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..Creating Language-Rich Classrooms for Secondary ELLs

Did you bring a

text/unit/lesson today?

PartI: Creating Classroom
Discussion/Speaking Opportunities and
Structured Academic Language Practice
to Advance Language Development and

Promote Academic Success for ELLs

.‘



Agenda for the Day

eaking Opportunities Matter

of Advanced Literacies in Your Secondary
7 7 7 7
allmarks 2 (Classroom Discussion) and




Agenda for the Day




@
D,
O The Mandates for a Language Rich Classroom:

1. The Hallmarks of Advanced Literacies
Instruction,

2. the Next Generation Learning Standards, and

3. the Bilingual Common Core Language
Progressions
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Advanced literacies support each student to:

Advanced literacies reflect and acknowledge the changing educational landscape. It is the case that
many U.S. schools have been guided by a series of assumptions about the instruction of linguistically-
diverse students that no longer hold in today’s instructional settings. Shifting our understanding of
the instructional landscape begins with understanding a new set of guiding assumptions.

Produced for the New York State Education Department by
Nonie K. Lesaux, PhD & Emily Phillips Galloway, EdD

Why is this important?

Reading and writing—language-based competencies—have become
prerequidites for participation in nearly every aspect of day-lo-day, 214-
century life. There was a time when basic literacy skills provided a clear
path forward, when extended reading and writing were the business of
education and only necessary for participation in white-collar professions.
But today, students needsto develap an increasingly complex set of
advanced literacy skills and competencies in order to access social and ! N
economic opportunities. Importantly, the press for advanced Iiteracies for Literacies?
all doesnot reflect a dedine in the population’s literacy rates. Instead it isa

recognition that what counts as “literale” has changed dramatically over the Advanced literacies

Advanced

Outdated Guiding 21st Century Realities and
Assumptions and Principles Guiding Principles
+ Students learning academic English at . The school-age population is linguistically
school represent a small subpopulation diverse. There are 400+ native languages in the
of learners. U.S., and by 2030, 40% of the school-age
population will speak a language other than
«  The strengths and needs of English English at home.
learners and their classmates are
distinct and necessarily demand + In many classrooms, the literacy strengths and
different approaches. needs of English Language Learners,
Multilingual Learners, and their English-only
+ The instructional core is preparing the peers are more similar than they are different.
majority of students to engage in Learning academic English, oral and written,
advanced literacy tasks. should be an instructional priority for all.
. Those who struggle need + In many settings, the instructional core needs to
supplementary intervention. be updated to match today’s literacy demands.

+ When large numbers of students are struggling,
the core should be adjusted as the primary line
of defense and response.

last few decades'. refers to the skills
and com petencies
Todays school leaders—especially those serving large numbers of that enable
linguidtically diverse leamers—face a new normal that guidesthair communication in
instructional work. To be academically and personally successful in today’s increasingly diverse
literacy- and knowledge-based society and economy, each of their students ways and promote
need to devdop what we refer to as advanced literacies. Advanced the understanding
Iteradesrefersio the sdlls and competencies that enable communication, and use of text for a
spoken and writien, in increadingly diverse waysand with increasingly variety of purposes.

MBS
Access and participate in
academic, civic, and professional
communities where knowledge is
shared and generated.

Levy . & Mumane. Rt { 2MM4). The Nes Division of Laba How Compulers Are Greating the Nexd Jcb Markel. Frincetore Frincston Universily Fress.

What does advanced literacy instruction look like
across the school years?

While it may at first seem like advanced literacies are most relevant for older learners, this isn’t the
case. Even our youngest learners need advanced literacies—these skills and competencies support
learning at all grade levels, even as students are acquiring foundational literacy skills (word reading,
spelling, basic communication skills).




Advanced Literacies for Academic

Success

The skills and competencies that enable communication in
increasingly diverse ways and promote the understanding and use
of text for a variety of purposes

UNDERSTAND ACCESS
Understand and use print for a Access and participate in
variety of purposes. a::adﬂnm,ﬂﬂ:,andpmfemmnal




2 Anchor Briefs | 4 Hallmark Briefs: Instructional 2 Spotlight Briefs
Practices for

To Advance Listening and Speaking Skills



How do we foster advanced literacies In
today’s classrooms?




Hallmark 2 of Advanced Literacies

Instruction: Classroom Discussion

Shifting how we think about classroom instruction:

]

Infrequent classroom discussion and talk Frequent use of formats that
promote classroom talk — think-pair-
share, jigsaw, debates, and small
group work

Also using discussion and talk as a
method for demonstrating thinking
and learmning

Using discussion and talk as strategies
for processing new content

Using discussion and talk to
support reading and writing
instruction, and vice versa

Using discussion and talk as a stand-
alone strategy for learning

11!




Read page 3 of Hallmark 2

What kinds of shifts In

routines’?

g, ety e a—— . Advinas

classroom?
3. What kind of

mmmmm

engage in

1. What are “talk

2. Do you have talk
routines in your

language practice
are you trying to
give when students

classroom talk?

|Z[ Shifting How We Think About Classroom Talk
Indicatorsin Curriculum:

Sudentsare asked to use the target words and other academic language when speaking aspart of
each leseon in the unit.

IZ Speaking and listening routines {e.qg., weekly debates, inferviews and other role play) ocour
condistently and predictably throughout each unit. This provides students with the time and
opportunitiesto devdop mastary of these leaming procesees.

m Sudents are engaged in speaking and listening as part of each lesson.

Indicators in Imstruction:

IZ Instructor communicates theimportance of using target words when speaking.
Instructor acknowledges the challenges assodated with leaming language and conveys an
attitude that values expaimenting with language by praisng sudents’ atfenpts al usng target
language when speaking, i.e., an expectation that studentswill naf likdy use words correctly or
precisdy at first

m Instructor buildsin talk routinesif these are nol already an integral part of the curriculum .

IZ Sudents are aware of talk routines—and demonsirate a level of comfort with them.
Sudent discussion ispart of each lesson, e.g., pear-to-pear intaraclion {brief or extended),
debales, Interviews.

IZ Sudents are encouraged 1o use peersas language resources when speaking.
Sudents are asked to use previoudy taught words, language structures, and strategies for
academic language leaming when speaking, i.e., an axpectation that students will nof likdy use
words correctly or predsely at first.

m Instructor buildsin talk routinesif these are not already an integral part of the
aimiculum.Students are aware of 1alk routines—and demonsirate a level of comforl with them .

IZ Sudent discussion ispart of each leseon, e.q., pear-to-peer interaclion {brief or extended),
debales, interviews.

M Sudents are encouraged 1o use peersas language resources when speaking.

Sudents are asked to use previoudy taught words, language structures, and strategies for
academic language leamning when spesking .
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Hallmark 4 of Advanced Literacies Instruction:

Academic Vocabulary and Language

Shifting How We Think About Vocabulary Instruction:

Approaching vocabulary instruction
as stand-alone stravegy

Starting with long lists of words

Teaching words through a series of
memorization and spelling activities
and independent worksheets

Relying on wide reading to build
word knowledge

1111

Organizing vocabulary instruction
within content-based unis of swdy
that involve reading, writing, and
dialogue

Selecting a small set of useful and
complex words, then
complementing this instruction
with word-learning strategies

Studying words and concepts using
multiple metheds and formarts,
including collaboration

Reading a small see of thematically-
related resrs deeply po build
knowledge of words and conceps

S——



Jigsaw Read Hallmark 4 &
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Partner Read:

Produced for the New York State Education Department by
NonieK. Lesaux, PhD & Emily Phillips Galloway, EdD

Partner A: Read Why is this
Important? & What Does this
Look Like in Linguistically
Diverse Classrooms

(p. 1-2)

Why is this im portant?

Yocabulary knowledge is a key part of language

development and academic success—it ivolves

undersanding the meanmngs of words and phrases

heard or read, aswell asuang those wordsand

phra=sto communicate effectively in speech or

wriling. Vocabulary, language, and knowledge,
therefore, go hand in hand—it isthrough wordsand snlencesthat ideas
take shape and knowledge is communicated .

Acadomic vocabelary isused primarily m school, dvic, and professonal
setlings—the language of ext, academic success, and of power and
influence. Didinct from evenyday vocabulary, it indudes general vocabulary
wondsthat are used arossmany content areas (e q., raearch, edhibit,
imvedtigate) aswell as content-specfic acad emic vocabulary wordsthat are
unique to a particular subjed (e.q., fradion n math; diemical in saence) .
Aciqining and building knowledge through reading means not st
recognizing academic words, but having a deep under sdanding of them—

Partner B: Read Shifting How

[see g g We Think About Vocabulary
nextslide] & Instruction (Skip the charts;

just read the text on p.2-4)

co
reading for meaning demands an understanding of the concepisthat the language.
‘words represent and an ability to integrate these concepts with prior
knowledge. For comprehending school texts, having a deep understanding of
academicvocabulary wordsisesential. By focusing on the role of academic vocabulary in content -




Exchange of ldeas:

xplicit instruction
pportunities are
for students to learn







What happens in schools that

effectively implement the hallmarks?

growth in the language and literacy skills of all
students, including English Language Learners (ELLS)

common set of instructional practices

shared language for discussing instruction amongst
educators and school leaders.

similar instructional approaches and strategies to
achieve goals

lessons routinely feature rich texts, discussions, writing
and instruction in high-utility vocabulary



Leading Advanced
Literacy Instruction

to Promote ELLs’ Achievement




Hallmark 2

» Extended Talk/Discussion to build both
conversational and academic language
and knowledge

e Students learn how to organize academic

speech to engage in text-based Leading Advanced
discussion centering on negotiating the Literacy Instruction

’ 2 to Promote ELLs’ Achievement
text’s meaning




Hallmark 2

* This leads to growth in language skills of ELLs
and their peers (when given plentiful practice)

» Talk routines (weekly debates, interviews,
etc.) occur consistently and predictably

throughout each unit Leading Advanced
. . _ _ Literacy Instruction
« Students are engaged in speaking and listening to Promote ELLs’ Achievement

as part of each lesson; use taught words and
language structures when speaking



Hallmark 2: Talk/ discuss to build language and knowledge

Students are asked to use the target words and other academic language

when speaking as part of each lesson in the unit Leading Advanced
Literacy Instruction

Speaking and listening routines (e.g., weekly debates, interviews and other to Promote ELLs’ Achievement

role play) occur consistently and predictably throughout each unit. This

provides students with the time and opportunity to develop mastery of

these learning processes while building knowledge

Students are engaged in speaking and listening as part of each lesson




Hallmark 4

Students study a small set of high-utility
vocabulary words to build breadth and depth
of knowledge (e.g. Academic Vocabulary List)

Leading Advanced
Students are asked to use the target words Literac? Instruction

to Promote ELLs’ Achievement

when speaking as part of each lesson in the
unit; multiple activities and text exposures
that feature these words are intentionally
built into the curriculum



Hallmark 4

Instructor communicates the importance of
using target words (and phrases) when
speaking and uses the target words when
speaking and writing

Skills that support independent word-
learning are in focus and taught explicitly

Leading Advanced
Literacy Instruction

to Promote ELLs’ Achievement
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Find Another
Partner
for This

Jigsaw Read

Jigsaw Read

LITERACY
Second-Language Everyone Reads Page 2
; lary
Learners Vocabu T
and Oral Language Partner A: Read Pages 3-4

De\!e|0pmer_'f__ (Vocabulary)
acinton | 200 Partner B: Read Pages 5-6

(Oral Language Development)

R—

The importance of building academic
language orally



Academic Vocabulary is Made Up Of:

ELA Academic
Word List

s://research.steinhardt.nyu.edu/scmsAdm
in/media/users/atn293/academic_vocabular

list.pdf


https://research.steinhardt.nyu.edu/scmsAdmin/media/users/atn293/academic_vocabulary_list.pdf

LANGUAGE  TESTS | Solution (nee Heas
28 Teaching Your Secondary ELLs the Academic Language of Tests: Focusing on Language in English Language Arts -

Appendix
(2069 )

Y
‘ . could switch deconstruct
X delete transition deducti
. . eduction
The ELA Academic Vocabulary Word Lists document
, ; ocumen denotation
N vusn [ Reading Terms
LANGUAGE ARTS ra i derivation
editing advertisement dialogue
effective analogy diary
Literary Terms flashback thythm fillin antonym dictionary
allusion foreshadow setting follow background discussion
analogy imagery short story idea bias documentaryl
antagonist irony simile improve cause and effect drama
author meaning structure improvement characteristic edit
; chart
autobiography melody suspense insert editorial
: chronological
biography metaphor symbol logically ogical order faulty
cite .
character mood theme made s figurative language
. classic
comedy narrative time frame mmove tonial film
. . colonia
ic relief narrator tone organization generalization
comic relie paper compare and contrast
conflict paradox tragedy comprehend genre
_ . paragraph dlittering generalities
context personification conclusion
Revising and passage glossary
dialect plot Editi T review connotation "
1nn erms grapl
dialogue poetry 8 . contemporary
int of vi add revise graphic organizer
point of view . context
drama _ any revising heading
protagonist . craft
elerent change revision historical context
exposition relevance it credibility
i resolution combine - iti homonym
alling action rough draft critique L
N correction ¢ idealism
figurative language rising action sentence culture idiom
S o e should database index
“olchon Thee Press (2006) 127 deceptive _
support ) induction

r4 CAucahoaal Soluhoye



The ELA Academic Vocabulary Word Lists 129
inference prediction Purpose for Reading
influence prefix to appreciate a writer's
. . craft
interpret realism
. to be entertained
Journal relevant

. to be informed
literary reread
. to discover
literature resource
. to discover models to use
logical Tesponse
. X \ t j
logical fallacies review 0 enjoy
. . to find out
main idea revolutionary
.. to interpret
map romanticism
. to sol I
meaning root 0 solve problems
media scan to take action
oranda skim to understand reference
mode speech .s
Writing Terms
motivation stol
i abstract (noun)
multiple-meaning word strate,
P ng &y audience
narrator study guide
naturalism suffix Author’s Purpose
newspaper summarize to compare
novel supporting details to describe
organization synonym to entertain
outline (verh) syntax to explain
overview text to express
period thesaurus to influence
periodical vocabulary to inform
persuasion word origin to persuade
poetry body
precolonial capitalization

130 Teaching Your Secondary ELLs the Academic Language of Tests: Focusing on Language in English Language Arts
clarity organization voice
coherent parallelism word choice
COmpose persuasive
composition play Vlerl‘lg and
conclusion poem Representing

. Terms
content prewriting
) ad campaign
conventions procedure
advertisement
create process
analysis
depth proofread
. attitude
draft publish
. . audience
edit punctuation
. camera angles
ellipses purpose
3 communicate
essay reflective
. compare
expression report
. construct
evidence response
content
general résumé
) contrast
grammar revise
. . convey
introduction sentence
_ coverage
italics source
critique
literary specific
. . culture
logical argument spelling
. . deconstruct
logical progression story
design
manual of style structure
distinguish
mechanics style
documentary
memo summary
. o editing
narrative supporting idea
i i editorial
occasion thesis
. ) effect
apinion topic




The ELA Academic Vocabulary Word Lists

131

element

engage
entertaining text
examine
evaluate

event

feedback form
flver
generalization
genre

group discussion
idea

informative text
Internet
interpret
investigate

line

main idea

media

message

music

news magazine
newspaper
nightly news
perception
photograph
political campaign
presentation

print ad
product
production
property
purpose
questionnaire
reaction shots
reality

reflect
relationship
represent
response
sequencing
shape
significance
source
special effects
specific
technique
technology
television
texture
unique

video

video adaptation
view

visual representation

web page

Test Question
Vocabulary
actions

affect

agree

answer

appear

attitude

avoid

besides

best

choose

compare

concept

conclude

convey

convince
definition
describe
description
develop

disclose

drawing

effective

entry

experience (noun)
experience (verb)

explain

132 Teaching Your Secondary ELLs the Academic Language of Tests: Focusing on Language in English L

ge Arts
express notes summary
evidence over the course support
figure out paragraph tell
follow persuade throughout
following primary understand
generalization prove use
highlight purpose view
illustrate reader
illustration respond
impact response
imply reveal
indicate selection
mainly sentiment
major show
match significance
mean similar
meaning structure
mostly suggest
narrator summarize



level (n) 7g162 level (J) Edu 3119 level (V) 1145 high-level (j) 917 leveling (n)
76 leveling (j) 45 leveler (n) »; leveled () 1o levelly (r) Soc 4

process (n) gg3g2> Process (V) g739 processing (n) gssg processor () Sci
3072 Processed (j) Med 535 unprocessed (j) Med g5 reprocess (v) Law 4

culture (n) 42561 cultural (j) 34239 culturally (r) Edu 3586 cross-cultural (j)
Edu 1,75 subculture (n) g79 intercultural (1) Edu 39g cultured (j) g4
subcultural (j) g; uncultured (j) 33

history (n) 53474 historical (j) 19615 historian (n) His 7700 historically (r)
4075 historic (j) 3441 prehistory (n) 259 historicity (n) Hum+Rel 1g4
historicism (n) Hum 15

activity (n) 55151 active (j) 1493 activist (n) 4067 actively (r) 4000
activism (n) 1419 Inactive (j) 592 inactivity (n) Med g active (n) Med 39

http://www.academicvoc
abulary.info



http://www.academicvocabulary.info/

Leading Advanced
Literacy Instruction
7 e to Promote ELLs" Achlevement

< and write about the topic of study and
word be useful for academic speaking
riting generally?


https://research.steinhardt.nyu.edu/scmsAdmin/media/users/atn293/academic_vocabulary_list.pdf

Partner Share:
Tell Your Partner About the Lesson
You Will Work With Today

.....

y i K,J 'f;.: =g : \nf
L lma’rh |Reading ‘ meng %?88?32, :

What 4 Academic Vocabulary Words You Will
Choose for Intensive Work Across the Lesson?




“My Name” by Sandra Cisneros
Excerpted from The House on Mango Street

In English my name means hope. In Spanish it means too many letters. It means sadness, it meanswaiting. Itis
like the number nine. A muddy color. k is the Mexican records my father plays on Sunday mornings when he is shaving,
songs like sobbing.

It was my great-grandmother’s name and now it is mine. She was a horse woman too, born like me in the
Chinese year of the horse—which is supposed to be bad luckif you’re born female—but 1 think thisis a Chinese Ee
because the Chinese, ke the Mexicans, don’t ke their women strong.

My great-grandmother. 1would’'ve liked to have known her, a wild horse of a woman, so wild she wouldn’t
mamry. Until my great-grandfather threw a sack over her head and cammied her off. Just like that, asif she were a fancy
chandelier. That's the way he did it.

And the story goes she never forgave him. She looked out the window her whole life, the way so many women
it their sadness on an elbow. 1'wonder if she made the best with what she got or was she sorry because she couldn’t be
all the things she wanted to be. Esperanza. 1have inherited her name, but 1 don"t want toinherit her place by the
window.

At school they say my name funny asif the syllables were made out of tin and hurt the roof of your mouth. But
in Spanish my name is made out of a softer something, ke siver, not quite as thick as sister’s name—Magdalena—
which is uglier than mine. Magdalena who at least can come home and become Nenny. But 1am always Esperanza.

1would like to baptize myself under a new name, a name more Eke the real me, the one nobody sees.
Esperanza as Lisandra or Maritza or Zeze the X. Yes. Something ke Zeze the X will do.

What is the point of view in this story? Why is it an effective type of naration given the story’s content and
tone?

How does the narrator establish a conflict between her Mexican identity and the English-speaking country she
lives? [Congider when she mentions Mexicans or Spanish versus when she mentions English, school, and her
dassmates.) How is her name tied to her cultural and radal identity?

According to Chinese Zodiac, these are common traits of people born during the Year of the Horse: stubborn,
independent—don’t take advice, sodal, and dever. Where in the story does the narrator show these traits?
Esperanza is named after her great-grandmother. In what ways does she admire her great-grandmother? What
parts of her great-grandmother’s life and personality does Esperanza want to avoid? What does having “a place
by the window” mean?

Esperanza never directly describes herself in this chapter, yet the reader is still left with a sense of who sheis as
a character. How would you describe this character as a person? Use examples from the chapter to explain and
SuUpport Your answer.

Sandra Cisneros

R %

The House on

Mango Street

“Sandra Gisneras is oree o the most brilian) of
tadoy’s yeung writers- Hes wark is sensitive, alert, nuanceful.,,
sish with mushe aed plehers, "—Gwrendehyn fraskcs
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Inherit
Tone
Conflict
Trait(s)
N ldentity )




Unit 1: Identity

Objective:

To have students critically think about the ways in which their identities
are formed through analyzing characters and making connections to

themselves.

Essential Questions:

1. Who am I? What defines me as an individual?

Common Core Standards:

e Cite strong and thorough textual evidence to support analysis (RL & RI.9-10.1)

Determine and analyze a theme or central idea of a text (RL & RI1.9-10.2)
Analyze how complex characters develop (RL.9-10.3)
Write informative/explanatory texts to examine and convey complex ideas, concepts (W.9-10.2)
Develop and strengthen writing by planning, revising, editing, rewriting, or trying a new approach (W.9-10.5)
Initiate and participate effectively in a range of collaborative discussions (SL.9-10.1)
Evaluate a speaker’s point of view (SL.9-10.3)

Suggested Texts

Reading/Hallmark 1

Writing/ Hallmark 3

Discussion/Hallmark 2

e “St. Lucy’s Home for Girls
Raised by Wolves” by
Karen Russel

o The Absolutely True Diary
of a Part-Time Indian by
Sherman Alexie (full
length novel or excerpts)

® The Perks of Being a
Wallflower by Stephen
Chbosky

o The Joy Luck Club by Amy
Tan (full length novel or
excerpts)

e The House on Mango
Street by Sandra Cisneros

Close Reading/Annotation
Three-Reads Protocol
Note-taking
Proof-Reading/Editing

Skill Sets:

=> Central Idea

=> Characterization/ character
traits

=> Elements of a story

Literary Devices:
=> Conflict: internal and
external
=> Characterization

WITsi Sentence Skills (MP1)
e Fragments
e Sentence Types
e Because-but-so
(independent and
dependent clauses)
e Since-however-therefore

o Turn and Talk
e Think-Pair-Share
o Accountable Talk




(full length novel or
excerpts)

o The Namesake by Jhumpa
Lahiri

e “Lather and Nothing Else”
by Hernando Tellez

e “Everyday Use” by Alice
Walker

e “Girl” by Jamaica Kincaid

e “Biracial Hair” by Zara
Howard

**You may use your own text, as
long as it relates to the unit goals.

=> Similes
=> Metaphors

Vocabulary/Hallmark 4:

- protagonist

- antagonist

- Plot, exposition, climax,
resolution

- turning point in character

- turning point in plot

- character traits

Inherit
Tone

Conflict
Trait(s)
Identity

Assessments

Pre-Assessment

Summative Assessment

9th Grade Baseline Writing Prompt for WITsi

e Writing Prompt: A role model is someone you admire for
having qualities you would like to have. He or she is a person
whose behavior or achievements you respect. Think about
someone you consider a role model, and write about why that

person is special to you. You may choose someone you know or
someone you have read about. You may choose someone who is

alive today or someone who is no longer here, but has made a

lasting impression on you.

Compose a self-portrait narrative or “Where I’'m From” poem that
details aspects of your identity using figurative language and correct

sentence structure.




For Your 4 Words, Write Down All the Forms of the Word
Inherit, inheritance, inherited, inherits, inheriting, inheritor

Hallmark 4: Study a small set of high-utility vocabulary words to build breadth
and depth of knowledge

Students are exposed to target words and their features intentionally

throughout the instructional cycle or unit. Multiple activities and text

exposures that feature these words are intentionally built into the

curriculum Leading Advanced
The words and their features (e.g., morphological characteristics) selected Literacy Instruction
for teaching are essential for discussing/writing about the unit topic, and for fo Promote ELLs" Achlevement
reading the unit's multiple texts.

They are also related to other content areas and topics under study.

Linguistic skills that support independent word-leaming are in focus and
taught explicitly

e.g., morphological analysis (prefix, suffix, etc), working with context clues,
parsing complex sentences
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‘Brick’

‘Mortar’ 2 L derstanding of

THE SIOP* MODEL
for
Teaching
English Language-Arts
to English Learners

interpret figures of speech,

//// euphemism and oxymoron, in

and analyze their role in the

SIOP ELA Guide



|ldentify
Identify

=3 THE SIOP® MODEL
for
Teaching
English Language-Arts
to English Learners

Unpack standards for terms

e 9-10L5: Demonstrate understanding of
figurative language, word
relationships, and nuances in word

meanings.

e 9-10L5a: Interpret figures of speech,
iIncluding euphemism and oxymoron, in
context and analyze their role in the
text.



Advanced Literacy Instruction

School-Wide Protocols To Support the Hallmarks of ?ﬁ a\
© ay

* One set of school-wide protocols to support
different aspects of advanced literacy are
needed so that students use them
throughout the day and across the year

» These could support reading words, learning
unfamiliar vocabulary, comprehending text,
discussing topics/texts, writing tasks
required in content area classrooms

Leading Advanced
Literacy Instruction

to Promote ELLs' Achievement

For discussion: Jigsaw Tasks,

Gallery Walk, Concentric
Circles, Talk Moves, Advanced
Sentence Frames, Interviews

For learning unfamiliar
vocabulary: Vocabulary

= Notebook, Word Map, Word

Sorts, Partner Practice

Routines, (TPR vocabulary
practice)



A’ ") 8 Spotlight on Instructional
Leadln.g Advanced U n I tS

Literacy Instruction
to Promote ELLs" Achlevement

Educators need clear steps and quality
materials to create a literacy-enriched
learning environment that is:

e Structured
e |nteractive and
« Engaging for students

e That provides the type of
repetition/recycling needed in order
to support ELL students

New York State
EDUCATICN DEPARTMENT

Produced for the New York State Education Department by
Nonie K. Lesaux, PhD & Emily Phillips Galloway, EdD

Why is this important?

Hfediveliteracy instruction stuates explicit indrudion of quda component skills (phonics; fluency,
and word reading sdls) within a more expansive franes ork—ane that brings the world to students
in meaningful ways and suppartsthem as they develop the: foundation they needto access and
comprehend a range of texts  This knowd edige-bullding approach is guided by the notion that
learming big ideas and answvering complex quedions a3 meansieaming the language used to
represent them. Emblematic of this knowledge-huilding approach isthe use of instructional units of
sty

Indrudional unils of study asa key mechanian for aegling the conditions for knowledge-uilding
literacy indrudiion are successiul when they exemplify three charadtexidics The first, (1) depth of
learning, is achieved in units of shudy by placing a concept, ward, or theme at the center of the
instructional design for the purpose of building up content and world knowledge and aitica
thinking skills, ultimatey sefting up leamersto comprehend, discuss, and compose sophidicated
texts. The second charaderistic, (2) a focus on the leaming process, is achieved inunits of sudy
by moving away fram mastery and highlights the |eaming process; instead of pushing dudantsto
master wards ar subjert matter through memarization or lockstep procedures, a knowledge uilding

i




Next Generation Learning Standards -




Listening/Speaking: Comprehension and

Collaboration NYS$ Next Generation
LEARNING STANDARDS

* 9-10SL1: Initiate and participate effectively in a range of
collaborative discussions with diverse partners on complex topics,
texts, and issues; express ideas clearly and persuasively, and build
on those of others

« 9-10SL1c: Pose and respond to questions that relate the discussion
to broader themes or ideas; actively incorporate others into the
discussion; and clarify, verify, or challenge ideas and conclusions.

* 9-10SL1d: Respond thoughtfully to diverse perspectives, summarize
points of agreement and disagreement, and, when warranted,
gualify or justify personal views and understanding and make new
connections in light of the evidence and reasoning




Listening/Speaking: Comprehension and

Collaboration NYS$ Next Generation
4 LEARNING STANDARDS

tive discussions with
1 persuasively, and build

1ation expressed by others and,
al views.



NYS$ Next Generation
Language i LEARNING STANDARDS




NYS$ Next Generation
4 LEARNING STANDARDS

Language: Vocabulary Acquisition and Use




NYS$ Next Generation
4 LEARNING STANDARDS

Language: Vocabulary Acquisition and Use




Bilingual Common Core Language Progressions

Expectations
and Scaffolding

[/\www.engageny.org/resource/new-

yrk-state-bilingual-common-core-initiative


https://www.engageny.org/resource/new-york-state-bilingual-common-core-initiative

Listening

W words, short phrases
fable sentences

-*omts of view, message;
topic, description,
lence, relation- ships,
nnections, conclusions, and/or
evidence)




Listening

simple or
ed or complex
ces (that...)

- supportive details after
cher modeling; with a
glossary

In new language




Speaking
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hics; New and




Speaking
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. - Building the Hallmarks of Advanced Literacies
O Into Units or Lessons

« Why Discussion/Extended Speaking Opportunities
Matter

 Achieving the Hallmarks of Advanced Literacies in
Your Secondary Classroom: A Focus on Hallmarks 2
(Classroom Discussion) and 4 (Academic Vocabulary

and Language Practice)
- o Uil




Read the Article:

Structured Student Talk

Research-based

The Need

English leamers need to develop a multi-faceted knowledge of English to be able to communicate effectively in
social and academic settings. To develop communicative competence, English leamers need daily supported
opportunities to use their second language for diverse purposes. Learning English well requires lots and lots of
practice.

The Problem

Despite the well understood importance of practice in developing language proficiency, research in both ELD
classrooms and general education contexts has revealed that English Learners are very often passive observers
during classroom discussions and activities (1, 2). When English Learners do contribute verbally, their
comments are typically limited to brief utterances in response to teacher questions. The teacher asks a question,
the student responds with a single word or short phrase, and the teacher moves on to the next student.

Small-group and partnering activities also routinely fail to promote substantive oral
language growth (3). Merely increasing student interaction without explicit, coached
language instruction and accountability for application tends to lead to discussions
without richness of language or content (4, 5. 6). Often the only person using
complex language is the teacher. That leaves little opportunity for English learners
to internalize newly taught language and concepts, deepen understanding, express - Publilius Syrus
thinking, and grow ideas.

Practice is the
best of all

instructors.

Some Insights

In an analysis of 77 viable studies focused on the of second-l ional practices,
Norris and Ortega (7) identified defining clements of explicit second-language teaching that include 1) dirccting
studens” attention to new words, language patterns, or forms, 2) clearly explaining and demonsirating that
language feature, and 3) providing ample ities for use of newly-taught language
features with high accountability for application. Interactive tasks must be carefully structured and clearly
require, rather than merely encourage, correct application of the target language (8). When students are given
appropriate direction and support, they actively listen and speak to one another, preventing the one-way
‘communication that occurs when the whole class listens to individual volunteers offer their ideas or respond to
teacher questions (7, 9).

Citations

1+ Ramies, 3 David. 1092 Lol sty of structured English immersion strategy, early-cxit and late-exit transitional bilingual
education programs for | ildren. Bilingual Research Journal 16(1): 1-62.

2. Aneaga Moyer, Cormen, and Claudis Pendomo-Ricra. 1996, Ecobehavioalanalysis of niuction fo sk angunge-minriy
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Foster, Pauline, and Amy Snyder Ohta. 2005. Negotiation for meaning and peer assistance in second language classrooms. Applied
Linguistics 26(3) (September): 402-3
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American Educational Research Journal 36: 265-301
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science leamnin 18: 2
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eLAchieve

See next
Prepare for Success SI i d e

‘The following pages describe a number of strategies teachers can
‘manageably integrate into their daily lessons to bolster English learner oral

language production. To learn new language,
students need to use it

Structured student interaction routines shoild be incorporated throughout
every lesson and include teacher modeling, peer rehearsal, and accountability. Routines for Student
We call these task-based student interactive strategies routines because when Interaction help ensure
used on a daily basis, they become routine. Students know what to do and can
essentially move into “automatic pilot”. This makes it possible to foster
student-to-student interaction to accomplish academic tasks using target
content and language goals. To ensure productive language use, practice must
be well

each student practices
utilizing new language
multiple times during
every lesson.

Student Interaction Routines serve several purposes:

Allow teachers to organize for maximum engagement and accountability, since students
are practicing newly learned language in groups or partners as opposed to responding one

¥ one.

2. Maximize student engagement while allowing the teacher fime to monitor aceuracy and
provide corrective feedback as needed.

3. Help students internalize newly learned language patterns, grammatical forms, and topic
Vocabulary through multiple opportunitics to practice in engaging and supportive settings.

4. Support student use of increasingly precise and varied language for interesting purposes.

We all know from experience that simply telling a class of English Learners to “share an idea with a partner” can
resultin disappointing scenarios ranging from no interaction whatsoever to students investing minimal thought and
using limited language (Jimenez & Gersten, 1999; Lee & Fradd, 1996). To plan for success, suggestions follow for
how to 1) group wisely, 2) teach the routine, 3) include accountability, and 4) mix it up to keep in fresh

Group Wisel

When the goal s getting students to practice speaking and listening, pairing activities are generally more efficient
and effective than larger groupings. Partner activities maximize the amount of classroom language use because,
theoretically, half the students are able to talk simultancously and all students leave class with more “miles on the
tongue.” But good partners are conscientious. Discussing it with students helps make it happen.

Ask the Experts - prompts differentiated to four proficiency levels: <
What are the characteristics you would like in a lesson partner? What makes a good partner? 1
- »
Emerging A good partner is (adjective: helpful, polite, friendly, serious)

Expanding An effective partner tries to (verb: help . finish__. listen )

Expanding Twork more effectively with a partner who (verb +s: listens, participates, assists)

Bridging Ttend to work more productively with a (adjective) partner who __(verb +s)

L Achieve

Source: https://www.scoe.org/files/cl14-structured-student-talk-handout.pdf




GIVE ONE, GET ONE

. Read the Article

. Jot Down 3 Ideas; Make
sure your ideas are clearly
expressed

Get Up and Find Someone
Else

Give One Idea from Your
list. Get One Idea from
your Partner and Write It
in An Empty Square

Move to a New Partner
and Repeat

Use the phrase “Research
shows that ...”

Use the term “interaction”

Give One
Get One

Listening
and

Speaking













Listening Speaking Reading

On average, what percent of time do you give to
speaking in your classroom? (making sure that all
kids are speaking, not just a few taking turns)

Tell your partner.

Writing




= Relationship Between Written & Oral
Language
. ' PRODUCTIVE LANGUAGE USE
Explain This Graphic to SPEAKING WRITING

Your Partner—What Is It
Trying to Show About

Acquiring Skills in a New DYNAMIC RELATIONSHIPS BETWEEN
Language? _ WRITT(E)II:A LI;\:I‘GUAGE
What Other Lines Would

You Draw Between the
Skills to Show All the
Interrelationships?

g g RECEPTIVE LANGUAGE USE
(\ =

Adapted from Peregoy & Boyle, 2008

LISTENING READING

S
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Read the
article

What are
fwo
take-

aways
for you?

iimA emic Discussions So Important for our ELLs?

ficole Knight Oclober 24, 2014
One of the many things I love sbout working for Oakland, Califomia schools is serving a commmity
tich in divemsity of culture and lanpuage At the same time, it is no easy task ing that our Enplish

+ ELLs benefit from redundancy of ideas and their related vocabulary. Discussion allows
for nmlfiple opportunilies to hearnew concepts and conlent explained, analyzed, and
interpreted.

How Do We Make Sure Our ELLSs are Fully Enpaged in and Benefiting from A cademic
Discussions?

Justbecause we give students the gpportunity fo discuss, doesn't mean they will Weneed to provide
addlh(mlmppmlsandshudmm{hﬂ{heshdedswhombemﬁtmemmlﬁmamdmmc

Lanpuage Leamers (ELLS) are meeling grade-level content standards while mastering a second
language

Much of ELL instruclion has been focused on 30-60 mi of English Lanpuage Development
(ELD) each day_ Taken alone, this daily block of lanpuape ion, isolated from any grade-level
etmienl,lsndgmngtogetus{hetﬂullsmsludenisnmdanddmvaka[het,wemedlosee

ich i n throughout the day, embedded in and woven through the conlent areas

‘What would it look like if linpuage i ion d throughout the day? What would it take for
every teacher to be a teacher of 1 pe in their discipline? These questi ledushldmhnyua]ﬂy
Academic Discussion as one districl- wide strategy to fosler coll sponsibility for accelerati
the language and conlent ¢ forourELLs.

‘What Iy an Academic Discassion?

In Oakland, we are greatly influenced by Jefmeels andl\dane Crawford's book Academic
Conversations (2011), and we believe academi demonsirales the following, characleristics:

Purposeful and sushined conversations about content
Anchored in grade level texks and lasks
Students work toge‘ﬂmrtom—mnshud]m(wlﬂlge andnegmaiememmg

Students use "talk moves” such king for clarification, parap g, and building on or
disagreeing with a previous idea

‘Why are Academic Discussions So Important for Our ELLs?

Academic di ions help il siudents develop reasoning skills and deep derstanding of conlent

and multiple perspectives. For ELLs, academic discussions are critical iol:mgmge and content
development because:

e ELLs nee.ll the opportunity to hﬂrhnglagz in anthentic and varied contexts. Teachers, as

chually do! Hese are five imporiant teaching siralegies you can use to support your ELLs to
fully participate:

1 Mix up your grouping structures, but give more time o pairs. Whole group discussions provide
a great opportunity fo model discussion skills, fo hear a broad perspective of ideas, and to synthesize
leaming from small group or pair conversations. The bigpest payoff, however, is paired conversations,
because they maximize speaking time and increase overall engagement Even when the stuctire is a
whole group discussion, consider inserting paired conversations (Tum and Talk or ThinkPair-Share)
throughout to allow for ELLs to rehearse their ideas and related academic lanpuage

2. Use discussion strategies that require every sindent to talk. You can simply open a discussion
with a Round Robin, or use Talking Chips or Discussion Cards that allow for equitable participation.

3. Provide anguage support. Providing students access to lang) such as sent sl
and word banks, gives both the academic lang andconﬁdemeiopn'hmpah}lmﬂed
caution: mmmofpmeﬁbﬂlsmhmeshﬂemmslemmmﬂyshﬂehlk,asmmﬂlm
the blanks Befier yet, have sludents rehearse a few choice sents siems and rel v ¥
before they engage in academic discussion. The goal is for students to know how fo access and use

language supports when needed and independently

4. Acoept imperfect anguage. When ELLs paged in academic di on, privilege
commmnication over precision of lanpuage. Ovelmmchm or too much attention to grammatically
comrect language can hinder ELLs 1 and i pt the flow of ideas. During a
dlsu.lsmm,wewanlanE[.leoapplmmdeomedandsqlhlshmbdhngmge,ndpe:fedlL

5. Expect and require extended responses. One of the bipgest dissesvices to our ELLs is fo accept
one-word or abbreviaied responses — even worse is when we complete their sentences_ Instead,
provide wait time, encourage students o contirue, and press sludents for evidence by asking, "Why?"
or, " Can you give me an example?

Nrmole Knight is the Executive Director of the English Languape Learner and Multilingual

well as sindents with higher lang) serve as | models Particularly

mporhndmexpmemdmplmewemﬁchmgmgemm.lsimwhﬂﬂmlﬁem
commumicate in an array of academic confexis.

e ELLs need opporfanities to produce language in confextualized and purposeful ways.
They need to praclice applying form (e g g vocabulary) and finction (e g, languag,
used to clarify, explain, arpue) to i and build ideas

Office at Odkdand Urified School District. She has served Odtland studerts s a teach
teacher leader, M!MMWMWJMM&WMMANMBMJCW
Tearher in English av a New L Nicole has expertise i i 2
English Language Learners, cwrriculum developmert, arld fe
pricipas. Sizmdmﬂlemaﬂlaqftwobmwdnnd'bdu@d children, mmaa d
Ianguage Oddand public school.




Group
Debrief

Stand Up and Share:
o What was one take away for you?

o Why did you feel that point was
Important?




Stand Up and Share

General Description: In a quick, efficient way, all students in a class share
their thoughts on a selected topic. Though it may be used at any time dunng
instruction, it’s particularly good as a closing activity.

Purpose: To gauge the general thinking of a class; to engage all students
with the topic at hand; and to promote listeming and speaking skills.

Preparation: No specific preparation needed.

Steps:

1. Give the class the prompt or question, and ask them to stand when
they have the answer in their mind. Example of a question- “What
cnfical fact about the education of English Leamers have you learned
so far in STEP?”

2. When all students have stood (and are consequently ready to respond),
explam that you will select one person to share her/his response aloud,
and then sit.  If that thought is the same one that others were going to
share, or very similar, then those students should also sit  All students
who sit snap their fingers as they lower themselves into their chairs.

If those remamning standing feel that, despite having a different
response n their mind, they’d like to snap their fingers n recognition
of the ment of the idea that was just shared, they may do so while
remaining standing.

3. The teacher selects another person to state ther response to the
prompt Agan, that person sits, as do others who had very similar
thoughts. Finger snapping also continues.

4. The process repeats until all students are once again sitting.

5. Optional- You can record the thoughts of the group on a chart paper.

Connection to EL Students: This structure takes into account the uncertainty
somectimes felt by EL students about speaking in front of a the whole class.
If EL students opt to share their responses aloud, this structure allows them
time to think and mentally rehearse their statement before producing it
aloud. On the other hand, if EL students are as yet very reluctant to speak in
front of a large group, they still participate by actively listening, but opt
out of oral shanng by sitting when another student responds.




KATHLEEN A MO
ERIC S. MOHR

Extending English-language
learners’ classroom interactions
using the Response Protocol

'The Response Protocol is one way to
support teachers' efforts to increase
engagement among ELLs in classroom
discourse.

'n order to be proficient and productive students,
IEng language learners (ELLs) need many

opportunities to interact in soci i
situations. Effective teachers encourage their stu-
dents’ participation in classroom di ions, wel-
come their contributions, and motivate them by
such practices (Cazden, 2001; Stipek, 2002).
However, many educators often allow their less pro-
ficient students to remain silent or to participate less
than their English-fluent peers (Laosa, 1977;
Penfield, 1987; Schinke-Llano, 1983; Wilhelm,
Contreras, & Mohr, 2004). T (Mohr, first author) re-
cently participated in a study focusing on how

i room teachers helped Spanish-
peaking immigrant students become success.” * =
school. During the observations, I noticed tha
teachers missed many opportunities to help EL
communicate in class, allowing them to be le<s &
volved in oral interactions.

A byproduct of that study was the
presented in this article. We considered wha
room teachers could do to more
ELLS in teacher—student interaction..
ing teacher-led question-and-answer seo.
Essentially, teachers can elicit more from
proficient or reticent students if they co”

;ponse options and then enlarge

repertoires in order to encourage students’ partici-
pation and help develop their language proficiencics.
There are several reasons why ELLs may strug-
gle to respond appropriately 1o teachers’ prompts
and questions. Certainly, not all teacher questions
are clearly understood by students, and, if such is the
case, teachers should rephrase or clarify queries in
order to facilitate student comprehension. Teachers
may also not wait long enough for students to con-
sider a question and formulate a response (Nystrand,
Gamoran, Kachure, & Prendergast, 1997; Rowe,
1974). In addition, while first-language learning
largely motivated by a child’s intrinsic desire to so-
cialize, seccond-language leaming often needs more
extrinsic influence (Elley & Mangubhai, 1983).
Wong Fillmore’s (1991) model of second-language
learning identified three motivational components
that contribute to student progress: interest from the
leamers, proficient * eakers who support and inter-
acl d an envir
and proficient
rticipate if the
_— el

Choose
1to
Look
Over

7 International Reading Association (pp.

When Students Are Correct

When Students Are Partially Correct
When Students Respond in their
Home Language

When Students Ask a Question as a
Response

When Students’ Answers are
Incorrect or Confused

When Students Say “I Don’'t Know”
or Stay Silent
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Talk, Read, Talk, Write: An Instructional

Planning Framework that Ensures Dedicated
Language Practice and Content Learning
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Read

VIEWING

VIEWING

N

SPEAKING

Talk 1
Talk 2




“My Name” by Sandra Cisneros
Excerpted from The House on Mango Street

In English my name means hope. In Spanish it means too many letters. It means sadness, it meanswaiting. Itis
like the number nine. A muddy color. k is the Mexican records my father plays on Sunday mornings when he is shaving,
songs like sobbing. .

It was my great-grandmother’s name and now it is mine. She was a horse woman too, born like me in the
Chinese year of the horse—which is supposed to be bad luckif you’re born female—but 1 think thisis a Chinese Ee
because the Chinese, ke the Mexicans, don’t ke their women strong.

My great-grandmother. 1would’'ve liked to have known her, a wild horse of a woman, so wild she wouldn’t
mamry. Until my great-grandfather threw a sack over her head and cammied her off. Just like that, asif she were a fancy
chandelier. That's the way he did it.

And the story goes she never forgave him. She looked out the window her whole life, the way so many women
it their sadness on an elbow. 1'wonder if she made the best with what she got or was she sorry because she couldn’t be
all the things she wanted to be. Esperanza. 1have inherited her name, but 1 don"t want toinherit her place by the
window.

At school they say my name funny asif the syllables were made out of tin and hurt the roof of your mouth. But T he H ou se on
in Spanish my name is made out of a softer something, ke siver, not quite as thick as sister’s name—Magdalena— M
which is uglier than mine. Magdalena who at least can come home and become Nenny. But 1am always Esperanza. an gO ,St Tef.t

1would like to baptize myself under a new name, a name more Eke the real me, the one nobody sees. |
Esperanza as Lisandra or Maritza or Zeze the X. Yes. Something ke Zeze the X will do. “Sandra Cianeros it e of the mait brilioni of

radoy’s young writers Hes work |s sensitive, alart, nuancaful.,,
iafa with muslc oed pichers,"—Gwandalyn Brocko

Sandra Cisneros

7

1. What is the point of view in this story? Why is it an effective type of narration given the story’s content and
tone?

2. How does the narrator establish a conflict between her Mexican identity and the English-speaking country she
lives? [Congider when she mentions Mexicans or Spanish versus when she mentions English, school, and her
dassmates.) How is her name tied to her cultural and radal identity?

3. According to Chinese Zodiac, these are common traits of people born during the Year of the Horse: stubborn,
independent—don’t take advice, sodal, and dever. Where in the story does the narrator show these traits?

4. Esperanza is named after her great-grandmother. In what ways does she admire her great-grandmother? What
parts of her great-grandmother’s life and personality does Esperanza want to avoid? What does having “a place
by the window” mean?

5. Esperanza never directly describes herself in this chapter, yet the reader is still left with a sense of who sheis as
a character. How would you describe this character as a person? Use examples from the chapter to explain and
SuUpport Your answer.

If You Didn’t Bring a Lesson: Use This One
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Active Learner r——
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Participation
Techniques

(TPTs)
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Participation
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Making Every Student an - b
Active Learner g -
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Simultaneous Participation
Decentering of the Classroom

Shifting Responsibility to the
Students

Encouraging All Students to Use
Their New Language

Allowing for Translanguaging as
Needed

Noticing What Language Needs tq
Be Built in the Target Language
and Teaching It Before Reading
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TPT Hold-Ups e e oy
Selected Response (executive, judicial, S e Y
legislative)

Participatic?n
Techniques

.

« True/Not True (Yes, No; Agree, Disagree)

* Processing Cards (Still Thinking, Ready to
Share)

When combined with writing:

* Multiple-Choice Hold-Ups (full response; or A,
B, C, D)

* Whiteboard Hold-Ups (student writes answer)




Listening Accountability Tactics:

 Quick jot; Use jot to support speaking

Retell then add

Identify the most valuable contribution

Ask a follow up question to the speaker



Quick Draws (after listening)

« Can be used with any age group

* Opportunity to demonstrate current understanding of an abstract
term (i.e. renewable resource)or abstract concept (i.e.
sustainability).

* Taps existing background knowledge

How it works:

« Select a big idea or major concept with in your lesson

« Ask students to reflect on the meaning of the concept and create a
visual image that represents that concept.

« Have students share and explain their image with a partner, in a
small group, or in a Chalkboard Splash.

Can Also Be Used in Talk2; After Reading



Thumbs Up, Thumbs Down Vote

Steps:
* Ask a question for which a yes/no or agree/disagree

response is appropriate

« Ask students to put thumbs up if they agree or down if they

disagree.

FOLLOW THROUGH!!! All student must vote don’t move
on until they do.

Finish with a Pair-Share in which students justify their
rationale for voting the way that they did.



Numbered Heads Together

Steps:

Assign each students a number, ask them
to count off.

Confirm student numbers by asking all
Ones to stand, Twos, etc...

Inform students that all group members will
need to be able to present their group’s
iIdeas or understandings.

During guestioning, call out the number for
the team member who will answer.

Can Also Use
in Talk #2



https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=2ahUKEwi8zKWtjMflAhXSVN8KHRjUDyEQjRx6BAgBEAQ&url=https://theworkaholicmom.com/2019/06/11/cooperative-learning/&psig=AOvVaw31nFN6r7DymXrwRHyDNjSa&ust=1572631849016563
https://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&ved=2ahUKEwi8zKWtjMflAhXSVN8KHRjUDyEQjRx6BAgBEAQ&url=https://theworkaholicmom.com/2019/06/11/cooperative-learning/&psig=AOvVaw31nFN6r7DymXrwRHyDNjSa&ust=1572631849016563

R[Al] Talk — Read — Talk - Write
WRITE

A Protocol for Content Area Learning
(including ELA)




“They have to
be the Ones
on the Bike”

VirtuEL17

https://www.youtube.com/watch?v=44dC4DYPtM4



https://www.youtube.com/watch?v=44dC4DYPtM4

Turn and Talk or Think-Pair-Share

By Itself Does Not Ensure Quality
Talk (Academic Language)

»,
oy
Q

Q‘\

Guided Language Acquisition Design
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What Can We Add to “Think Pair
Share” to Ensure Quality Academic

Interactions?
& &
~
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OVERVIEW OF THE TRTW APPROACH

Steps

Goal

Strategies

Ask a Provocative Question

standing.

Talk #1 Engage with content concept .
and set a purpose for reading. + Make a Choice
* Respond to a Visual
» React to Quotation
Read Read an academic text to o PAT List Pay Attention T
develop content understanding. » Annotation
o Highlighting PLUS
Talk #2 Process the text and prepare » Envelope, Please!
for writing. o Check-in Conversation
Write Communicate content under- ¢ Clear Explanation

Make a Claim with Evidence




OVERVIEW OF THE TRTW APPROACH

Steps

Talk #1

Goal

Engage with content concept
and set a purpose for reading.

Strategies

» Ask a Provocative Question
+ Make a Choice

* Respond to a Visual

* React to Quotation




Ask a Provocative Question:

Post a thought-provoking question related to the content
concept

Make a Choice:

Post a situation or question that requires students to make
a choice:; ask students to be able to defend their choice

Respond 10 a Visual: <What visual could you use?>

Post an interesting or dramatic visual related to the content
concepts; ask students to react to the visual

React to a Quotation:

Post a quotation that is connected to the content concept;
ask to react to the quotation




House on
Mango
Street:

My Name

Make a Choice;
Post a situation or question that requires
students to make a choice; ask students to be

able to defend their choice



v/ Talk #1is

X Talk #1is NOT

brief (1-5 minutes).

long (anything more than 5 minutes).

structured so that all students get the
opportunity to talk (ex: partners, table
talk, etc.).

the teacher talking with 4-5 students
who shout out and/or raise their hands to

answer.

open-ended,

a search for one correct answer,

relevant, novel, and authentic.

an oral recap of yesterday’s lesson.

non-threatening exposure to new
terms/ideas.

asking students to find definitions for new
terms/ideas.




Ask a Provocative Question:

Post a thought-provoking question related to
the content concept

Make a Choice:

Post a situation or question that requires
students to make a choice; ask students to be
able to defend their choice

Respond to a Visual:

Post an interesting or dramatic visual related to
the content concepts; ask students to react to
the visual

React to a Quotation:

Post a quotation that is connected to the
content concept; ask to react to the quotation

Which
Will You
Use in
Your
Lesson




OVERVIEW OF THE TRTW APPROACH

Steps Goal Strategies

Read Read an academic text to o PAT List “Pay Attention To”
develop content understanding. » Annotation
o Highlighting PLUS




Talk-Read-Talk-Write for ELs

---------------------------------------

Article # 29

1 Talk 2 Read

Invite ELs fo talk about what
they think they know about
a topic, share a relevant
connection, or list what they
want to learn. Differentiate the reading
based on language
development like blow.

Read aloud a section of text
that provides ELs with
information about the topic.

Beginning Expanding

Talk 1 Talk 1 Talk 1

11 [
w N =
saouajuas
g
o [EEl:E
5
w
sydeiBesed
E sabe I

3 Talk(2) 4 Write

ELs Quick Write to identify
facts, sequence events,
form opinions, or explore
implications.

Talk collaboratively to
develop an understanding of
the text and share findings.

Differentiate like the image
above.

EmpoweringELLs.com

Mancy Motley. (n.d.). Retrieved from hitp://'www.seidlitzeducation.com/nancy-motley. html

How Talk Read, Talk
Write Differs by
Proficiency Levels:

Smaller Reading
Chunks; More Talking to
Ensure Comprehension
for Lower Proficiency
Level ELLs




Pay

Attention To

ENRIQUE’S
JOURNEY

= -
< \&” \PR

Chanda’s

WARS

.......

Pay Attention To:

o Enrique’s actions
(Chanda’s actions)

o Feeling words

Pay Attention To:
o The difference between
mean, median and

mode
o How to compute the
mean, median and
mode for a aiven data

Now You Make a PAT for Your Lesson

Pay Attention To:

o How we acquired the land

o Where the land was
located

o Which acquisition you think

Pay Attention To:

o Two reasons why
carbon is important

o Ways carbon enters
the atmosphere

was most important and
why



https://www.amazon.com/Enriques-Journey-Dangerous-Odyssey-Reunite/dp/0812971787/ref=sr_1_1?keywords=Enrique's+journey&qid=1565894734&s=books&sr=1-1
https://www.amazon.com/Enriques-Journey-Dangerous-Odyssey-Reunite/dp/0812971787/ref=sr_1_1?keywords=Enrique's+journey&qid=1565894734&s=books&sr=1-1

Note Taking During Reading:
1. Paraphrase (express a key idea in your

_ own words)
Annotation 2. Question (ask a question about a
(5 Types) confusing part)

3. Inference (make a claim based on
iInformation from the text)

4. Connect (form alink to something you
already know)

5. Comment (question the author; give ®
feedback to the author about content o

tyle)
style .‘ Iji)]




Highlightin

g Plus

Students highlight a part of text
they believe is important; PLUS
they must explain anything they
highlight in written or oral form

Guide students by telling them to
highlight between 3-5 ideas while
reading, or

to highlight words, phrases or
sentences that best capture the

key ideas
.‘




What Teachers Should Be Doing While
Students Read: (above all-—stop talking)

Monitor the students’ comprehension (spot checks)

Pull a small group (to work on a specific skill, read text
together to ensure comprehension; reteach previous
foundational content)

Provide positive reinforcement and encouragement

Offer assistance with difficult vocabulary

Reread the text while students read to become better
prepared to facilitate student conversations during Talk #2

Prepare the next part of the lesson ‘




OVERVIEW OF THE TRTW APPROACH

Steps

Goal

Strategies

Talk #2

Process the text and prepare
for writing.

¢ Envelope, Please!
e Check-in Conversation




PartidpationProtocol*

1
Namelof'Student!

Looklathyour!
partnerl
!
Leanltowardsl
yourlpartnerl
Lowarlour!
Uselevidencal
dleamples!

!

wolcal
Listen!
attentivelyl

Participation
Protocol:

Look at your partner
Lean towards your partner

Preparing
Students for
Talking

Lower your voice
Listen attentively
Use evidence and examples

https://www.teachingchann
el.org/video/participation-
protocol-ousd [ 3 mins

WATCH LATER: Participation Protocol in Action:
https://www.teachingchannel.org/video/text-analysis-
lesson-ousd

mins



https://www.teachingchannel.org/video/participation-protocol-ousd
https://www.teachingchannel.org/video/text-analysis-lesson-ousd

To ensure that all students participate:

e Assign roles

« Give individual feedback (comments, rubric, etc.)

« Give each member of the group a set number of
objects (paper clips, poker chips, counters); or do
the reverse—have them take an object from the

center for each contribution they make

o Offer helpful stems to get kids started



o The teacher writes a question on a piece
of paper and places it in an envelope.
Each group gets an envelope.

o The envelopes can contain one
discussion question or each group can
be given a different discussion question.
Make certain the questions will lead to
high quality discussions (multiple

Envelope
Please

If h : .. )
st perspectives, negotiation of meaning) 6005
what would o The students discuss the questions and

you have done

report in.
o Offer supports as needed ?
o

differently?



Check In
Conversation

(student
directed
conversations)

Students clarify confusing parts, paraphrase
essential ideas, evaluate/comment on
content, and ask questions, as they get ready
for the writing task.

Students use their annotations from reading
to drive the discussion.

After they debrief the reading, they can
brainstorm ideas for the upcoming writing

task. 8?5\3

The teacher observes to give students
feedback on how to improve their ®
conversations. [e.g. When you are with yo
group, | should see....; | just heard you ..
That is exactly what | should  se€ ingy

fAllAawa 11k Aicriiccinne 1




Strategies and Routines that Create
Extended Speaking Opportunities;
Support ELLs in Academic Discussions;

Build Academic Vocabulary; and
@
.0

Advance Language Complexity




Bounce Cards

1. Cut apart an entire row so that
every person in the group can
Bounce, Sum it Up, or Inquire.

2. Select two students to model a
conversation with you for the
class, but practice with them
ahead of time.

3. Model the conversation.

4. Allow students to practice.

https://www.elsuccessforum.org/re
sources/ela-bounce-cards-for-
intermediate-grades-english

ENGLISH
LEARNERS
SUCCESS
FORUM

Bounce

Take what your friend said and bounce
anidea off of it.

e Thatremindsme of...
e Iagree, because...
o True. Another example is...

e That'sagreat point...

Sum it Up

Rephrase what was said in a shorter
version.

You are saying that...
So, you think...

Something that is important to
youis...

Inquire

Aska question to better understand
what was said.

o Willyou tell me more about...
« I'mnot surelunderstand...

« What might be some of the most
important points to...

« Howdoyou feel about...

Bounce

Take what your friend said and bounce
an idea off of it.

e That reminds meof...
o Iagree, because...
o True. Another example is...

e That'sagreat point...

=
Sum it Up

Rephrase what was said in a shorter
version.

You are saying that...
So, you think...

Something that is important to
youis...

Inquire

Aska question to better understand
what was said.

« Willyou tell me more about...
« I'mnotsurelunderstand...

+ What might be some of the most
important points to...

« Howdo you feel about...

Bounce

Take what your friend said and bounce
anidea off of it.

o Thatreminds me of...
o Iagree, because...
o True. Another example is...

e That'sagreat point...

Sum it Up

Rephrase what was said in a shorter
version.

You are saying that...
So, you think...

Something that is important to
youis...

Inquire

Aska question to better understand
what was said.

o Will you tell me more about...
e I'mnot sureTunderstand...

« What might be some of the most
important points to...

« Howdoyou feel about...

@@ This work is licensed under a Creative Commons Attribution 4.0 International License

elsuccessforum.org



https://www.elsuccessforum.org/resources/ela-bounce-cards-for-intermediate-grades-english

Line Ups and Inside-Outside Circles

How it Works:

* Prepare questions or prompts that allow for discussion. Allow time
for students to see the questions, jot down notes, and bring
materials to the “line-up”

» Line students up facing each other in two parallel lines or two
concentric circles.

» Ask students to refer to the first prompt and take turns discussing.

» At a signal, ask only one line or circle to move so students will be
facing a new person.

» Listen as student interact to provide you with excerpts to focus a
closing discussion with the larger group.



Three 3’s 1n a Row

Activity similar to Bingo, in which students interact with peers and

get the peers feedback on what they should write in the boxes of

their template.

How it Works:

* Prepare nine interesting questions based on the content and
type them in the Three 3’s template

« Students walk around the room asking peers to explain one
answer, they discuss it further and then summarize their joint
response in that box

* Then students find another peer to answer another question,
they discuss it, write their collective response.

* Rotate through to a total of nine different peers, then go over
answers as a class.



Sandra Cisneros

R 4

The House on
Mango Street

“Sandra Cianeras it oree of the moat brilian) of
sudoy’s youny writers. Her wark is sensitive, olert, suanceful.,
vieh with music aed pichars, "—Gwandalyn Srocks

House On Mango Street. My Name

Three 3's in a Row

Share a simile you found
in the vignette.

Initials

Find an example of
personification in the
vignette

Initials___

Find an example of a
metaphor in the vignette

Initials

Find a line in the vignette
where the author is using
hyperbole to create a
strong impression on the
reader

Initials__

Find a powerful visual
image that expresses a
core message conveyed
in the vignette

Initials

Using evidence from the
text, show impressions
she wants to give about
her name in English and
Spanish

Initials__

Share a sensory image
she associates with her
name in the vignette

Initials

What is an assertion she
makes, as if it were fact,
that could be disputed by
others

Initials___

Does she accept or reject
her name? Give
evidence for your
response.

Initials__




https://www.youtube.com/watch?v=vXYWGIuS2xE

Consensogram

How to Use

1. Prepare Chart Determine the
questions/statements you will list. Draw a chart
with large, empty columns, or use a template.
Place the statement and the possible responses at
the top of each column. Display the chart for
students to see.

2. Gather the Data Make a statement or ask a
guestion. Have each student go to the chart
and place a sticker or mark above the response
that he/she agrees with.

3. Analyze the Data Allow time for students to
review the data on the chart, and ask them for
ideas about the meaning of the data.

Read the following, and place your sticker or your mark in the cohamn that you most agree
with:

[INSERT QUESTION, STATEMENT, OR PROBLEM]

A liquid can always turn
into a solid or a gas



https://www.youtube.com/watch?v=vXYWGluS2xE

Which Will Decrease the Most in 50 Years?

Face to face Individual Reading Appreciation Learning US
interaction thinking books for nature History at
school

FAHRENHEIT 451

THE 507n ANNIVERSARY EDITION




Poster Rotation; Gallery Walk

http://www.theteachertoolkit.com/index.php/tool/gallery-walk

Teacher posts prompts on posters

Students rotate to charts and provide a written
response to the prompt

After rotating to all posters, the teacher may instruct
them to rotate again to star or highlight the most
Important piece of information or their favorite from
all that the class provided

Teacher debriefs the class with another strategy


http://www.theteachertoolkit.com/index.php/tool/gallery-walk

Four Stations or Four Corners

http://www.theteachertoolkit.com/index.php/tool/four-corners

Teacher posts questions, photos, guotes, etc. at
four (or more) stations around the room

Teacher assigns groups of students to each
station--students discuss and take notes

After the teacher calls time, the students rotate
to another station

When students have visited all stations, students
return to their desks to begin the writing task



http://www.theteachertoolkit.com/index.php/tool/four-corners

GoTo

Strategies

Levine, L. N., Lukens, L., & Smallwood, B. A.
(2013).

The GO TO strategies: Scaffolding options
for teachers of English language learners,
K-12.

For Project EXCELL, a partnership between
the University of Missouri-Kansas City and

North Kansas City Schools, funded by the US
Department of Education, PR Number 8@3
T195N070316.

Available online at http://www.cal.org/what-
we-do/projects/project-excell/the-go-to-
strateqies °



http://www.cal.org/what-we-do/projects/project-excell/the-go-to-strategies

@ ¢ ldea Wave
l = « Each student lists 3 to 5 ideas about the assigned topic

* The teacher calls on a student to begin the "idea wave"
by sharing one idea

* The student to the right of the first student shares one
iIdea; then the student to the right of that student shares
one idea

 The teacher directs the flow of the "idea wave" until all
different ideas have been shared

At the end of the formal "idea wave," students will rank

their top 3 ideas

Do you like this activity? Could you
use it in your current lesson?




o Line Ups/Inside-Outside Circle
o Three 3's in a Row

o Check-In Conversation
Lesson/Unit o Poster Rotation/Gallery Walk

g g o 4 Stations/4 Corners
~TJ o Givel, Get 1

o |ldea Wave
o Think Pair Share Squared

Choose 3to

Apply to
Your

-
Share with your
partner °




Debriefing with
Students:
Using Video to

Reflect on
Teaching and
Learning

https://www.teachingchannel.org/video/use-
video-to-improve-teaching-ousd

Using videotaping and scripting to reflect on
oral presentation skills

.‘


https://www.teachingchannel.org/video/use-video-to-improve-teaching-ousd

I

Find 2-3 More Ideas for Talk #2
Share them With Your Group
What Makes them Good
Strategies for Your Classes?




OVERVIEW OF THE TRTW APPROACH

Steps Goal Strategies

We Will Focus On To

Reading and Writing

Strategies at Our Next
Sessions!

Write Communicate content under- ¢ Clear Explanation
standing. * Make a Claim with Evidence




Resources for

Teachers




Pérsida Himmele

TUTAI_ Willam inmel

Participation

Technigues,

Making Every Student an
Active Learner r——




GoTo

Strategies

Levine, L. N., Lukens, L., & Smallwood, B. A.
(2013).

The GO TO strategies: Scaffolding options
for teachers of English language learners,
K-12.

For Project EXCELL, a partnership between
the University of Missouri-Kansas City and

North Kansas City Schools, funded by the US
Department of Education, PR Number 8@3
T195N070316.

Available online at http://www.cal.org/what-
we-do/projects/project-excell/the-go-to-
strateqies °



http://www.cal.org/what-we-do/projects/project-excell/the-go-to-strategies

T, R, T, W Resources for You

Podcast of Author (34:20 minutes)
https://www.iheart.com/podcast/966-boosting-achievemen-
29999232/episode/nancy-motley-author-of-talk-read-30000609/

Video Presentation by Author (30 minutes)
https://www.youtube.com/watch?v=44dC4DYPtM4 or
https://www.youtube.com/playlist?list=PLkqsB-
PA8XSHMwGg82ynf9OuzvOgZhoDd

Demonstration Lesson (Elementary aged students)-9:25 minutes
https://www.youtube.com/watch?v=JO37WSdoKus
1



https://www.iheart.com/podcast/966-boosting-achievemen-29999232/episode/nancy-motley-author-of-talk-read-30000609/
https://www.youtube.com/watch?v=44dC4DYPtM4
https://www.youtube.com/playlist?list=PLkqsB-PA8xSHMwGq82ynf9OuzvOgZhoDd
https://www.youtube.com/watch?v=JO37WSdoKus

Nancy Cloud, Ed.D.

ncloud@ric.edu
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