snack, stack, track

--ing king, ring, sing, wing, bring, cling, spring, sting, string, swing, thing
--ag bag, rag, tag, brag, flag

--ink link, pink, sink, wink, blink, drink, shrink, stink, think
--ail fail, mail, jail, nail, pail, rail, sail, tail, snail, trail

--ip dip, hip, lip, rip, sip, tip, chip, clip, drip, flip, grip, ship, skip, strip, trip,
--ain main, pain, rain, brain, chain, drain, grain, plain, Spain, sprain, stain, whip
train
--ob knob, mob, rob, blob, slob, snob
--ake bake, cake, fake, lake, make, quake, rake, take, wake, brake, flake,
shake, snake --ock knock, lock, dock, rock, sock, block, clock, frock, shock, stock

--am ham, Sam, clam, slam, swam --op cop, hop, mop, pop, top, chop, crop, drop, flop, plop, shop, stop

--an can, fan, man, pan, ran, tan, van, bran, plan, than --ore bore, more, sore, tore, wore, chore, score, shore, snore, store

--ank bank, sank, yank, blank, crank, drank, thank --ot got, dot, hot, knot, lot, not, plot, shot, spot

--ap cap, lap, map, nap, rap, tap, clap, flap, scrap, slap, snap, strap, trap, --out grout, scout, shout, spout, sprout
wrap

--ow cow, how, now, brow, chow, plow

--at bat, cat, fat, hat, mat, rat, sat, brat, chat, flat, spat, that
--uck buck, duck, luck, cluck, stuck, truck

--ay day, may, pay, say, clay, play, pray, spray, stay, tray

--um gum, hum, drum, plum, slum

--eed feed, need, seed, weed, bleed, freed, greed, speed
--unk junk, chunk, drunk, shrunk, stunk, trunk

--ell bell, fell, sell, tell, well, yell, shell, smell, spell, swell

-y by, my, cry, dry, fly, fry, shy, sky, spy, try, why
--est best, guest, nest, pest, rest, test, vest, west, chest, crest

--ew dew, few, knew, new, blew, chew Reference: Wylie, R.E., & Durrell, D.D. (1970). Teaching vowels through

phonograms. Elementary English: 47, 787-791.
—-ick kick, lick, pick, quick, sick, brick, chick, click, stick, thick, trick
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Reading Skills and Strategies
to Teach
mSet a purpose for reading

mPreview the Text

mTurn titles and subtitlesinto
guestions

mHighlight important information as
you read or put a checkmarkin
the margin

mUnderline key new terms

mReread if you don’t understand

With Low Literacy Students

m Use a Meaning-Centered Approach—
US Constitution

» Embedded vocabulary development—
government; branches; leaders

»Embedded phonics— c-v-c-e (vote, make, gave)
or /ee/ /ea/ (leaders, freedom, speech)

» Embedded sight word recognition (in, most, were,
by, the, an, it, a, where, for, has, more, than)

» Embedded spelling (country—countries)

» Connected early writing (using models, frames)
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Teaching
Content in

Integrated ENL
Classes

Types of
Scaffolding to
Make Available For
Entering and
Emerging Students

¥ 3 WORK WITH A PARTNER (NExT 3 sLIDES)
P\ N

= Look across all of the
scaffolding charts together
with your partner Take Notes

® Discuss scaffolds that you
frequently use and how they
seem to be working with your
Entering/Emerging ELLs

® As you come to scaffolds you
don’t use or don’t use enough
with Entering & Emerging ELLS,
list them on the “Take Notes”
worksheet as a guide you can :
use as you prepare lessons I . —_—
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Scaffolding for Comprehensibility

Scaffolds for
Comprehensibility

Explanatory
Devices for
Comprehensibility

Modeling and
Demonstrations

= Gesturing and using
facial

expressions

« llustrating and using
visuals

= Simplifying,
elaborating

= Relying on high-
frequency vocabulary
= Embedding definitons
and explanations

= Providing or asking for
home language
translation

= Emphasizing key
words and writing them
down for students to
see

= Demonstrating, acting

« Visual aids, such as
v'maps, charts,

graphs, appropriate language
v'graphic organizers; | register (academic vs.
v'drawings, social language; word
ilustrations, choice)

v'and photos; = Providing

v'physical objects;
v'video clips
= Audio supports and
other mulimedia
= Highlighted or bold
text
= Biingual glossaries
= Picture dictionaries
= Smplified English or
home language
summatries

= Targeting and
modeling the

demonstrations of
language inuse (e.g.,
modelstudent essays,
sample completed
projects)

= Explicity teaching
about different genres
and text structures

« Conducting a think-
aloud book or chapter
walk

Scaffolding for Entering and Emerging
ELLs

Figure 3G: Examples of Sensory, Graphic and Interactive Supports

D

Sensory Supports

Real-life objects (realia)
Manipulatives

Pictures & photographs

Hlustrations, diagrams & drawings

gazines & newspapers
Physical acrtivities
Videos & Films
Broadcasts

Models & figures

Graphic Supports

Charts
Graphic organizers
Iables

Graphs

[imelines

Number lines

Interactive Supports

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Interner (Web
Sites) or software programs
In the native language (L.1)
With mentors

Use ALL TYPES of Scaffolds
Sensory, Graphic, and Interactive Scaffolds
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More Ideas on Providing Scaffolds
to Entering and Emerging ELLs

Scaffolding Types

Material = Graphic organizers = Two-column charts (e.g., main
< Diagrams ideas on left, supporting
Su ppOftS = Pictures details on right)
< Props < Picture dictionaries
= Sentence frames = Learner dictionaries
= Advance organizers = Translation dictionaries
« Outlines = Word source software
« Structured notes = Alternative and modified texts

< Home language texts

Social <« Small-group learning « Group work with designated
= Interactively structured roles (e.g., reciprocal
Supports conversations (e.g., buddy teaching, roundtable, round
talk, Think Pair Share) robin)
= Cooperative learning « Study buddies
structures (e.g., Numbered e Study groups
Heads Together, jgsaw) < Home language partners

Ways to Support
Entering and
Emerging ELLS
During
Integrated ELA
Instruction
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A LONG
WALK TOpess

Engage NY

/A‘TER Unit oxl 72

Grade Level 5.0
Interest Level 6-8

CHAPTER TWO

Sewthern Sudan, 100t

Sewthern Iwdan, 13hy

FOOA!

Salva tuned and looked. Bebind him, 3 huge black
choud of smoke rose. Flames darted out of ies base. Over
Eead, 2 jot plane veered sway Bhe ¢ sheek evil bind

In the smoke and dust, be couldnt wee the school

Out of Reach for jpon fll. No more
Entering, Emerging;
Even Transitioning Need
Support!

ymoee Then he walked
For hours, unti] the sun was nearly gooe from the sky
Othet people were walking, soo. There were so many

of them that they couldn’t all be from the school village;
they mant kave come from the whole atea

As Salva walked, the same thoughts kepe going
through his head in chythes with his steps Where e we
e Whene is mey Samily? When will 1 v them again?

the people stopped walking when it grew b0 dark 00
see the path. A firse, evervone stood arcued uacerainly,
speaking in tense whispers o siless with fese

Then some of the men gathered and talked for a few
moments. One of them called out, *Villages - groep your
sehves by villages. You will find somecae you know”

Salve wandered arcusd until he heard the words
* Lomer-Ariik! The village of Loun-Ansk, Bere!

Relief flooded through him. That was his village! He

Original Version
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of the road. Salva scanmed their faces. There was n

from his family. He recogniaed a fe » woman

with 3 buby, two men, a tecnage gith-be

10 see [(hem

he road, the men

he nigh right ther

cXt tmce

ng shifts to keep watch. Th ng, they began

i Salva stay

midst of the crowd with

villagens from Loun-A

In the carly alterncon, he saw tge proup of sodds
rp ¥
up ahead

Woed passed the

rebels—<h

pawed wevenal rebe

15 walting by

side of the road. Each of them held » big gun. Theie

ged at the coowd, ban even so, the sol

were

diers seemed fierce and warchful Some of the rebels ¢

jotmed the back of the line. n the villagers were sus

rounded

do %0 ue? Whesr tx ooy famaly

wh

90 separste into tw

greup, women and children and the o

emed, were considered men

t. Teenage bors, it

boys w oked to be only a few

wete joining the menk group

Iv ek but
1 & moment, He was anly eleven, but

amily. He was Salva Mawien

e 500 of an impeat

Dut Artik, from the village named for his grandfacher. His

10 act like 2 man-20 follow the ex

facher alws

ers and, in tuen, set & good exam

of his ¢

ple for Kuol

the mes

Salva ook 2 few saeps tow
Hey!

sached Satva and eaised his gun

A soldier apyp

Salva frome. All be could see was che gun’s huge be
eoward his face

hin

black and gleaming, as 1 mx

narrel touc

Theend of ¢

Salva felt his kmees curn to water. He closed his eves

VINT M LY

iid

arwdy apain

ht stresgrhened him enouy,

horw, this th

s from collapeing i terror

He 100k 2 deep breath and opened his eyes

ve gun with only one hand

The soldier was holdir

=g it 1o lift Salvas chan so

wing it he was

he could get a bestes Jook t his face

“Over there, the soldier sald. He moved the gus &

the group of women and children

pointed ir rowasy

You are not 3 man yet. I n such 2 hurry™ He

laughed and clapped Salva on the she

Salen scurried over 50 the wommen's side.

The next 2=

2. the rebeds moved on from the camp

The willage men were forced 1o carry supplies guns and

MOTTaTs,

s, radio equipment. Sahva watched as oee man

sed that he did not want 10 go with the rebs

proc b
dier hig hims in the face with the bust of a gen The man fell
to the ground. bleeding

After that, no o ted 1 Lered the

y equipmert and left the camp

Evervone els wilking again. They went in the

rection from the rebely, for whenever the rebels

opposite d

here was w

to be hghtis

Salvs stayed with the groop from Loun-Arsik It was

o exceg

staaller now, without the men infs

Salva was the only child

foumnd o barn in which 10 spend the

achy hay

That evening th

night. Salva rossed vesthessly im th

Where b mey faredy? When il 1see

Where av we geon

hern aptin

1t ook hizn 2 long

B was fally swake, Sabva could fec] that some

Even befie

ng was weong, He lay very still with Bis eyes ¢

se what it might be

Finally, he sat up and opened bis eyes
No one eloe was i the barn

Salva stood so ra moment be (e dizzy

He rushed 10 the
Nobady. Nothing

They bad left him

He was sloce.

Lexile 720
GRL=W

Grade Level 5.0
Interest Level 6-8

hat Can We Do
For ELLs Who
Can’t Yet Read at

this Level in
English?
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READY-TO-GO WAYS IN TO THE NOVEL

WITH NEWCOMERS

mL1 Versions (Chinese, Korean)/Dual language
Versions http://www.worldcat.org/title/long-walk-to-
water/oclc/495597182/editions?referer=di&edition
sView=true

mAdapted Versions (Abridged, Modified)
mStoryboard Version

mChapter Summaries (English, Spanish)
mExcerpts with Close Reading

® Audio Files--Chapter by Chapter
mPlays/Reader’'s Theater

mBook Reviews, Trailers, Book Talks

® Author Interviews

WorldCat.org (2010)

Shows Other Language Editions, Publishers, Audio Versions

bome + Semcn . D s hats. bogractves and v Sian 1 o Coomn 8 Yo acpent

(f oac i m

V)\ WOﬂdcat. Adaooed Sewsd  Endaliay

=+ Sem 1o Jewrh Raneta ) Celne = By towt O ey 7 o
2 dataa rotan IIATOE . e -

~ Along walk to water Noarty Vs s
Author: unga Swe Pak v
Pt Boaton - Cuarton Sooes, 2010, Duintie Frue Lboacy
totonformet [ Prit bock ; Elementary and sunicr Nigh schock - Fiction - ENgish Ve s oo ol Setws mmm
Srvrary Vhen e Sudaness chvl war reaches his vilage I 1005, sleven-year-cid Safva Decomes separated fom hs V"‘

farndy arc must walk with other Dinks e memtens Brough southem Suden [Bopa, and Kemya n search of
safe haven Baned 0 the He of Saiva Dul. Who, after emigrating 1o Amanica 11 1996, begas a project 15 0 water

wals in Sudan :.:‘i:ww Free
Rung coan s o ST YT § Guanutn, Foote
Stwcn D Satm, - 1974: = Joeanie fcton, taes
D Seba, - 1874 - Ficton. Ll
Saben, - 1974
04 Ll Connmrts Cibee of
B 'O i -

Vosbhets  Disene DUmhe D Eotectes Srmn'? Qupen vt oty

http://www.worldcat.org/title /long-walk-to-

water/oclc/495597182/editions?referer=di&editionsView=true

Dt tanamey  Doas
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BUILDING BACKGROUND IN SPANISH

use my
nakive

Llanguage
to Learin

1 minute video
Listen in L1

Tell What Was

Learned About
the Lost Boys
of Sudan in L2
A Long Walk to Water por Linda Sue Park
Resumen por Dana Ferrara
http://s
chool.ful
tonscho Capitulo Uno
ols.org/ . _— o o " o
Sur de Suddn, 2008: Nya, quien tiene once afios, estd caminando con una gran vasija. Ella caminara
ms/holc durante la mitad de la mafiana.
ombbrid Sur de Sudan, 1985: Salva, un Dinka, esta en la escuela. El s6lo asiste por una parte del afio por que su
e/Docu familia se muda del lugar durante la temporada de sequia. Su padre es considerado un hombre exitoso
mentsf en su aldea. Salva tiene tres hermanos y dos hermanas. A sus hermanas no les es permitido asistir a la
Mrs.%2 escuela y en vez de esto ellas aprenden de su madre como cuidar de la casa. Antes de que Salva fuera lo
* suficientemente mayor para ir a la escuela , el iba a cuidar del ganado de su familia junto con otros
OFerrara jovenes. Era un tiempo muy feliz. Estando en la escuela Salva escucha disparos y la maestra le dice que
%200ne salga corriendo de su pueblo, que huya. Habia una guerra en marcha por dos afios. Un grupo rebelde del
%20Boo sur de Sudan habia estado peleando en contra del gobierno. El gobierno queria que que todos en Sudan
L0, 50Dy practicaran la religion del Islam pero no todos querian esta religién. Cuando Salva corre de la escuela a
k%20Pr o : )
un arbusto él vé muchas personas corriendo por salvar sus vidas.
oject%2
0- Capitulo Dos
%20su Sur de Sudan, 2008: Nya se detiene al caminar para quitar una larga espina de su pie.
mmary Sur de Sudan, 1985: Salva contintia huyendo durante todo el dia y toda la noche. Donde hay una gran
%20ESP cantidad de personas, incluyendo a algunos de su aldea, pero él no lograba encontrar a su familia. Las
A%C3% personas caminaron hasta encontrar el campamento de un grupo rebelde. Alli se les pide que se dividan
en dos grupos: hombres y mujeres y nifios. Salva se une al grupo de los hombres pero lo devuelven al
910L.pd grupo de nifios. A los hombres se les obliga a ir con los rebeldes pero dejan ir a los nifios y a las mujeres.
f Ellos se quedan dormidos en un granero pero cuando Salva despierta se da cuenta que lo habian dejado
atras.

Capitulo Tres




A Long Walk to Water by Linda Sue Park
Summary by Dana Ferrara
Chapter One

Southern Sudan, 2008: Nya, who is eleven, is walking with a large container. She will walk half the morning.

http://s Southern Sudan, 1985: Salva, a Dinka, is in school. He only attends for part of the year because his family moves away
during the dry season. His father is considered successful in their village. Salva has three brothers and two sisters. His
chool.fu sisters are not allowed to attend school and instead learn how to keep house from their mother. Before Salva was old
m enough to attend school he would care for the family’s cattle with other young boys. It was a very happy time. While
oo|5_org in school Salva hears gunfire and is told by the teacher to run away from the village, to run away. There has been a
h war going on for two years. Rebels from southern Sudan have been fighting against the government. The government
ms/no wanted everyone in Sudan to practice the religion Islam but not everyone in Sudan wanted this religion. As Salva runs
M from the school into the bush he sees many people running for their lives.
ridge/D Chapter Two
ocume
Southern Sudan, 2008: Nya has to stop her walk to remove a large thorn from her foot.
nts/su
mmary. Southern Sudan, 1985: Salva continued to run away all day and night. There were many people, including some from
his village, but he could not find his family. The people walk until they reach a rebel camp. There they are asked to sort
M themselves into two groups: men, and women and children. Salva joins the men but is then sent back with the
children. The men are forced to go with the rebels but the women and children leave. They fall asleep in a barn but
when Salva wakes up he realizes he has been left behind.

Chapter Three

Southern Sudan, 2008: Nya reaches the pond where many others have also come to fill their containers with water.
She fills her container, and then places it on her head for the long walk back home.

Southern Sudan, 1985: Salva knows he has been left because he was a child. He sees a woman outside the barn and
recognizes that she is from his tribe because she has the Dinka scar pattern on her face. The woman feeds him and lets
him stay in her barn. He can hear fighting in the distance. After a few days the women tells Salva she is leaving to be
closer to water and he may not go with her, as it would be more dangerous for her. He is very scared and upset.

Southern Sudan, 2008
Nya

Nya is 11 years old living in Southern Sudan. She has to walk
very far to get water. It is very hot and it takes her a long time to
walk to get the water.

Simplified version of the Southern Sudan, 1985

entire book!! Each page Salva
includes a synopsis of |J|:|th‘.-. Salva is an 11 year old Dinka boy living in Southern

Ny t and Salva’ Sudan. He is in school and they hear shooting. The
ya s part and oalva's teacher tells them to leave quickly. The teacher tells the
part! Great for ELLs, X boys to go into the trees and not to go home.

Special Education ) .
Students, or those There is a war in _Sal\{a’s cou_ntry. There are rebels from
4 Southern Sudan fighting against the government. The
struggling with the text! government wanted everyone in Sudan to be Muslim. The
people in the South did not want to be Muslim. They
wanted to be free from the north. The war is happening
where Salva lives.

TeachersPayTeachers by Linguistic Linda $1.00 20 pages




Southern Sudan, 2008
Nya

Nya doesn’t have shoes to wear when she walks to get water.
She steps on sharp thorns. It hurts very bad.

Southern Sudan, 1985
Salva

Salva is all alone. He doesn’t know where his family is or
if they are alive. He finds the people of Loun-Ariik, his
village. Rebel soldiers find the group and force the men to
fight with them. The women and children keep walking.
Salva walks with the group from Loun-Ariik. They find a
barn to sleep in. In the morning Salva wakes up alone.
Everyone from his group left him.

Southern Sudan, 2008
Nya

Nya makes it to the pond. The water is muddy but she is so
thirsty that she drinks it. She fills the plastic container with water.
She carries the heavy container of water on her head. Itis a long
walk back home. Her foot still hurts from stepping on the thorn.

Southern Sudan, 1985
Salva

Salva sees a Dinka woman who owns the barn he slept in.
The woman gives him some peanuts. She lets him stay
with her for a few days. Salva does some work for her.
The lady has to leave her house because there is no more
water. She says that Salva can’t travel with her. Salva is
alone again. He hears voices and sees people walking
towards the barn. They are Dinka people.

Name:

Chapter Summaries of
A Long Walk to Water
by Linda Sue Park

Created by Ms. Pacifico

Chapter One

Southern Sudan, 2008: Nya is 11 years old. She is walking with a large container. She will walk
for many hours in the morning.

Southern Sudan, 1985: Salva is from the Dinka tribe. He is in school. He only goes to school for
part of the year because his family moves away during the dry season. His father is successful
in their village. Salva has three brothers and two sisters. His sisters are not allowed to go to
school. They learn how to take care of the house from their mother. Before Salva was old
enough to attend school he would care for the family’s animals with other young boys. It was a
very happy time. While in school, Salva hears gunfire and the teacher tells him to run away
from the village. There has been a war going on for two years. Rebels (soldiers) from southern
Sudan have been fighting against the government. The government wanted everyone in Sudan
to practice the religion Islam but not everyone in Sudan wanted this religion. As Salva runs
from the school into the bush he sees many people running for their lives.

1. What is Nya doing?

2. What happens when Salva is at school?

TeachersPayTeachers by ESLNow $3.99 19 pages
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Chapter 2 Chapter Three

Southern Sudan, 2008: Nya goes to the pond where many others have also come to fill their
Southern Sudan, 2008: Nya has to stop her walk to take out a large thorn from her foot. containers with water. She fills her container, and then puts it on her head for the long walk

Southern Sudan, 1985 Salva runs all day and night. There were many people, including some P3¢k home:

from his village, but he could not find his family. The people walk until they reach a rebel Southern Sudan, 1985: Salva knows he has been left because he was a child. He sees a woman

camp. There they are asked to sort themselves into two groups: men, and women and outside the barn and recognizes that she is from his tribe because she has the Dinka scar

children. Salva joins the men but is then sent back with the children. The men are forced to g0 pattern on her face. The woman feeds him and lets him stay in her barn. He can hear fighting

with the rebels but the women and children leave. They fall asleep in a barn but when Salva i the distance. After a few days the woman tells Salva she is leaving to be closer to water. She

wakes up he realizes he has been left behind. tells Salva that he cannot go with her because it would be more dangerous for her. He is very
scared and upset. Suddenly, more Dinkas arrive.

1. What happens to Salva?

1. What does Nya get at the pond?

W 2. What does the woman do?

STORYBOARDTHAT.COM

I StoryboardThat Cresteastonybosrd  Priong  MyAccount SE-L
Layla Belmejdoub
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A Long Walk to Water

Chapter 2

Nya's Story

Nya put down har containes and sat on the ground. She deays
ied har beat not 10 siap on the spiky plants that grew along
he path, but thethoms wore ak over the ground and they were
fard to avod

Nya looked at tre 2onom of her foot and Deore itwas. Abg
thaorn had Seckann off right in the middle of hee hesl . & wis %0
pandul, but Nya know she had 10 get & out. S0, Nya ook pother
Hhoen and Ted 10 poke and prod ot Hhe fies! hoen urll £ came
out

WITH VISUALS (UDL)

= http://bookbuilder.cast.org/view print.php?book=113689

Abosie used 1o camy & Iqud ke waser.

container

Glossary

To kep away from s0mecne of somethieg.

thomns

il‘

i

® N < X
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READER’S THEATER/PLAY VERSION

hpelfwwwnit orf oot hsuden org/cbiin-walking-boyt-play)

Getteg Started < fwoe wiond Cotege 5 Comme

The Walking Boys play, written by Robert McDonough, Is sultable for school aged children, to be
performed by middie scheol and high school performers.

DISTRICT DEVELOPED RESOURCES

FOR YOU

All chapters as pdf files
https://www.southamptonschools.org/Page/4182

https://www.buffaloschools.org/Page/34284

Audio files (for all chapters, search for Chris Daniels; A Long
Walk to Water in YouTube)

https://www.youtube.com/watch?v=_DrEg40vx7U

31



USING A PICTURE BOOK
INFORMATIONAL TEXT) FOLLOWED BY
EXCERPTS FROM THE NOVEL

Lexile 670 (610)
GRL=S(T)
Grade Level 4.7
Interest Level 6-8

Prepare the
students with
background
information;
context for the
novel

RELATED BOOK

Lee & Low Books Brothers in Hope Teacher's Guide Pl

BROTHE
IN Hop¢

The

[ S ———

Classroom Guide for
BROTHERS IN HOPE:The Story
of the Lost Boys of Sudan

by Mary Williams
illustrated by R. Gregory Christie

Reading Level
“Reading Leve
Interest Level.
Guided Reading Level: S

Accelerated Reader” Level/Points: 4.7/1.0
Lexile™ Measure: 670

*Reading level based on the Spache Readability Formula

Themes
Courage, SurvivallOvercoming Adversity, Hardships of War, Faith, Motivation, African
History, African American Interest

BROTHERS IN HOPE: THE STORY OF THE LOST BOYS OF SUDAN
by Mary Williams.
illustrated by R. Gregory Christie

Synopsis

Garang, an eight-year-old boy in Sudan, tends cattle for his father. When his village is
attacked during a civil war, he escapes the destruction and death that comes to his family
and the other villagers. He soon discovers that thousands of other boys who were away
from their villages during the attack are also orphaned. The Lost Boys band together and
set off to walk hundreds of miles to Ethiopia to find safety. They endure numerous
hardships and dangers on their journey. In Ethiopia they find shelter at a refugee camp, but
fighting soon reaches that country as well, and the boys are chased back to the Sudanese
border. From there they walk to Kenya where they settle in another camp. Garang tells his
story to a refugee worker named Tom who uses it to inform people in other countries about
the plight of the boys. Years pass, and Garang grows into manhood. He becomes a leader
and educator in the camp. When Tom returns with an offer of a home and education in the
United States, Garang is conflicted. Then he recalls his father's words: Your heart and
mind are strong. There is nothing you cannot do. He becomes one of some 3,800 Lost
Boys resettled in the U.S. This story is fiction, but is based on the true story of the Lost
Boys as told to the author by the young men who lived it.

Lee & Low Books Brothers in Hope Teacher's Guide p2

Background
A civil war has raged off and on in Sudan, Africa’s largest country, since 1955. During the
late 1980s the conflicts were between the Muslim Arab government of the North and the
non-Arab, Christian and Animist black Africans in the South. Thousands of Sudanese boys
were orphaned when armed soldiers attacked their villages, killing their families. The Lost
Boys, as they came to be called, numbered almost 30,000 when they began their trek over
deserts, mountains, and rivers. Thousands died along the way from disease, starvation,
exposure, wild animal attacks, and drowning. During the course of their journey, the boys
walked almost 1,000 miles. In 2000, the United States began a resettlement program, and
about 3,800 Lost Boys started a new lfe in cities ranging from Atlanta, Georgia, to Fargo,
North Dakota. Many have made great strides, but others have found the cultural
adjustment difficult, These young men face continue to face formidable challenges, but
their faith and belief in education fuel their determination to one day return to their
homeland and work toward peace.

Today the Sudanese conflict continues in Darfur, home to mostly Arabic and black Muslim
populations. Relentless attacks have been carried out by government backed militias,
called Janjaweed (‘man with gun on a horse”). Considered one of the worst humanitarian
crises in history, itis believed that between 200,000 and 400,000 people have been killed.
More than two million have been displaced.

For links to resources and more information about the Lost Boys and the current conflict in
Sudan, go to: www.leeandlow.com/books/lostboys.html

BEFORE READING

Prereading Focus Questions

Before introducing the book, share the background information with students. Then you
may wish to explore one or more of the following questions.

1. Whatis the hardest thing you've ever done? Who or what helped you do it?

»

Have you ever been lost? How did you feel? What did you do? Who helped you?

w

. Whatis a refugee? What causes people to become refugees?

»

Why is education important? How can it help change your life?

o

What does it mean to be brave?

o

. Why is it important to be able to make good decisions? How does this skill help
someone become a good leader?

Exploring the Book
Display the book and read aloud the title. Ask students what they think the title
BROTHERS IN HOPE means.

Let students study the front cover illustration. Then ask them why they think the children in
the illustration are lost.
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Tur to the map of Africa at the end of the book and indicate where Sudan is. Also point

out Ethiopia and Kenya. Explain that the story takes place in these nations. 3. How did the boys lose their families? What happened to the girls?
Review the parts of the book including the dedication, author's note, and afterword 4. Why did the boys decide to form groups? Why do you think Garang was chosen as
aleader?

Ask students to comment on the interior illustrations. Talk about why they think several

pictures show people running or walking. Discuss the expressions on people’s faces. 5. What are some of the decisions the boys made before heading to Ethiopia? How
did these decisions help them?

Setting a Purpose for Reading

Have students read to find out why the boys are ‘lost,” what happens to them, what the 6. What were some of the problems the boys faced on their journey? How did they

title means, and how the boys survive. solve them?

Vocabulary 7. Whatis a refugee camp? Why are refugee camps needed?

Write the following words from the story on the chalkboard. Point out that these words are

related to war and have mostly negative connotations. 8. Why did Garang think the mud shelters they built at the refugee camp were
palaces?

attacked bullets survive fear

destroyed war soldiers refugees 9. Why did Garang decide to go to school? Why did he think of his schoolbooks as

dangerous severe foraging anxiously “my future—my mother and father'?

scared fleeing struggle tattered

huddled aching 10. How did Garang help Tom? How did Tom help Garang?

After discussing the words’ meanings and how they relate to the story, have students make 11. How did Garang change over time?

word webs showing events, synonyms, and feelings related to each word. Then challenge

students to try using each word in a sentence with a positive meaning. 12. Why did Garang decide to come to the United States? Why might it be hard for a

Lost Boy to adust to life here?

Literature Circles*
If you use literature circles during reading time, students might find the following
suggestions helpful in focusing on the different roles of the group members.

Synonym:
Hurting

= The Questioner might use questions similar to those in the Discussion Questions
section of this guide.

= The Passage Locator might look for passages that indicate Garang’s feelings at
different points in the story.

= The lllustrator might draw scenes from the story in a different style or medium

= The Connector might find other stories set in Africa.

The Summarizer might provide a brief summary of the group’s reading and

discussion points for each meeting

The Investigator might find more information about Lost Boys who have come to

the United States.

Positive sentence: Julia used a heating pad to make the aching go away. .

AFTER READING ACTIVITIES *There are many resource books available with more information about organizing and

Discussion Questions implementing literature circles. Three such books you may wish to refer to are:
PRGBS R () T2 ally U e e il L GRS (D e GETTING STARTED WITH LITERATURE CIRCLES by Katherine L. Schlick Noe and
discussion, review comprehension, and deepen students' understanding. Encourage Nancy J. Johnson (Christopher-Gordon, 1999), LITERATURE CIRCLES: VOICE AND
students to refer back to the text and illustrations to support their responses. CHOICE IN BOOK CLUBS AND READING GROUPS by Harvey Daniels (Stenhouse,
2002), and LITERATURE CIRCLES RESOURCE GUIDE by Bonnie Campbell Hill,
1. Who is telling the story? Why is it important that his story be told? Katherine L. Schlick Noe, and Nancy J. Johnson (Christopher-Gordon, 2000).

2. What advice did Garang’s father give him? How did this help Garang?

What alternatives do you 5 IAR
like/agree with of those we
reviewed?
1. Finding & Using/Creating L1
versions
2. Findingadapted or abridged
versions
3. Using summaries (in L1/L2),
with or without illustrations
4. Using storyboard versions
5. Using UDL versions
6. Using audiosupport
7

. Using an alternative text If you are a content
(picture book version of the EICCRCEl R LTI
story); followed by close these could work
reading of a chapter or two for you?




PRACTICING LISTENING

AND SPEAKING
AROUND GRADE LEVEL Listening

LITERATURE

LISTENING AND

SPEAKING
ACTIVITIES FOR OUR AW HI}[®
SECONDARY NOVEL BWINR S8

WATER

If you are a content area teacher,
make the leap to apply these

techniques for a unit you teach
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FOCUSED VIEWING; LISTENING WITH A

PURPOSE

AUTHOR TALK
(2:29 MINS.)
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NOW YOU TRY IT WITH SALVA’'S STORY
(FOR BUILDING BACKGROUND)

(Stop at 2 mins—"Studying International Business”)

ANTICIPATION GUIDES

Name Date.
Title of story. Author.

Anticipation Guide

Use the following anticipation guide to preview a story before you read it. Before reading, mark whether or
not you agree or disagree with each statement. After reading the story, fill in the page number where you
found the answer to each statement, tell whether or not you were right, and reflect on what you found.

Agree/Disagree  Page #  Were you right? Reflect
1

2.

3.

>

read-writethink  copyrign 2003 iRANCTE Al righsreserved RestrteTrin
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Let’'s Practice! Make 3-4 Statements as

You Watch the Video

Anticipation Guide:

My
My Opinion | Partner’s | Video What Do YOU think?

It's easy for people in Sudan to get water.

v Agree
X Disagree

3

Let’s
Practice \.

| ]

SALVA DUT TELLS ‘HOW THEY GET THE WATER IN SUDAN’
(BUILDING BACKGROUND)
(10 MIN VIDEO; WE WILL WATCH FROM 4:38-8:06)
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FOR THE FULL 10 MINUTE VIDEO—FOLLOWING

LISTENING WITH SPEAKING (USING A CHART)

Tell some of the ways Salva says life is different in

Sudan vs. lifeinthe US.

Something That’s United States
Different

How houses are built
What people eat
Children’s jobs

How people cook

How people get water

The amount of toys or
clothes children own

Control amount
of output
required

TOTAL PARTICIPATION TECHNIQUES

TPT Hold-ups

O Selected-response Hold-ups
) Number Card Hold-Ups

] True/Not True Hold-Ups

O Multiple-Choice Hold-ups
[J Whiteboard Hold-ups

¢%

v
()

#5  TPT Hold-Ups

How they work:

Each Hold-Up works in the same way generally:
1 think about and dis i

L D aset of prepared questions
2. Before students hold up their cards, have them pair-share o confer in small groups. They
should not hold up their cards until told to do so.
3. Give students a cue to show their cards, such as “hold it up” (in the target language)
4. Students hold their cards up. provide onale they used t
make their selection.

Multiple-Choice Hold-Up
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Audio Recordings: slow
speed

https://www.you om

atch?v=5M3qvu

https://www.y
atch?v=se8tf8o0VaOA

(two readers)

WHITE BOARD HOLD UPS

“Who did the
villagers encounter Chapter 2

~
on the road?” W W

rebels/soldiers

“Who did the
soldiers take with all the men

them?”

“What were they guns
holding?”
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CLASSRUUM READY TPTS

=4

TOTAL PARTICH“["

CHNIQUES TO
EE(GABE STU lﬂS

=

engagement. These TFTs reuire.
() Une-th n-nlhnmhnmw

e s, Give
Sodent: shadorts 15 nv-mm-;?‘mn

e,
o stderts 1o mouth the response. " €1 THP After 2 few minates. have:

weite” &, o whisper £ 1.3 neighbor. stadents 0 ore Ine move twd stegs
(5 Ranking. o the Jeft 50 they tace someone sew.

Selctbote, e dut  then star 3 new dcarsion lesson’s end, ash studerts tooate 3

“Big Pictune” 1o wmmaroe.

AL the end of 8 esson, sk Shadets ©)
Surmate £ i e sesterces o b

and sefre sumrares.
0 TIP Tl It one step durther and

ot Lo http://shop.ascd.org/Default.aspx?T

N et et ablD=2118&Productld=183810494&
Total-Participation-Techniques-to-
S A Engage-Students-(Quick-Reference-

USE THE PICTURES, TELL YOUR PARTNER
WHAT HAPPENED TO SALVA IN CHAPTER 2

Supported Speaking

Or Use with Numbered
Heads; Paraphrase
Passport-Next Slides
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Steps of: istening and
Numbered Heads Together

1. Students Number Off 2. Teacher Poses Question

NUMBERED
HEADS
TOGETHER

3. Heads Together 4, Teacher Calls a Number

ng a0

use e PARAPHRASE PASSPORT

Spe

PARAPHRASE PASSPORT

Students earn a "passport” to speak by accurately paraphrasing
their partner's ideas.

STEPS:

Adapted from Kagan, S (1992). Cooperative learning. San Juan Capistrano. CA: Resources for Teachers, Inc.
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LEVELED QUESTIONING

Description Frame Frame Focus on Focus on
questions for | questions to questions that open-ended,
non-verbal provide require a grade-
responses; choices or complete appropriate
Simple simple one response in questions;
Yes/No or word/ simple Require full
True/Not phrases; short | sentences; responses;
True response extended ask follow up

phrases questions

Who is the What do you How is

main think will happen | ___related to
character? next? How do .2

Where did ___ | you know?

go: home or to

school?

Make leveled questions about the
illustrations For Entering and
Emerging using the illustrations




OPINIONNAIRE

AGREE or DISAGREE:

Nya is brave.
Your reason:

The lost boys are strong.
Your reason:

Salva is grateful.
Your reason:

Write two more
opinion statements
using character traits

\ = - >~
\ y—
Graphic Organizers for
l A Long Walk to Water
by Linda S Aok
vt o e
Creattaty in the Classoom
~
|

THINK-PAIR-
SHARE SQUARED

© 2015 by Crerey 3 e Clrstreoms
oow /Store/C
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THINK-PAIR-SHARE SQUARED

Share

2 minutes

6 THINK ~ The students soend time in sdenie wiiting o thnking about thel ows ideas.

t"} PAIR = STUSENTS TUIN 1O e SErson At U0 Thiem 10 dHCuss Uit ideas with 2 pannes
MG 4

v

s SOUARE ~ Tavd pairs work DORether 10 COMPIEte The Lask of drawing Oul The guadny
';. PeS00rGes Foom Lhe Quantity Thi Nest tw pPAISes have theown upd. They a0 elect who
> Wik Be spealing. Thvs stage B Crucal for eanracting the high leved explananion Dehind why

AN At wars Choson. *
SHARE ~ A tominaned shudent feeds badk 1O the whoke Chiks the keas that have been
B o

e

MIX-PATR-SHARE

L STUDENTS MIX ALNG T=E 200/
2 TEAGRER CALLS "PAIR”

3 STUDENTS PAIR 42 WITH THE PERSON
STUDENTS VAR IR,
PARTNER RATSE THEIR MANDS 10 FING MIX-PAIR-
EACH OTHER

S TEACHER ASKS A OUESTION AND GTVES
THENG TIFE

5. STUDENTS SAARE WITH FHEIR FARTNERS
USLVG:

SHARE
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INSIDE-OUTSIDE CIRCLE

“Methad:

1. Students pair up, then the class forms two
concentric circles with Partner A on the inside
and Partner B on the outside. Partners face each
other.

2. Pose a question and Partner A shares his/her
answer with Partner B. Then Partner B shares
his/her answer.

3. Direct either the inside circle or the outside
circle to rotate either clockwise or counter
clockwise.

4. Once the students have rotated they have a new
partner and steps 2-3 are repeated.

What is the main idea of
the chapter we just read?

.....

Chhapter Desiils for Chapeer ____of
A Long Walk to Water

by
Linda Swe Park

MAIN IDEA OF
THIS CHAPTER
Detail 1

Detail 2
Detail 3

What details were most
important?

© 2015 by Crurcety s e Clammmansy
‘oo S ache AR COmVSH0re Copatavite be The Slassraom
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LANGUAGE TABLES FOR TALKING

DOING

SAYING

FEELING QO
Q

DRAWINGS
TO PROMPT
SPEAKING

Summarize the main events of

the chapter
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USE SENTENCE FRAMES TO

SUPPORT SPEAKING ALONG |
WALKTQ

mNya doesn’t have WATER
_____ .She
stepped on Sentence Frames scaffold oral
communication about content.
Sentence Frames are sentence
=Salva walked structures with key content words
with ____ eliminated. They are useful for
(people from his ELLs, because they provide an
village. academic sentence structure that

allows students to focus on
stating the content while
practicing sentence patterns.

2 Meora idegs more detoils
I weuld kke 1o add on 1o what soid* J
Reasoming: ro cofend on ides

I ogree becouse_*
5 ree Decouse
Thc! is True because "

Ihcordy;uswy
Wcm pet this into their own words?®
*Who con restate what _____ <aid?”
“Who con repeat?”
— T f thinking. T ke f. T
e R il e
'Swelmlfh:'ymso-d-ns ~
“Did yeu mean_, ?*
" lmrrsr_rmmmhm—_
= https://www.teachingchan T okl e some.thick Shne ]
| .deos develo in vau‘dhuropond;roniha'g_mmn
_g;;une .OF VI_ > - sﬂnﬂ[ﬂ Yo understard onother's thinking,
-communication-skills *Can you say mare about that>”
gell us mere ubomm?!hmkmg
Grade 5 &m:w«us;\n “ e?”
: Press for Reasoning:
" https://www.teachingchan e :':“f;?
nel.org/videos/teaching- e "
. . N :m:mtdm&b?u:g’nuunm’
ells-to-participate-in- e Rk S o i
. - -
discussions-ousd m;:;g:;‘,g‘,,;,,';:,’;’:“
8th Grade Kind, fud cl di wher
M‘mu\;m 1scussion :Mryems
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Discussion Topic: Qualities of a @
Good Book Talk (Model for Students) [

LINDA SUE PARK
£ s Baan

Mawrans Misaiis von

'// '

A LONG
WALKTO
WATER

HTTPS://WWW.YOUTUBE.COM/WATCH?V=BUBERUWHFLU

BOOK TALKS (BOOK TRAILERS IF DONE

AS MULTIMEDIA)

DIRECTIONS FOR STUDENTS:
= Bring the book to show as you talk about it
= Keep the booktalk brief (3-4 minutes)

® Do not tell too much about the book. Your goal is to
get others to want to read it.

®mTell something about the plot but do not tell the
entire story. Feature a part of the book or a
character from the book.

= Compare the book to other books you have enjoyed,
or to similar stories.

= Talk about the author, or awards the book has won.
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WHICH OF THESE WILL YOU USE

OR ARE YOU ALREADY USING WITH
ENTERING/EMERGING ELLS?

1. Focused Viewing 10.Think-Pair-Share
2. Anticipation Guides Squared
3. TPT Hold Ups 11 .Mix Pair Square
4. Numbered Heads 12.Inside Outside Circle
Together 13.Language Tables for
5. Paraphrase Talking
Passport 14 .Drawings to Prompt
6. Storyboard to Speaking
Prompt Speaking 15.Sentence
7. Leveled Questions Frames/Talk Moves
8. Opinnionaire 16.Book Talks

Supporting
Entering and
Emerging ELLs
During
Integrated
Content Area
Instruction




Women'’s Rights
Suffragist Movement

Integrated ENL Content
Area Instruction: Social

Studies With Primary Source
Documents

Susan B. Anthony Speech

. UNIT 3:
Gr. 7 & 11 NYS; US History o cul
and Government rtamieation
the Progressive Movement
(1865 - ca. 1900)
e | occouecn —umuare |
A Monon e Caparon wd Retors (X0 1500 ol Cosiinticin:
How was America’s
response to the challenges
| sacewm of growth & progress aligned
s ° to its ideals of democracy?
Yrm $n et o e maa® o) e by
e et « Exclusion of women
fom the 14th and 15th

77 PRPOSN MOVTMENTS L e
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Integrated ENL Content
Area Instruction: Science

Cell Structures

e e
o b ek

P——

Lesson

Grade | Unit

3 Diversity of Life

RECOMMENDED TIME: FEBRUARY - APRIL (8 WEEKS)

Unit Overview:

Diversity of lfe is seen through the study of cells. Prokaryotic and eukaryoic cels, and animal and plant cells, are
observed to describe their structure and to explain how these cells make different organisms. Students wil understand
how cells are the primary source for biodiversity, and will learn to classify organisms according to similarities and
differences at the celular and organism level, as wel as using infernal and external structures in ving things. Students will
also study how different organisms have different energy needs to five. They will understand that energy flows through
‘ecosystems in one direction, usualy from the Sun, through producers to consumers and then decomposers, in which
its balance is the resuit of interactions between lving and noniving things. Students will be able to construct models of
biomes and/or ecosystems they investigate and that will visualy represent their explanation about how energy is used
and transformed by different organisms in an ecosystem. [Refer fo Annendix A for the Hiimane Treatment of Animals
and Conservation Day]

Key Ideas:
LE. Key Idea 1: Living things are both similar to and diffen

LE. Key Idea 5: Organisms maintain a dynamic equilibriur NYS SCIENCE STANDARDS
w1256 gov/ciamtpubintarscipat

LE. Key Idea 6: Plants and animals depend on each othe

= The way in which cells function s similar in al iving
things. Cells grow and divide, produ
Cols take in nutrionts, which they use o provide energy
for the work that cells do and to make the materials that
a cell or an organism needs. (1.1b)

g more cell.

NYS SCIENCE STANDARDS

ttp://www.p12.nysed gov/cial/msVpublintersci.pdt

Major Understanding = Most cells have cell membranes, genetic material,

Quoted from New York State Performance Incii de and cytoplasm. Some cells have a cell wall and/or

52me; 6.1 620) chioroplasts. Many cels have a nudleus. (1.1¢)

« Living things are composed of cells. Gells provide = Some orgarisms are singlo cls; othars, ncuding Key Idea 4: Equilbrium s
structure and carry on major functions to sustain lfe. humans, are muficeluiar. {1.14)
Cells are usually microscopic in size. (1.1a) = Cels are organized for more in

Essential Question:
How does the transfer of matter and energy
through biological communities support the
diversity of living things?

NGSS CROSS-CUTTING CONCEPTS
MST STANDARDS e o R
tosliwwe 12.yosi govicialimatipubntarectpdt 420Concepts% 20FINALSA 20edited’204.1013

Standard 6: Interconnectedness: Common Themes | = Models are limited n that they only represent certain
Key Idea 1: Through systems thinking, people can aspects of the system under stucl.

recognize the commonalities that exist among all
systems and how parts of a system interrelate and
combine to perform specifc functions.

Energy and Matter: Flows, Cycles, and Conservatior

Tracking energy and matter flows into, out o, and within

systems helps one undersiand their system's benavior

Key ldea 2: Modsls are simplfied representations

of objects, structures, or systems used in the analysis, * Matter s conserved because atoms are conserved in

explanation, interpretation, or design. physical and chemical procssses.

= Within @ naturl or designed system, the transfer of
energy drives the motion and/or cycing of matter

ity due sither
toalack of change (static equilbrium) or a balance

muticelluar organismes. Levels of organization for
structure and function of a multcelluar organism
include cels, issues, organs, and organ systems. (1.1e)

= Many plants have roots, stems, leaves, and
reproductive structures. These organized grol
tissues are responsible for a plant’s lfe i (- 0

The Education 6-12 5. seq
= Muticeliar animals often have simiar organs and
specialzed systems for carrying maior lfe actities. (1.1g)

Grade 7.3 inscolda s xgaism v, I siing crgams
7 4 ktructures. Biological classification systems are arranged

Also return to
these concepts

U organisms require energy to survive. The amount of
energy needed and the method for obtaining this energy
vary among cells. Some colls use oxygen to release the
energy stored in food. (5.1¢)

= The methods for obtaining nutrients vary among
organisms. Producers, such as green plants. Use light
‘energy to make their food. Consumers. Such as animals,
take In energy-rich foods. (5. 1)

forces (dynarmic equilbrium) = Energy may take different forms (e.g. energy in fields,
thermal eneray, energy of motion).

Standard 7: Interdisciplinary Problem Solving
= The transfer of energy can be tracked as energy
flows through a designed or natural system,

Key Idea 2: Soling interdisciplinary problems nve
avariety of skils and strategies, inclucing effective work
nabs;geerig and procesaing pfomator; generatg
and analyzing
among common themes of
technology; and presenting |

-

New York ity 2015-2016

6'12 ggi;e;: ; Sequence
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Unit

Unit Overview:

3 Organization and Patterns in Life

RECOMMENDED TIME: 20 DAYS

Living things are similar in that they rely on many of the same processes to stay alive, yet are different in the ways
that these processes are carried out. Nonliving things lack certain features of living organisms, such as the abilty to
maintain a cellular organization, carry out metabolic processes while maintaining internal stabilty (homeostasis), and
pass on hereditary information through reproduction. Different organisms have different regulatory mechanisms that
function to maintain the level of organization necessary for lif. Life is dependent upon availability of an energy source
and raw materials that are used in the basic enzyme-controlled biochemical processes of living organisms. These
biochemical processes occur within a narrow range of conditions. (Refer to Appendix A for the Humane Treatment

of Animals and Conservation Day]

Living
_Environmen

Essential Question:
How is a single-celled organism
similar to and different from a human?

Key Ideas:

Key Idea 1: Living things are both similar to and different from each other and from nonliving things.

Key Idea 4: The continuity of life is sustained through reproduction and development.

Key Idea 5: Organisms maintain a dynamic equilibrium that sustains life.

NYS SCIENCE STANDARDS

hitp://www.p12.nysed.gov/ciai/mst/sci/documents/livingen.pdf

MST STANDARDS
htp:/www.p12.nysed.gov/ciai/mst/pub/mststal_2.pdf

NGSS CROSS-CUTTING CONCEPTS
htp://www.nextgenscience.org/sites/ngss/files/Appendix%20G%20

Major Understandings:

Quoted from the New York State Performance Indicators (1.22, ¢, e, 1.3a,

4.1a,b, 5.1a-g)

= Important levels of organization for structure and function
include organelles, cells, tissues, organs, organ systems,
and whole organisms. (1.2a)

= The organs and systems of the body help to provide all
the cells with their basic needs. The cells of the body are
of different kinds and are grouped in ways that enhance
how they function together. (1.2e)

hitp://www.p12.nysed.gov/ciai/mst/pub/mststas_7.pdf

Standard 2: Information Systems

Key Idea 1: Information technology is used to retrieve,
process, and communicate information and as a tool to
enhance learning.

Standard 6: Interconnectedness: Common Themes

Key Idea 1: Through systems thinking, people can
recognize the commonalities that exist among all systems
and how parts of a system interrelate and combine to
perform specific functions.

The New York City Department of Education 6-12 Science Scope & Sequence

-%20Crosscutting%20Concepts%20FINAL%20edited%204.10.13.pdf

Cause and Effect: Mechanism and Prediction:

Events have causes, sometimes simple, sometimes
multifaceted. Deciphering causal relationships, and the
mechanisms by which they are mediated, is a major
activity of science and engineering.

= Cause and effect relationships can be suggested and
predicted for complex natural and human-designed
systems by examining what is known about smaller
scale mechanisms within the system.

= Changes in systems may have various causes that may
not have equal effects.

LE | Unit 3: Organization and Patterns i Life | 71
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Steps in Planning the Unit
Modification for Entering and
Emerging Students

mStudy the Unit to Determine the
mText Type (Speech; Informational Text)
mMain Objectives and Standards
mGuiding Questions

mPrimary Skills (vocabulary development, reading
for key ideas & detalils; learning to annotate a text;
study diagrams to get information)

mUse L1 materials and level-appropriate L2
materials to accomplish the same objectives;
practice the same skills

NY$ Next Generation
i LEARNING STANDARDS

Reading Standards for Literacy in History/
Social Studies 9-10

Key Ideas and Details

RH 1: Cite specific textual evidence to support
analysis of primary and secondary sources,
attendingto such features as the time and
place of publication, origin, authorship, etc.

RH 2: Determine the central ideas or
information of a primary or secondary source;
provide an accurate summary of how key
events or ideas develop within a text.
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NYS$ Next Generation
LEARNING STANDARDS

Reading Standards for Literacy in History/
Social Studies 9-10
Integration of Knowledge and Ideas

RH 8: Analyze the argument and specific claimsin a
text, including the validity of the reasoning as well
as the relevance and sufficiency of the evidence.

RH 9: Compare and contrast treatments of the
same topicin several primary and secondary
sources.

NYS$ Next Generation
LEARNING STANDARDS

S Slmllar Standards in SClence —

Reading Standards for theracy In Science and
Technical Subjects 9-10

Key Ideas and Details

RST 1: Cite specific evidence to support analysis
of scientific and technical texts, charts, diagrams,
etc. attending to the precise details of the source.

RST 2: Determine the key ideas or conclusions of a
source; trace the sources explanation or depiction
of a complex process, phenomenon, or concept;
provide an accurate summary of the source.

54



How do |

L1 Allce Integrate ELLs
-f:\jzlgent Proficiency |nto a M |X€d
eliteracy Level Compatible P rOfl Cl e n Cy
=Appropriate Role in Group C | assf)

With Native Speakers of English

Adjacent
Proficiency

Pairs are Best

Use Stand Alone

e One Class; One Unit

SAME o

DIFFERENTIATED

® Essential Question(s)
= Core Texts/Text Types
® Standards

m Targets: Knowledge,
Skills

m Cross-Curricular
Connections

= Flexible Grouping
Depending on Task

® ConnectR to W

= Ways In (More
Frontloading, Building
Background)

m \/ersions of the Texts

®m Literature Circles
(within reach texts;
some accessto
original text)

® Supported Listening,
Speaking, Reading,
Writing

55



Group Students into Literature Circles

Inquiry Chart (I-Chart)

Topic Guiding Guiding Guiding Guiding Interesting New
Question 1: Question 2: Question 3: Question 4: Facts and Questions
Figures

What | Know
Right Now

Source 1:

Source 2:

Source 3:

Summaries:

= From Our Classroom Strategy Library
org Inquiry Chart (I-Chart)

Name

Topic

o ion 1 a ion 2 o ion 3 & Tl OtherFI:::etrsestmg

New Questions

What We
Know

Source 1

Source 2

Source 3

Summaries

All About Adolescent Literacy

www.adlit.org
Resources for Parents and Educators of Kids Grades 4—12




Susan B. Anthony Unit with
Entering and Emerging Students

mPreliminary Texts for Building Background and
Vocabulary

= Stair Step Books

=1 Version of Speech; Followed by L2 Version
m Simplified Versions
m Original Text Excerpts with Close Reading
® Audio-Video Versions (L1; L2)

Building Background in L1 -
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: Building Background in L1

Cbto3aH b SHTOHM MucbMa,

HawuaeHHble B ctapoM ambape,

MEHSIOT HaW B3rNsA Ha

n3buparensHoe npaeo KEeHWHH
Y owetrens

Honcim Comagph Kinenesy, Yonapepcne

O O B oo RESD mEm

Kpedum: fix. Adase Sewcmep / Ynueopcumom Povecmepa)
Ner MHCHMD, HAR 8 CTApOM Auen
8 G206 13 KOHHENTHEYTE, NEHRIGT HOL S3TIAL 43
WADATONLOE LRICKR XN B ANODVD,

™ A saberne
Birnp Xyop. KONNEXHA SG~INT B CAGH DOCHTI NGHM OF
ZEYTX Nrlepos o Cooaan B IToun u Innsaber
Kb pr CTIHTOH BMaCTe C DOTOPOD/AM, DINAMA #
Gpownpawa

FANRACH “ICTHO HIBECTHON CAMbA DEDOPMETOROH, XyxoD Grng
L0000 FOANANOGHO N1aAMEHS BINAEE U NONORA COCTDN
" e, Cinarna Vnona

Russian Materials

https://ru.innerself.com/content/social/de
mocracy/15442-the-lost-letters-from-susan-
b-anthony-found-in-old-barn-are-

chanaging-our-view-of-the-women-s-
suffrage.html
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susan B. Anthony y
Lexile 500 Elizabeth Cady Stanton

Primeras telagicas

| Lexile 680
|GRL=P

2 }& .Level 4.0

£n 10 $poCa de
Suton B Anthoey y ol
movimiento por los
darechos ce ko muje!

/(@ DRA28
1 Gr. Level 4.0

Lexile 620
GRL=0O
Gr. Level4.1

,prf_‘
I

susan B. Aﬂtho " Lexile 530
peE e GRL = J/K
Gr. Level 3.1

Lexile 690
GRL M
Gr. Level 2.9
In Spanish Also

Lexile 530
GRL=0O
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https://www.amazon.com/ Susan-Anthony- movimiento-
derechos-Spanish/dp/1432905961

€n 10 épco de
Suton B Anthoay v ol
En el sigho XIX, los mujeres no fenion los mismos derechos que mv‘mjm pof m
los hombres. Los mujeres querian tener Jos mismos derechos. Se dareches de o Ml

unieson y el por los de lo
mujer. paro conseguir ka Igualdod de derechos. Susan B Anthony
0oyudd o Bderor el movimiento por 10s derechos de la mujer.

Excellent Book for Building Background knowledge
about the era and the suffrage movement

Typical Reader Measures, by Grade

Grade Reader Measures, Mid-Year
25th percentiie to 75th percentie (

Target Zone for

' U 102001 Emerglng/Emerglhg

2 230L. 10 5800 ‘

2 360L 1o T20L

4 480L 10 B30L :
Notice

- e simten s overlap in

6 850L to 10200 ®

7 780L to 1090L

2 820L 0 11400

8 880L 1o 11700

10 820L 1o 12000 A System_of

" $40L 10 12100 Overlapping

Lexiles

12 S50 to 12200




Use Text Sets

(L

v'Provide students with opportunities
same high-frequency vocabulary across a number
of books, words that they can use in their own

early writing.

v'Permit students to develop schema associated with
a particular theme and build networks of related
concepts to talk and write about.

v'Help students build confidence and fluency in
reading; they have encountered these words and

phrases before!

v'Develop comprehension skills so they can tackle

new books

7knowledga

immersing students in more complex
language exposure and usage that makes
adifference in their ability to access
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Guide for andlg
[P Xey Concep

t
 What are the functions of the
major ol strxtures?

Figure 7-5 Ths slectron microgeagh
 pRann el shews many of the dilesert |
fpes of stnactives that ave found in
aryctic coth. The cell Nas been ant.
Py colored 1o that you can dasngunh
e structure trom arother,

4 Chaper 7

72 Euicaryotic Cell Structure
Grade Level Text

Ficurt 7-6 PLANT AND ANIMAL CELLS

Soth plant acd asiemal cells Cortain » wariety of organelies, Soma wraxctures are specifc
3 ehar plat cels e 4T el iy, Inkerpreting Graphics. Wi strctsm do

*first glance, a factory bs & puezling place, A

variety of muchines buzz and clatser, people move quickly
in difSerent directions, and the sheer diversity of so mch
nctivity can be confusing. However, if you take your time and
watch carefully, beSoce lomg yeu will begin to deatify patterss
What might at first have seemed bike chase bagins to make

Vocabulary |

crpinete seaem

otoplaym

raciear ervelope

Cheomatin Comparing the Cell to a Factory
botrsrryord In scese respects, the cukaryotic cell is like a factory. The fret
b time you look at & sicroscope issage of a coll, wach as the cee in
g retcdm Figure 7-5, o cell soems impossibly comples. Losk clossly at &
Gl apparatun ealarystic cell, however, and patterns bogin to emerge. To soe
Ioseme those patterns moee dearly, well kok at some structures that

are commen to eukaryutic cells, shown in Figure 7-6. Because
mazy of these stroctires act =4 if thay are specialized organs,

| these stroctires are known as orgunelles, literally Tttle
orpans”

| Cell biologists divide the eskaryceic cell iato two jor
parts: the nucleus and the cytoplasm. The cytoplasm is the

| pertion of the cell outséde the socleas. As you will see, the
nuclous and eytoplaam woek topether o the business of life.

boldace tertr. Lowve space to
ke et a1 you resd

A.{\‘

Henhce H’a\l
Miller o Levint

B\ 0\06 y (magueation: 1500}

(2004)

Grade Level Text

Ficure 7-8 EnDOPLASMIC RETICULUM

reticslum L

y DNA. The DNA en
16356 chrtmati, which b fousd ound icughout the s e
sirl, derion egicn I e ruxdes & the uceckn.

Chesenatn

17

| Nucleus

In the same way that the main office coatenls & larpe fctory, the
nucleus is the control center of the cell n
coatains pearly all the coll's DNA and with it the coded

The rough endoglaumic setasum,
shown hers, gets its e 10 B “Towgh” appearance of the
rivosmes 6n k1 sriace

Ribosomes
(magniicaton: 160,000)

reticuham
(magrification: aboust 40,000%)

Ribosomes |

One of the most isportant jobs carried out in the cellular ‘
“facteey” is making proteins. Proteins are assembled on

Instructions for making proteins and other
molocubes. The struetire of the nucleus is shown in figure 7.7,
The mucleus is surrounded by » nuctear envelope
compesed of twe membranes. The naclesr envelope is dotted
with thousands of nuclear poros, which allow material to move
| into and out of the necleus. Like messgm, inetructions, and
blseprints moving in and out of a main office, & steady stream of
| proteins, RNA. asd other molecales meve threusgh the nuclosr
pores 10 and fram the rest of the cell.
The granular matesial you can see s the sk
chromatin. Cheossatin consists of DNA bound o proteis.
of the time, chromatin is spread throughout Ll.r uud-m- When o

e small particles of RNA azd protein
$rund throaghout the eytoplasm. Thay prodice proteins by

Sollowing coded instractions that come from the pocleus. Each |
Tibosome, in its own like » small machine in a factory,

turning out proteine om orders that come from its “bss"—the

cell rocless. Cella that are netivw in geutein synthesis are ofes
packed with ribosnroes

Endoplasmic Reticulum

Eukaryotic colls ales coatain as intirna) membrane systes
kaown as the endoplasmic n«wn- (en-doh PLAZ mik
TR yuh-berm), or ER. G Th reticulum is

| ool divides, howeves, chrommatin coedesses to
(KROH.mub-sohme). These distine, threadlike structures com
| tain the genetic informatice that is passed from ene generation
of cells to the next, Yo will Jearn meen about chromascenes in
latee chaptera
Most nuclei alw contain o small, dense region knows as the
nucleolus (noo-KLEE uh-lus). The meclecus is where the
sasecnbly of ribesorses bagins.

| o What kind of ot 4

Chapter 7

the xite where lipid mmp-m-n of the cell membrane
are assembled, .lm with proteins and other materials
that are exported from the cell.

The portien of the ER invelved in the syntbesis of proteine is
<alled rough endoplasmic reticubem, oe roagh ER. It is gives
this same becauss of the ribosomes fund on its surfice. Newly
Tadn peoteins leave thess ribasomes and are insested into the
rough ER. whare they smay bo chemically modified

tractare and Panerion  17]

i
| =2




Ficure 7-9 GOLGI APPARATU

| (2 The Gokp apperatin modifies, sorts, and packages peotein
| 11 Motk the stackihs esermbeanes that make up the Colgs appant
1 135 {Earmsion eecs

Lysosomes

rest of the cell

jorwn orgamel

30 then pram the w .
o | <ot Applying Concepts rhowdo
ovita] | Xl help rapport plane stnctures?
ulate |

that have outlived

Vacucie

ARCKrONT) What is the role of fysesomer?

s

Vacuoles

peeds » place to steee thing
s well. Some kinds of o

, proteing, and
lurge ceatral v
o irs Lhase cells makes it possible for

| Proteins that are reles B Ah &
the rough ¥

i cedis that peod
lular proteine

ingle-c (magritcation: sbout 3000

lized vacuale pump
within the cell is just one example of sn

s th

taria Homeosts

aryotic cell
dria (myt KAHN dree
= Mitochondrin are organelles that convert
chemical energy stored in food into compounds that
sort, d package protes are move convenient for the cell to ase. Mitochoodria are
, sort, and p rotein
s the endoplasmic reticalum for
Text is Out of 0 tha ¢4l Tio Gog! One of the most Interesting o
- * ers way in whiich th o inberited.
Reach for Entering, Peiblias ks o s
Emerging ELLs roaghsut the calls ide o€ the family b ake creds® for your best characteris
you can tell thess that you got ywar mitchondria from Mom!
N v Call Stracture and Panction 1

Cell Structure Videos in Russian

https://www.youtube.com/

watch?v=c19GUQq8F8lI

CELLENS
UPPBYGGNAD

https.//www.youtube.co

m/watch?v=EolkuDimrGM




Same Information
on Cellsin Spanish

19:28 minutes

Spanish Version: Overview
https://www.youtube.com/watch?v=JwXrDyiN_SM

kreyol
http://www.potomitan.info/bib
liographie/hyppolite/selil.php

Other Materialsin L1: Graphics

Video lectures; quizlet cards

Po nikleya Bengali

Retikilom andoplasmik graj Nikleyol Nwayo

\\ Manbran nikleye

https://unacademy.com/lesso

PO 2 2032
RS Aparey G°:'_nmy°| n/the-cell-part-2-in-
il Lisozom bengali/0CAF6XNS
- TR T d
N @y =, I

%’

9
- " 4 Manbran plasmik

Retikilom andoplasmik lis

Mitokondri

https://quizlet.com/48901594/ru

ssian-vocabulary-cell-structure-
flash-cards/

Russian Vocabulary Cards
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* Make Connections * Make Inferences

* Determine Importance « Synthesize

« Ask Questions * Monitor Comprehension
* Visualize

Authentic Language Tasks

* Restate « Give Examples

* Describe = Ask and Answer Questions
« Compare « Show Sequence

« Explain * Persuade

Alternative Texts

SUMMIT

K12

The Smallest
Units of Life

by Rebecca L. Johnson

Reading Level: Grade 2

Guided Reading Level: LM

Lexile™ Level: 450

TESOL Level: 1/2 Ssarting Emnerging

Differentiated Entry
Points: Lexile 480

eBooks | Pristed Readers 2 230L to 580L
3 360L to 720L
4 480L to 830L
5 620L to 950L

Key Standards-Based Science
Concepts
® The cell is the basic unit of bfe. All living things are made
of cells.
* Difforonst cell parts perform dfflerent functicas
Comprehension Strategy

Ask Questions

Language Skill
Answer Questions

Science Process Skills

® Clasufy
® Communicate

® Summarie
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b ety peite i sgpuenibes
wproeive b w spealy oA

o de b ave A Newd wepamine

“rie e shew srpaasine i & fnee

Limited Print; Simple
Sentences; Strong

Visuals

v other parts, too

vo i ookl membrane
Thw el

membrane sxrrounds the ooll

The coll membrane contrels whit caters and leaves the cell,

fnimal Cell

12 Colic Yhe Soadlont Unity of Cife

Irnsade the coll membrane s the cytoplasm. The
eytoplaem i made up of & Dhick liquid
colls argamelles. The ¢

eplasm hodda

Key Points; Text
upported By Visual

Chapter 2 Parts of x Cell 13
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Some cells also have a cell wall.
The cell wall is outside the cell membrane.
A cell wall helps protect a cell,
It also makes a cell stronger.

Plant cells have a cell wall.
Some bacteria have a cell wall, too.
Animal cells do not have a cell wall.

Plant Cell

KEY IDEAS All

cells have a cell
membrane. Plant cells
and some bacteria
also have a cell wall.

14 Cells: The Smallest Units of Life i

SUMMARIZE

Look at the picture of the
plant cell on page 14,

What cell parts do you see?
Summarize the job of those
parts in a chart like the one
below. Talk about your chart
with a friend.

_——

Cell Part Job in the Cell

nucleus

cell membrane |

cell wall

Simple Note
Taking

MAKE CONNECTIONS
How is a cell wall like the wall of a room?
How is it different? Share your ideas.

& stratesy Focus

Ask Questions

Look at the diagram of a cell on page 14.
What questions do you have about the diagram?

Chapter 2: Partsof a Cell 15

Lexile 560

Animal Cells and
Plant Cells
by Rebecca L. johuson

Reading Level: Grade 3

Key Standards-Based Science
Concepts

® The cell is the baske unin of life. All living things arc ssade
of cells.
® Different cell parts perfores differest functions

Comprehension Strategy
Ask Questions

Language Skill

Give Examples

Science Process Skills

® Classify
® Communicate
® Semmarkee
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CHAPTER

Calls are the bulldisg blocks of Hving things. The
cells that make up anismals and plasts have some
thisgs in comnwm. But they are not exactly the
same. Let’s take a closer ook ot an animal cell

Wik & micrescope, yous cnn wo some parts of an
animal ol A eell membrane covers the coll,
The odll morstraew conteods what enters and
oaves the ool

| coll membeane - 2t covsg that sermounds a cell

10 Colls: Animal Colls and Mant Cells

Theene o many small parts inside the coll One of thess
parts ix the nuck Tho secleus ln sverything
that happens inside a cell

A ool nlso hax eytoplnam. Cytoplasm inclades
evveything betweon the coll membrne and the saceus
Pars of the cytoplasm is & very thick liguid The uther
part i mode up of tiny erganclios Evwry ergznolls has
u specifie job inside o eell

| oacteun - the cell Wuciwe Bt (sotios o

2 ook dors
| cytoplasm cvvrythiog Between the ol ¥ An animat coll has
| membrare and the ruceus i » ool & colt mamtrane,
| organeties - imali parm neide 3 cell that Putheus. cytopinim,
| carry ot Sliesert ol and Mmary organciies

Chaptar 2: Inyde an Arcmal Coll 1Y

Hakang Proteins

Proteins are egoetand muterials in oelis, Alnxut every
part of & cell his preteins in it Ribosomes are very tiny
sgamellen. The job of ritesomes is o make proteins.

New proteins move w the endoplasmic reticulum,
o KR, Insido this onganelle, proteins are modified,
or changed

Protein Packages and Energy

1 Ailied

From the endopl pe vl
s Golgi bodies, These ceguncllos modify the protecs o
litthe move. Then the Goligi bodses pack proteins into little
sncs. The packaged proteins move out into the cytoplesn.
They go to wherever they are noeded in the ool

Mitochondria are other orgaselloa Fach mitechondrion

| proteing - importss satoviais in celh

energy. A oull gets ull the energy it needs,
F‘ 1ho onergy needed to make sod packoge

tibesomes - toy ongaredies that mabs Drooens

i - hat
endoplesmic reticulum (ER| - 4 orgmedie 1l Hmmal (.“

MOalies few pIoIons
modfied - (ranged

SEARE IDEAS Explain
whiat rbaseews do in a cell

12 Calts: Animal Oclls and Pest Crls

| On page Glossing

. from its mi i

| Golgt badies ~ crganelies B MOy i PAckage prosans
mitechondris « crganelu that provide seurgy ke o (od
eneegy - the abilty to do work

¥ This is & close-wp pheto of »
Godgl body. The grees color
was 200ed 1> show more detal

Chapter 2: [nside an Animal Cell 13
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Prowiding Suppart
A cell has ots of small parts within s cell mensbrase.
upparted by the oytonkeleton. The

"
ton supports all of the strocturnes in o ol
it b helps the cold kawp its shape

Cytoskeleton - i wygaeting strutiure e o ow

Word Study

Explore Language KEY TDEAS Cells
oomtain smaller parts
callod copnmmlien. Each
saaelle has a spoafie
Job inside o eell

eyto- = el
evtoskeleton « i cell's skeleton

The criosheletcn s made up
Of thin Mbers that suppert
he coll’s structures.

YOURTURN L '.‘
SUMMARIZE

Lok a1 The HIWING OF the arieradt (ol 4 jueges 12413
Mabie & chact Hioe the 0w hetn. List the pars of an amenal

ol and wummariae e job of each part. Doowss piue

chart with a friend

Al Cell Part What Ths Patt Does

ol mersboase

nucieus

| Writing to Review

mmﬂons

How an n oells eytockelicon like
thae akaletom in pour bedy?

O stasies rocus
Ask Questions

What questions i you have hefwo. during,
el after rvadng thin chagter”
What questions did you anveee®

Chapter 2 lnside an Asamal O 15

<Read

<Reread

eRecycle Vocabulary
and Concepts
Across Books, Articles,
Multimedia

<Expand Knowledge
and Practice Skills

[T
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NEWSELA

NEWSELA

The facts about cells

By ThoughtCo.com, adapted by Newsela staff on 10.18.17
Word Count 607
Level 540L

The facts about cells

By ThoughtCo.com, adapted by Newsela staff on 10.18.17
Word Count 713
Level 640L

We will use History NEWSELA but also
available for our science theme

Animage of cells. Photo from Pixabay
Cells are the basic building blocks of life. All living things are made of cells.

Some life forms are made of a single cell. But humans have up to 100 trillion cells in their bodies!

There are hundreds of different types of cells. They give our bodies their shape, give s energy,
let us have children and much more.

Here are 10 facts you may not know about cells.
1. Cells are very small.

Cells come in many sizes. Most of them are too small to see with just your eyes. That is why
scientists use microscopes. These are tools that can zoom in to see even the smallest cells.

“This aricl s avalable at 5 reading evels atHtps:/newsela.com.

Cells are the basic building blocks of life. All living things, or organisms, are made of cells.

Some life forms are made of a single cell. But humans have up to 100 trillion cells in their bodies.
That is about 1,000 times the number of stars in our galaxy!

There are hundreds of different types of cells. They give our bodies their shape, give us energy,
let us have children and much more.

Below are 10 facts about cells. Some are well-known, but others may surprise you.
1. Cells are too small to see without a microscope.

Cells come in many sizes. They can be anywhere from 1 to 100 micrometers. A micrometer is
very small. It takes more than 25,000 micrometers to fil a single inch.

“This arcl s avaiablo at 5 reading evels at ips:/newsela.com.

NEWSELA

2. There are two main types of cells.

Eukaryote Prokaryote

Membrane- Mitochondrion
enclosed nucleus

Nucleoid Capsule
(some prokaryotes)

Flagellum

Cell Wall

Cell Membrane
(in some eukaryotes)

Cells are either yotic or pr . The middle of yotic cells is called a nucleus. It has
a cover around it called a membrane. Animals and plants have eukaryotic cells. This is why they
are called eukaryotes.

Prokaryotes are living beings that are made of just one cell. This cell is prokaryotic. Prokaryotic
cells do ot have a nucleus with a membrane. Instead, they have an open area called nucleoid.

3. Prokaryotes only have one cell.

Prokaryotes can live in very tough environments. They can survive in hot springs, swamps and
wetlands. Some even live inside animals.

4. There are more bacteria in the body than human cells.

‘Some scientists have found that there are more bacteria in a person's body than human cells.
Bacteria are a kind of prokaryote. Bacteria and our bodies are able to work together. For
example, they help our stomachs break down food.

5. Cells contain DNA.

Every cell has DNA inside it. DNA tells our cells and bodies how to grow. It is passed on from

parent to child. In eukaryotic cells, DNA is found in the nucleus. In prokaryotic cells, it is in the
nucleoid.

“This arii i avaiable at 5 reacing levels t iips:/newsela.com.

NEWSELA

The study of cells is called cell biology. Almost all cells are too small to see with just a person’s
eyes. This is why cell biology would have been impossible without a microscope. By using this
tool, scientists can zoom in and see what cells look like.

2. There are two main types of cells.

Eukaryote Prokaryote

Membrane- Mitochondrion
enclosed nucleus

Nucleoid Capsule
(some prokaryotes)

Flagellum

Cell Wall
(in some euk

Gells can be either eukaryotic or prokaryotic. Eukaryotic cells have a nucleus in the middle. A
nucleus is an area that stores DNA. It is surrounded by a kind of skin called a membrane. Animals
and plants have eukaryotic cells, and are called eukaryotes.

Prokaryotes are tiny creatures made of just one prokaryotic cell. Prokaryotic cells don't have a
nucleus with a membrane. Instead, they have an open area called nucleoid. Bacteria and
archaeans are examples of prokaryotes.

3. Prokaryotes were the earliest and most basic forms of life on Earth.

Prokaryotes can survive in places where other organisms can't. Some archaeans even live inside
animals. Others live in hot springs, swamps and wetlands.

4. There are more bacteria in the body than human cells.
Some scientists have found that there are more bacteria in a person’s body than human cells.

These bacteria actually work to help our bodies. For example, they help our stomachs break
down food.

“This aricl s avalablo at 5 reading ovels atFtps:/newsea.com.
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Women Leaders: Susan B. Anthony

By Biography.com Editors and A+E Networks, adapted by Newsela staff on 07.25.16
Word Count 411

Look at the texts
How does the contentt
change?

Stanton, History of Woman Sufirage by Anthony and Elizabeth Cady Stanton, Volume |,

me I, publis
published in 1881

Synopsis: Susan B. Anthony was born in 1820. She was a teacher. She was one of the
first people to say women should be allowed to vote. She was a great writer. Big crowds
would go to hear Susan B. Anthony speak. She died on March 13, 1906. She was 86.

Early Life

Susan Brownell Anthony was born in Massachusetts. She had seven brothers and sisters.
Her father managed a cotton mil. They were a Quaker family. Quakers were peaceful
people. She would spend many years helping people who were treated unfairly.

When Susan B. Anthony was a teen, she went to a Quaker school in another state. Her
father's cotton business failed. Her family lost its money. Anthony moved back home and
became a teacher. She eamed money to help her family.

Leading Activist

Susan B. Anthony stopped teaching after a few years. She wanted to help more people.
She did not like that some were not treated fairly. She said slavery was wrong.

This artice s available at 5 reading levels at https:/inewsela.com.
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Lexile 700

Women Leaders: Susan B. Anthony

By Biography.com Editors and A+E Networks, adapted by Newsela staff on 07.25.16
Word Count 514

Public relatio
fon, Volume
published in 1881

T AT .
History of Anthony and

Volume |

Synopsis: Susan B. Anthony was born in 1820. At first she worked as a teacher. Later she
joined up with Elizabeth Cady Stanton to speak out for a woman's right to vote. Anthony
was also a writer, and she spoke to large audiences across the country. Anthony died on
March 13, 1906, at age 86.

Early Life

Susan Brownell Anthony was born in Adams, Massachusetts. Anthony was the second-
oldest of eight children. Her father was a cotton mill owner. She developed a strong sense
of right and wrong when she was a young girl. She would spend much of her life bringing
attention to unfairness in the country.

Her father's business failed in the late 1830s. Anthony had been at a Quaker school near
Philadelphia. She returned home to help her family by taking a job as a teacher. In the
mid-1840s, the Anthonys began working to help end slavery. Their farm became a meeting
place for such famous people as Frederick Douglass, who also wanted slavery to stop.

This articl Is available at 5 reading levels at htps:finewsela.com.
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NEWSELA

Discursos Famosos: Susan B. Anthony—

"El derecho de la mujer a votar" S pan |Sh

By Adaptado por la redaccion de Newsela on 03.29.16

Word Count 389

640 (39

890 (5t)

JohnstonWikimedia Commons

960 (6t)

Nota del Editor de Newsela: Susan B. Anthony fue una mujer que luchd porque las
mujeres pudieran votar en los Estados Unidos. Antes de 1920 las mujeres no podian votar
en este pals. En las elecciones de 1872 ella votd para elegir al presidente sin estar 1100 (8th)
autorizada para ello. Por eso la juzgaron.

En su discurso de defensa ella dijo o siguiente:
Amigos y conciudadanos: me acusan de haber votado en las recientes elecciones para MAX (121h)
presidente. Dicen que no tengo derecho para hacerlo. Les voy a demostrar que si

Simplemente ejerci mis derechos de ciudadana. Los derechos de todos los ciudadanos
estadounidenses estan en la Constitucion Nacional.

La introduccion de la Constitucion dice:

“"Nosotros, el pueblo de los Estados Unidos, a fin de formar una union mas perfecta...”
Habla de los fundamentos de nuestro pais

“This aticle is available at 5 reading levels at hitps:/inewsela.com 1
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1 Amigosy conciudadanos: me presento aqui ante ustedes, esta noche, acusada del supuesto
2 delito de haber votado en las recientes elecciones presidenciales sin tener el legitimo derecho
3 para hacerlo. Sera mi tarea esta noche demostrarles que, con ese voto, no cometi ningdn delito,
4 simplemente ejerci mis derechos de ciudadana, los cuales se garantizan  todos los ciudadanos
5 é amienlaC 6n Nacional y que ningan estado tiene el
6

7

8

poder de negar.

El preambulo de la Constitucion Federal dice:
9 "Nosotros, el pueblo de los Estados Unidos, para formar una unién mas perfecta, establecer la
10 justicia, garantizar la tranquilidad doméstica, mantener la defensa comun, fomentar el bienestar
11 general y proteger los beneficios que otorga la libertad para nosotros y nuestra posteridad,

12 ordenamos y establecemos esta Constitucion para los Estados Unidos de América”.

I Create
14 Eramos "nosotros”, el pueblo; no “nosotros", los ciudadanos blancos de sexo masculino, tampoco Ll

15 "nosotros", los ciudadanos de sexo masculino; sino "nosotros”, todo el pueblo que forma esta

16  Unién. Y la formamos, no para entregar los beneficios de la libertad, sino para protegerlos; no H
17 parala mitad de nosotros y la mitad de nuestra prosperidad, sino para todas las personas: tanto Version
18 mujeres como hombres. Y es una burla descarada hablarle a las mujeres del placer de los

19  beneficios de esa libertad a la vez que se les niega ejercer el tinico recurso que los garantiza y W|th

20 que este gobierno demdcrata-republicano ofrece: el voto.

21

22 Para cualquier estado, convertir el sexo en un requisito que resulte en privar de sus derechos a la Num be re d

23 mitad de la poblacién es como promulgar una ley e post facto y, por lo tanto, es una violacion a Li
24 laley suprema de un pais. De esta forma, los beneficios de la libertad se les retiran para siempre nes
25 alas mujeres y a la posteridad femenina.

27 Paraellas, este gobierno no tiene ningtin poder legal que derive del consentimiento de los
28  gobernados. Para ellas, este gobierno no es una democracia. No es una repiblica. Es una

29 aborrecible aristocracia: una odiosa oligarquia de sexo, la més aborrecible aristocracia alguna
30  vez instituida en la faz de la tierra, una oligarquia de riqueza, en la que los ricos gobiernan a los
31 pobres. Una oligarquia de conocimientos, en la que los cultos gobiernan a los ignorantes o,

32 incluso, una oligarquia de raza, en la que los sajones gobiernan a los africanos, podria ser

33 soportada. Pero esta oligarquia basada en el sexo, convierte a los padres, a los hermanos, a los
34 maridos, a los hijos varones en oligarcas sobre las madres, las hermanas, las esposas y las hijas
35 encadauno de los hogares Y establece que todos los hombres son soberanos y todas las

36  mujeres stbditas- provoca disensién, discordia y rebeldia en todos los hogares de la nacién.

38  Tanto Webster como Worcester y Bouvier definen al ciudadano como una persona que, en los
39  Estados Unidos, tiene derecho a votar y a ocupar un cargo puiblico.

41  Lanica pregunta que queda ahora por formular es: ¢las mujeres son personas? Me cuesta

42 creer que algunos de nuestros oponentes tenga la determinacién de decir que no. Siendo

43 personas, las mujeres son ciudadanas; y ningtin estado tiene el derecho de promulgar una ley o
44 imponer alguna ley anterior que recorte estos privilegios o inmunidades. Por lo tanto, cualquier
45 discriminacion contra las mujeres en las constituciones y leyes de los diferentes estados es hoy
46 endianulay carece de validez, del mismo modo que lo es aquella en contra de los negros.

By Discurso original del dominio piblico, traducido por Newsela on 03.29.16
12" Grade Level

The History Place

Great Speeches Collection

Susan B. Anthony
0n Women's Right to Vote

In tho 18005, women in the Unitod States had fow legal rights and did oot bave the
right 10 vote. This speech was given by Susan B. Anthosy after her arrest for casting
zal vote in the presidential dlection of 16872, She was tried and then fined $100
but refused 10 pay.




Friends and fellow dtln-m I stand before you tomight under Indictment for the alleged crime of having voted
1 the Lxst presid thout having x lawful right to vote. 1t shall be my work this evening to
prove to you that in thus veting, T net enly committed no erime, but, instead, simply exercised my citizen's
rights, nur-uc-nl 1o me and all United Stales citizens by the National Constitution, beyond the power of any
state to deny,

The preamble of the Federal Constitution says: Read

'\5 e, dle pcvple of the United States, in order to form s more perfect unios, eatablish justice, invare domsestic A IO ng wit h
3 tde for the defs y promote the geneeal welflure, and secure the blessings of Recorded
hbtrf, o uumhn and our posterity, do ordain and establish this Comvtitution for the United States of

America.” Version of

Tt was we, the people; not we, the white male citizens; mor yet we, the male ctizens: but we, the whole people, S peech
who formed the Unios. And we formed it, mot 1o give the Blesaings of liberty, bul to secure them: mot to the

half of ourselves and the half of our posterity, but to the whole people - women as well as men, And it is &

dowaright mockery o talk to of their end of the blessings of liberty while they are denied the

use of the enly means of securing them provided by this democratic republican government - the ballot,

For zny statc to make vox 2 qualification that myust ever result in the disfranchivessest of onc entire half of

the people, is to pass & bill of attalnder, or, an ex post facto Llaw, and Is therefore a vielation of the sugreme
law of the land. By it the blessizmgs of liberty xre forever withhekd from women and their female posterity.

To them this government has 5o just powers derived from 1he consent of the governed. To them this
povernment is not a democrncy, 1t is not & republic, 1t is an odiows aristocracys o hatefud oligarchy of sex; the
moat hatcful aristocracy ever eatablished on the face of the globe; an oligereby of wealth, where the rich
govern the poor, An oligarchy of learning, wivere the edwcated govern the igneeant, or even an oligarchy of
ruce, where the Savon rules the African, might be endured; but this oligarchy of sex, which makes fatber,
brothers, husband, sons, the oligarchs over the mother and sisters, the wife and daughters, of every
housebold - which erdsins 21l men sovervigas, all women subjects, cxrries dissension, discord, and rebellion

im0 every home of the mation. https://www.
Webater, Worcester, and Bouvier all defime & citizen to be a person in the United States, entitled to vote and youtube.com

/watch
7dwhJBtts

hold office,

The only question left to be setthed now is: Are women persons? And 1 hardly believe any of our oppoments
will have the bardihood to say they are nol. Being persons, then, women arc citizeny; and no state bas a right
to make uny Jaw, or to enforce any ol law, that shall abridge their privileges or immwinitios, Henoe, every
discrimination agsinst women in the consitutions xnd laws of the several sates is today mull and void,
precisely as ls every one against Negroes,

Susan B, Amthomy - 1873

& M
Miss Susan B. Anthony
foe TOTING

The Trial of Susan B. Autheas

Audio of Speech:

74



NEWSELA
Lexile 560

Famous Speeches: Susan B. Anthony's

"Women's Rights to the Suffrage"

By Adapted by Newsela staff on 03.29.16
Word Count 573

NEWSELA
Lexile 840

Famous Speeches: Susan B. Anthony's
"Women's Rights to the Suffrage"

By Adapted by Newsela staff on 03.29.16
Word Count 714

Frances Benjamin Johnston/Wikimedia
Commons

Editor's Note: The year before making this speech, Susan B. Anthony voted illegally. She
voted in the 1872 election between Ulysses S. Grant and Horace Greeley. Anthony was
fined $100. She did not pay though. Instead, Anthony made speech after speech. She
fought for women's voting rights. Anthony died in 1906. She was sadly unable to see her
dream come true. Women were finally given the right to vote in 1920.

Friends and fellow citizens: | stand before you tonight accused of a supposed crime. But

what | did is not a crime. | voted in our last election for president. They say | do not have a
legal right to vote. This evening | will prove to you that | do have that right. This right is
given to me and all United States citizens by the National Constitution. No staeda
power to stop this,

The preamble of Constitution of the United States begins: “We, the,

Differentiated

Frances Benjamin Johnston/Wikimedia
Commons

Editor's Note: The year before making this speech, Susan B. Anthony voted illegally. She
voted in the 1872 election between Ulysses S. Grant and Horace Greeley. Anthony was
fined §100 (which would be considered nearly $2,000 today). Instead of paying up,
Anthony made speech after speech, fighting for women's voting rights. Anthony died in
1906. She was sadly unable to see her goal realized. Women were finally given the right to
suffrage in 1920. She also never paid her $100 fine.

Friends and fellow citizens: | stand before you tonight accused of the supposed crime of
having voted at the last presidential election, without having a lawful right to vote. It shall
evening to prove to you that by voting, | committed no crime. | simply

ke rights. These are the rights guaranteed to me and all United States
onstitution. No state has any power to deny these rights.

States, in order to form a more perfect union ... It talks about howf AV/<) rsi ons of i Constitution says:

Speech

This article is available at 5 reading levels at https:/inewsela.com.

This aricle is available at 5 reading levels at https:inewsela.com. 1
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"Women's Rights to the Suffrage"

By Adapted by Newsela staff on 03.29.16
Word Count 683

NEWSELA

Famous Speeches: Susan B. Anthony's
"Women's Rights to the Suffrage"

By Adapted by Newsela staff on 03.29.16
Word Count 625

Frances Benjamin Johniston/Wikimedia
Commons

Editor's Note: The year before making this speech, Susan B. Anthony voted illegally in the
1872 election between Ulysses S. Grant and Horace Greeley. She was fined $100 (which
would be considered nearly $2,000 today). Instead of paying up, Anthony made speech
after speech, fighting for women's voting rights. Anthony died in 1906. She was sadly
unable to see her goal realized when women were finally given the right to suffrage in
1920. She also never paid her $100 fine.

Friends and fellow citizens: | stand before you tonight accused of the supposed crime of
having voted at the last presidential election, without having a lawful right to vote. It shall
be my work this evening to prove to you that by voting, | committed no crime, but simply
exercised my citizen's rights. These are the rights guaranteed to me and all United States
citizens by the National Constitution. These rights are beyond the power of any state to
deny.

The preamble of the Federal Constitution says:

Students

This article s available at 5 reading levels at https:/inewsela.com

For Proficient

Frances Benjamin Johnston/Wikimedia
Commans

Editor's Note: The year before making this speech, Susan B. Anthony was fined $100
(which would be considered nearly $2,000 today) for voting illegally in the 1872 election
between Ulysses S. Grant and Horace Greeley. Instead of paying up, Anthony made
speech after speech, fighting for women's voting rights. Anthony died in 1906 and was
sadly unable to see her goal realized when women were finally given the right to suffrage
in 1920. She also never paid her $100 fine,

Friends and fellow citizens: | stand before you tonight under indictment for the supposed
crime of having voted at the last presidential election, without having a lawful right to vote.
It shall be my work this evening to prove to you that in thus voting, | not only committed no
crime, but, instead, simply exercised my citizen's rights, guaranteed to me and all United
States citizens by the National Constitution, beyond the power of any state to deny.

the Federal Constitution says

This article s available at 5 reading levels at https:/inewsela.com.
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Source Analysis Sheet

Name:

Class:

Source # 1

3 Objects/People that you see:

What assumptions can you make about the source?

If this source is a picture, what would be a good caption

forit?

What is a question that you have about this source?

How might this source relate to our topic of study?

Source # 2

3 Objects/People that you see:

What assumptions can you make about the source?

If this source is a picture, what would be a good caption

forit?

What is a question that you have about this source?

How might this source relate to our topic of study?

Source #3

3 Objects/People that you see:

What assumptions can you make about the source?

Source #4

3 Objects/People that you see:

What assumptions can you make about the source?
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Guiding
Questions from

Unit

1. Susan B. Anthony gave a speech on August 7, 1865.
What was her main argument or her audience?

2. Anthony users quotesfrom documents written by
the founding fathers to support her argument.

a. What documents do the quotes come from?
b. How do they support her argument?

3. How does Anthony conclude her argument?

NEWSELA

Famous Speeches: Susan B. Anthony's NEWSELA

"Women's Rights to the Suffrage"

By Adapted by Newsela staff on 03.29.16 It does not say, “We, the white men" formed the Union. It does not say "We, the men" did it
Word Count 573 It says we, the whole people, formed the country. We did this, not just to give the blessings
of liverty to men. We did it for all the people. We did it for women as well as men. It is
insulting to tell women they have the blessings of iberty. They do not have them. There is
only one way to get these blessings in this democratic-republican government. That way is
to vote.

A state may not make a law that takes away the rights of half of the people. Doing this
goes against the highest law of our land. I this goes on, women will never be truly free.

To women, this government has no fair powers. To women, this government is not a
democracy. Itis not free. It is an immoral government. It is run by a few privileged men. It
is the most hateful aristocracy ever established in the world. It is a government where the
rich rule over the poor. We might be able to live through a government where the educated
rule the uneducated. We might live through one where the white man rules over the black
man. But this is a government where the only rulers are men. It makes fathers, brothers,
and sons, the rulers over mothers, sisters, and daughters. It makes a husband ruler over
his wife. It lets all men act as kings, ruling over all women. It brings disagreement, and
disharmony into every home of the nation.

Webster, Worcester, and Bouvier each publish a dictionary. Each one gives the same
definition of the word citizen. They say a citizen is a person in the United States. They say
acitizen has the right to vote and hold office.

Frances Benjamin Johnston/Wikimedia

Commons
The only question left is: Are women people? | cannot believe any of our enemies will have
the nerve to say they are not. Since a woman is a person, then a woman is a citizen. No
state has a right to make a law, that says this is not so. No state may take away the rights
of a citizen. Every discrimination and law against women in these states has no power. It is
the same case with such laws against black Americans.

Editor's Note: The year before making this speech, Susan B. Anthony voted llegally. She
voted in the 1872 election between Ulysses S. Grant and Horace Greeley. Anthony was
bt pay though. Instead, Anthony made speech after speech. She
START ing rights. Anthony died in 1906. She was sadly unable to see her
en were finally given the right to vote in 1920.

Friends and fellow citizens: | stand before you tonight accused of a supposed crime. But
what | did is not a crime. | voted in our last election for president. They say | do not have a

legal right to vote. This evening | wil prove to you that | do have that right. This right is L H I 5 6 0
given to me and all United States citizens by the National Constitution. No state has the exilie
power to stop this.

R In range for 2"d-4% grade
States, in order to form a more perfect union ..." It talks about how we began our country. d
(mid 39

This article s available at 5 reading levels at htps:/inewsela.com. 1
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Guiding Question:
In the first paragraph, what do readers learn abut Susan B. Anthony and the purpose
of her speech?

Readers learn that Anthony and they

learn that the purpose of her speech is to

Additional Questions:
1. Who does Anthony address (speak to) in the first sentence of her speech?

She addresses her and

2. What crime does Anthony say she has been accused of committing?

She has been accused of

3. What document does Anthony say has given her the right to vote?

She says the has given her the right to vote.

4. What part of the document gives citizens the right to vote?

The gives all people the right to vote.

5. What does the phrase “blessings of liberty” refer to?

The phrase “blessings of liberty” refers to

6. What kind of government does Anthony say was established by the U.S.
Constitution?

She says the government is a government.

7. What does Anthony say states cannot do?
She says states cannot

8. According to Anthony’s argument, which has the greater power? State law or the
federal government?

9. What other evidence does Anthony give for citizenship being granted equally to
men and women?

The other evidence Anthony gives is

10. Which two groups does Anthony name as facing discrimination when it comes
to voting?

She says that and are being
discriminated against by laws that do not allow them to vote.

11. According to the speech, what two rights do citizens have in the U.S.?

They have the right to and to

12. How does Anthony’s question “Are women people? connect to her argument that
women have an equal right to vote?
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' ™\

/ \

Susan B. Anthony did/did
not commit a crime by
voting

Conclusion

readwritethink »ezsz... xors Thinkfinity Y

Disciaimer: o e, orVerzon Thinkiny.

. - P
Persuasion Map -

Do Wt e vt and e smrn ok bady § % be b o olbusind Ty v e fnin, A,
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Opinion-Proof Framework Sheet

Opinion Statement Evidence to Prove My Opinion
Susan B. Anthony
was courageous
Susan B. Anthony’s
speech was
effective Framed Paragraph:
G0N STATENT L —
1{ One reason | feel this way is because
! L
i In addition,
x e ————
} Also,
i el AN
l Finally,
e el
\,‘ 7 4
)
il 1 -
— o >
\, /
v % oo
Informational oy w—
Writing Cell structures & functions
3 / "\I / ' ¢
~{‘ | | { —od ’
'._} . -./,' e 5 ‘ ./. L
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‘ | | ‘ | ‘ l l
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Summary With Illustrations Summary With Illustrations

Topic: — Topic: —

(og,lpre rategies

English Lang
Lenfll'ners i

Resources for
Teachers
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Differentiating \
\  Instruction and Assessment for
English Language Learners

A Guide for K-12 Teachers

Caslon
Publishing

. UNLOCKING
sicononreus I )1 FIE
LANGUAGE  TESTS DOTENTIAL /)

@'Hs,s /

FOCUSING ON LANGUAGE IN
MATHEMATICS, SCIENCE,
AND SOCIAL STUDIES
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SECONDARY ELLS
THE ACADEMIC
LANGUAGE  TESTS

FOCUSING ON
ENGLISH
LANGUAGE ARTS

'HE SIOP* MODEL
for
Teaching
English Language-Arts
to English Learners

o s = Wy Trrwn - S gt

Smenc
nglis

anguage

» 4

4 » K-12 Classroom Strategies

Asa Fathman a0d Guvid Crawider, [d2on
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MAKING

TH ACCESSIBLE
*English Language Leamers

Pt Ty and bageeesem

English
Learnersepy

WestEd D ~rrramerr Bl 412

MATHEMATICS [T
CLASSROOM

Debra Coggins

et 3 M A, Lo

50 Strategies

for Teaching English
Language Learners

Adricnne L. Herrell | Michael Jordan

Content Strategies
for l'ngli\':l

Language Learners

Teachimg for Academc Swecens

Jodi Rewss
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