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Agenda

* Define the language characteristics of Transitioning and
Expanding ELLs and identify the target skills needed to
reach the next stage of proficiency in listening, speaking,
reading and writing

* Explore a model unit on the Dust Bowl in which students
build academic listening and writing skills around Social
Studies informational texts and Dust Bowl literature

* Explore strategies for assisting soon-to-exit ELLs with close
reading of novels, biographies, speeches, informational and
photo documentary texts; texts which become mentor texts
for advancing students’ academic vocabularies and writing
skills across the genre
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NYS PROFICIENCY
LEVEL DESCRIPTIONS

Let’'s Unpack the Performance Level Descriptions for
Listening, Speaking, Reading and Writing, the ToMs
and The New Language Progression Documents

”

What Do They Tell Us About What Students at Each
Proficiency Level Can/Should Be Asked to Do ?
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Understanding the 5 Proficiency Levels

Targets of
Measurement

NYSESLAT

Performance

New Language Level
Descriptions

Progressions
NYSESLAT

Scaffolds; Supports; Language Output

Grouping Proﬁciency Expectations;
Arrangements Levels \ Control

Dimensions of Performance:

* Communicative task—What the student is asked to do/performance task
(identify, determine, organize, evaluate, integrate information/ideas)

* Linguistic Complexity/Language Expectation- the amount and nature of
spoken or written output expected; coherence/cohesion of ideas, sentence
types (few words, short phrases, predictable sentences, simple sentences,
expanded, complex or variety of sentence types)

* Level of Accuracy/Language Control (expressive): numerous-to frequent,-to
occasional-to infrequent errors; errors totally-mostly-partially-minimally
obscure meaning

* Level of Support: Substantial, moderate, limited, high level of independence,
no support

* Type of Support/Scaffolds: use of instructional strategies or tools used to assist
students in accessing content necessary for classroom understanding or
communication and to help construct meaning from language (e.g. graphic
organizers, pre-taught, pre-identified words and phrases), L1/L2

* Teaching Arrangements: read alouds, partnerships, teacher-led, small groups,
whole class, independent learning arrangements

* Vocabulary - the amount of and precision of words or phrases expected; Focus
onTier 1, 2 (3) words (few, some, many)
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Listening

GENERAL CLAIM 1

Students can determine
information in grade-level
spoken discourse.

Anchor 1

Students can identify key narrative
elements and central ideas in grade-level
spoken discourse.

Target of Measurement 1
Students can identify words, phrases, or
sentences that signal important aspects of
individuals or events, claims or
counterclaims, evidence, multiple points
of view, rhetorical devices, and/or the
message or theme in grade-level spoken
discourse.

Entering

2016 LISTENING Performance Level Descript

Emerging

Transitioning

s — Grades

-12

Expanding

Commanding

Student may, with
substantial support, identify
afew words, short phrases,
or predictable sentences
that signal important
aspects of individuals or
events, claims or
counterclaims, evidence,
multiple points of view,
rhetorical devices, and/or
the message or theme in
grade-level spoken
discourse.

Student can, with moderate
support, identify some
words, phrases, or a few
simple sentences that
signal important aspects of
luals or events,
claims or counterclaims,
evidence, multiple points
of view, rhetorical devices,
and/or the message or
theme in grade-level
spoken discourse.

Student can, with limited
support, identify most
phrases, simple sentences,
or a few expanded or
complex sentences that
signal important aspects of
individuals or events,
claims or counterclaims,
evidence, multiple points
of view, rhetorical devices,
and/or the message or
theme in grade-level
spoken discourse.

Student can identify most
simple or some expanded
or complex sentences that
signal important aspects of
individuals or events,
claims or counterc
evidence, multiple points
of view, rhetorical devices,
and/or the message or
theme in grade-level
spoken discourse.

Student can identify a
variety of simple,
expanded, or complex
sentences that signal
important aspects of
individuals or events,
claims or counterclaims,
evidence, multiple points
of view, rhetorical devices,
and/or the message or
theme in grade-level
spoken discourse.

Anchor 2

Students can identify words, phrases, and
sentences used to elaborate on and
connect ideas in grade-level spoken
discourse.

Target of Measurement 2
Students can identify words, phrases, or
sentences that signal or convey ke details,
sequence, connections, relationships,
conclusions, and/or interactions that
develop or refine grade-level spoken
discourse.

Student may, with
substantial support, identify
afew words, short phrases,
or predictable sentences
that signal or convey key
details, sequence,

Student can, with moderate
support, identify some
words, phrases, or a few
simple sentences that
signal or convey key
details, sequence,

conclusions, and/or
interactions that develop or
refine grade-level spoken
discourse.

conclusions, and/or
interactions that develop or
refine grade-level spoken
discourse.

Student can, with limited
support, identify most
phrases, simple sentences,
or a few expanded or
complex sentences that
signal or convey key
details, sequence,

Student can identify most
simple or some expanded
or complex sentences that
signal or convey key
details, sequence,

Student can identify a
variety of simple,
expanded, or complex
sentences that signal or
convey key details,

conclusions, and/or

sequence,
relationships, conclusions,

conclusions, and/or
interactions that develop or
refine grade-level spoken
discourse.

that develop or
refine grade-level spoken
discourse.

d/or it that
develop o refine grade-
level spoken discourse.

Anchor 3

Students can determine the meaning of
vocabulary in grade-level spoken discourse.

Target of Measurement 3
Students can determine the literal,
figurative, or connotative meaning of Tier
1.and Tier 2 vocabulary, including the
cumulative meaning of words and phrases,
and their impact in grade-level spoken
discourse.

Student may determine the
literal meaning of some
Tier 1 words and their
impact in grade-level
spoken discourse.

Student can determine the
literal meaning of some
Tier 1and a few Tier 2
words and their impact in
grade-level spoken
discourse.

Student can determine
most of the literal and a
few of the figurative or
connotative meanings of
Tier 1 and Tier 2 words,
including the cumulative
meaning of words and
phrases, and their impact
in grade-level spoken
discourse.

Student can determine
most of the literal and
some of the figurative or
connotative meanings of
Tier 1 and Tier 2 words,
cluding the cumulative
meaning of words and
phrases, and their impact
in grade-level spoken
discourse.

Student can determine
most of the literal,
figurative, or connotative
meanings of Tier 1 and Tier
2 words, including the
cumulative meaning of
words and phrases, and
their impact in grade-level
spoken discourse.

02/09/2015; rev. 09/30/15

New Language Progressions-Listening

NEW LANGUAGE ARTS PROGRESSIONS (ESL/New Language)

Grades 9-10: Speaking and Listening 3

ing and

AIN ACADEMIC DEMAND
aluate a Speaker’s Point of View

Common Core Anchor Standard (SL.3): Evaluate a speaker’s point of view, rea
use of evidence and rhetoric.
Common Core Grade 9-10 Standard (SL.9-10.3): Evaluate a speaker’s point
reasoning and use of evidence and rhetoric, identifying any fallacious reasoning or ex:
distorted evidence.
T;::::;r Entering Emerging
Development (Beginner) (Low Intermediate)
Listening-Centered Listening-Centered
Activity: Organize Activity: Organize
pretaught words and preidentified words and
phrases on a T-chart that  phrases on a T-chart that
compares and contrasts compares and contrasts
sound reasoning and sound reasoning and
evidence with fallacious evidence with fallacious
reasoning and distorted reasoning and distorted
evidence, to evaluate a evidence, to evaluate a
= speaker’s point of view, as  speaker’s point of view, as
> an audio recording is an audio recording is
; Oracy | played in partnership and/ | played in partnership and/
= and | or teacher-led small groups | or small groups
&= | Literacy Reading-Centered Reading-Centered
Q Links |Activity: Organize Activity: Organize
pretaught words and preidentified words and
§ phrases on a T-chart that  phrases on a T-chart that
identifies the speaker’s identifies the speaker’s
main idea(s), sound ‘main idea(s), sound
reasoning and evidence, to  reasoning and evidence, to
identify and evaluate identify and evaluate
evidence used by the evidence used by the
speaker, when reading a speaker, when reading a
speech or position paper speech or position paper
in the new and/or the home _ in the new and/or the
language. home language.
Draft

‘When acquiring a new language, using grade level texts and appropriate supports, students are able to:

NLAP Speaking and Listening (SL)

E LEVEL ACADEMIC DEMAND

te a Speaker’s Point of View, Evidence
and Rhetoric
Identify Distorted Evidence
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Support Examples

WIDA

CONSORTIUM

Sensory Supports

Graphic Supports

Interactive Supports

* Real-life objects (realia)

¢ Manipulatives

Pictures & photographs
Hlustrations, diagrams & drawings
Magazines & newspapers

Physical activities

Videos & Films

Chares
Graphic organizers
Tables

Graphs

Timelines
Number lines

* In pairs or partners
¢ In triads or small groups

In a whole group

* Using cooperative group
structures

* With the Internet (Web

sites) or software programs

* Broadcasts * In the native language (L1)
* Models & figures * With mentors
T 4 | 35
Targets of Measurement:_Writing
Claim Anchor Target of Measurement L Purpose/F ion/Characteristics
GENERAL CLAIM 1 TOM.-W.9-12.1 A
ANCHOR 1 Students can use grade-appropriate | produce:

Students can structure
thoughts and ideas
in writing.

Students can create and structure
a written text.

language to orient the reader,
logically organize and connect
ideas, and provide closure in a
written text.

a clear introduction or orientation
ideas presented and connected in an organized manner
concluding words or phrases

GENERAL CLAIM 2

Students can write
about literary
and informational
texts and topics.

ANCHOR 2
Students can adapt vocabulary
appropriately when writing.

TOM.W.9-12.2

Students can use grade-appropriate
words and phrases, including
grade-level Tier 2 and Tier 3 words,
to precisely describe detailed ideas
and facts in a written text.

provide or describ

an individual, an event, a place, or an idea precisely

precise, relevant details

precise, relevant facts, claims, or evidence

grade-level Tier 2 and Tier 3 words to explain ideas, claims, or
evidence

ANCHOR 3
Students can create
a narrative written text.

TOM.W.9-12.3

Students can use grade-appropriate
language to provide or refer to
multiple characters, well-chosen
details, sequenced events, and
closure to develop a narrative text.

establish or develop:

narrative elements (a narrator, characters, setting, events,
situation)

well-chosen descriptive details to create precise images

a well-sequenced, cohesive narrative

closure to a narrative

ANCHOR 4
Students can create
an informational written text.

TOM.W.9-12.4

Students can use grade-appropriate
language to provide precise, well-
chosen, cohesive claims and
evidence; a variety of support; and
closure to develop an informational
text.

produce or develop:

a topic with claims and evidence

well-chosen evidence (facts and details) to support a claim or an
opinion

logical transitions and connections between ideas to create
cohesion

closure to a topic
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Writing

2016 WRITING Performance Level Descriptions — Grades 9-12

GENERAL CLAIM 2
Students can write about
literary and informational
texts and topics.
Anchor 3

Students can develop a narrative
written text.

Target of Measurement 3

Students can use grade-appropriate
language to provide o refer to
multiple characters, well-chosen
details, sequenced events, and closure
to write a narrative.

Entering Emerging Transitioning Expanding Commanding
Student may use wordsor | Student can use words, Student can use phrases, Student can use simple, Student can use a variety of
short phrases to provide a phrases, and simple simple sentences, and expanded, and/or complex | simple, expanded, and
character, a detail, an sentences to provide or occasionally expanded sentences to provide or complex sentences to
event, or closure to refer to characters, details, | and/or complex sentences refer to multiple sufficiently provide or refer
develop a narrative text. events, or closure develop to provide or refer to characters, well-chosen to multiple characters,

a narrative text. i il well-chosen details,

details, sequenced events, | and closuretodevelopa | sequenced events, and
and/or closure to develop a | narrative text. closure to develop a

narrative text. narrative text.

Writing lacks development | Writing includes basic Writing includes limited Writing includes partial Writing includes sufficient

of characters, detals, characters, f mul f multiple f multiple

events, o closure, details, events, or closure. | characters, details, characters, well-chosen characters, well-chosen
sequenced, events, and/or | details, sequenced events, | details, sequenced events,
closure. and closure. and closure.

Writing includes numerous | Writing includes frequent | writing includes frequent | Writing includes occasional | Writing includes infrequent

errors; errors may totally errors; errors may obscure | errors; errors may obscure | errors; errors do not errors; errors do not
obscure meaning. meaning. meaning. obscure meaning. obscure meaning.
Anchor 4 Student may use words or | Student can use words, Student can use phrases, | Student can use simple, Student can use a variety of
short phrases to providea | phrases, and simple simple sentences, and expanded, and/or complex | simple, expanded, and
Students can develop an nform claim or closure to develop | sentences to provide a occasionally expanded sentences to provide well- | complex sentences to
, an text. Taim and/or chosen, cohesive cl sufficiently provide precise,
written text. closure to develop an to provide cohesive claims | and evidence; a variety of | well-chosen, cohesive
informational text. and evidence, a variety of | support; and closure to claims and evidence; a
Target of Measurement 4 support, and/or closure to | develop an informational | variety of support; and
develop an informational | text. closure to develop an
text. informational text.
Writing lacks development | Writing includes basic Writing includes limited Writing includes partial Writing includes sufficient
Students can use grade-appropriate | of claims and evidence, f claims and f cohesive f well- f precise,
language to provide precise, well- support, or closure. evidence, support, or claims and evidence, a chosen, cohesive claims and | well-chosen, cohesive
chosen, cohasive claims and evidanca, closure. variety of support, and/or | evidence; a variety of claims and evidence; a
avariety of support, and closure to closure. support; and closure. variety of support; and
write about a topic. closure.

Writing includes numerous | Writing includes frequent | Writing includes frequent | Writing includes occasional | Writing includes infrequent
errors; errors maytotally | errors; errors may obscure | errors; errors may obscure | errors; errors do not errors; errors do not
obscure meaning. meaning. meaning. obscure meaning. obscure meaning.

02/09/15: rev9/30/201

New Language Progressions

-Writing

Entering Emerging
Development (Beginner) (Low Intermediate)
Speaking-Centered Speaking-Centered
Activity: Use pretaught Activity: Use preidentified
words and phrases and the  words and phrases and the

PRODUCTIVE

Oracy

Literacy
Links | complete well-structured

P
graphic organizers to
complete sentence starters
that describe the
experiences, events and/or
characters of a real or
imagined experience, when
speaking in partnership
and/or teacher-led small
groups

p
graphic organizers to
complete sentence starters
that describe the
experiences, events and/or
characters of a real or
imagined experience, when
speaking in parmership
and/or small groups

riting-Centered
Activity: Use pretaught
words and phrases to

‘Writing-Centered
Activity: Use preidentified
words and phrases to write
two or more well-structured

cloze narrative paragraphs | narrative paragraphs that
that use formal narrative use formal narrative
techniques and precise, techniques and precise,
sensory language to sensory language to
describe real or imagined describe real or imagined
events supported by events supported by
relevant, specific and relevant, specific and
compelling details compelling details

in the new and/or the home  in the new and/or the home
language. language.
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Listening (9-12)

Communicative Function: identify, determine, evaluate, integrate...narrative elements, key details, characteristics, facts, descriptors, claims, evidence,
examples, opinions, reasons, sequence of events, problem/solution; cause/effect, argument and support, theme or message; provide information;

determine development of ideas (not Entering)

Proficiency Language Vocabulary Targets | Type of Support Teaching Level of Support
Levels Expectations Scaffolds Ar
Identify a few words | Determine the literal | Organize pre-taught | Read aloud Substantial support
Short phrases meaning of some Tier 1 | words in a main idea | Partnerships
Entering Predictable words and their impact | web Teacher-led groups
sentences (that.,.* In new or home
Some ToMs don’tapply | signal/refer  ° o language
toconvey 2@
information, a
claim, evidence, a
message, theme, key
detail, sequence,
connections,
relationships,
How do language
. Read Aloud Moderate Support
expectations change for R P

Listening?

Identify most
phrases, simple

sl

L

Teacher-led groups

Determine most of the
literal and a few of the

Organize phrases and
sentences on partially

Read Aloud
Partnerships

Limited Support

Transitioning sentences and a few | figurative or completed main idea | Teacher-led groups
expanded or connotative meanings | web Whole class
complex sentences | of Tier 1 and Tier 2 In new or home
(that...) words and phrases and | language
their impact
Identify most simple | Determine most of the | Complete a main idea | Small group Largely Independent
or some expanded literal and some of the | web Whole class
Expanding or complex figurative or connote- | In new language After teacher modeling
sentences (that...) tive meanings of Tier 1
and 2 words and
phrases an their impact
Identify a variety of | Determine most of the | Create or completea | Small group No Support Needed
simple, expanded literal, figurative or main idea web Whole class
Commanding and complex connotative meanings | In new language Individually
sentences (that..) | of Tier 1 and 2 words
and phrases and their
impact
" PO DO LTI UIOTIC T o DOTe O MOt OeTT

Reading (9-12)

Communicative Function: identify, determine, indicate, signal, and refer to information, key details, point of view, a claim, evidence, a message, theme,
sequence, connections, relationships among ideas, conclusions, cause-effect, problem-solution, opinion-reasons; development of ideas (not Entering)

Proficiency Language Vocabulary Targets Type of Support Teaching Level of Support
Levels Expectations Scaffolds Arrangements
A few words Determine the literal | Organize pre-taught | Read aloud Substantial support
Short phrases meaning of some Tier 1 | words ina main idea | Partnerships
Entering Predictable words and their impact | web; graphic organizer | Teacher-led groups
atences that in text In new or home
dicate, signal, language
fer to information,
:laim, evides
How do vocabulary
Read Aloud Moderate Support
targets change fo Parimerships e
Reading? Small groups
Most phrases, simple | Determine most of the | Organize phrases and | Read Aloud Limited Support
sentences and a few | literal and a few of the | sentences on partially | Partnerships
Transitioning expanded or figurative or completed main idea | Small groups
complex sentences connotative meanings | web; graphic organizer | Whole class
that... of Tier 1 and Tier 2 In new or home
words and phrases and | language
their impact in text; use
context clues & textual
information to
determine meaning
Most simple or some | Determine most of the | Organize main idea Partnership Largely Independent
expanded or literal and some of the | and supportive details | Small group
Expanding complex sentences | figurative or connota- | after teacher modeling; | Whole Class
that... tive meanings of Tier 1 | with a glossary
& 2 words and phrases | In new language
and their impact in
text; use imagery to
find meaning
Avariety of simple, | Determine most of the | Organize information | Partnership No Support Needed
expanded and literal, figurative or on a note taking guide | Small Group
Commanding complex sentences | connotative meanings | In new language Whole Class
that... of Tier 1 & 2 words and Individually
phrases and their
impact in text

B LMoL L e U e L e g L L L S e
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Speaking (9-12)

justifies response, analyzes a topic or evaluates evidence

Communicative Function: contributes to a conversation, conveys relevant details, asks questions, clarifies information, provides details, facts,
describes phenomena, contributes to a conversation/discussion, paraphrases information, retells or narrates a story or a process in sequence, presents
main points in a coherent manner, expresses an opinion or claim supported by reasons, conveys reliability of information or evidence presented,

Levels Targets Scaffolds

Proficiency Language Errors Vocabulary Type of Support of Support

and simple contain errors | phrases including
Emerging sentences in words and common grade le
structure that Tier 2 words;

mostly obscure | Describe ideas and

Uses a few words | Response may | Use common Tier 1 | Use sentence

Short phrases contain errors | and grade level Tier | starters with or
Entering Predictable that totally 2words and short | without graphics;
Some ToMs not sentences obscure phrases New and home
applicable meaning language

Uses phrases Responsemay | Use words and short How do the scaffolds and

antial support

supports change for
Speaking?

e
Uses simple Responsemay | Use words and Use word bank; ip: Limited Support
sentences and contain errors | phrases including a | graphics Small groups

Transitioning expanded inwordsand | few grade level Tier | New and home Whole class
sentences structure that | 2 & 3 words; language

partially Describe detailed

obscure ideas and facts

meaning
Uses simple, Responsemay | Use words and Use previously Partnerships Largely Independent
expanded or containsome | phrasesincluding | completed graphic | Small Groups

Expanding complex sentences | errorsinwords | some grade level | organizer, T chart | Whole Class

andstructure | Tier2&3words; | New language

that minimally | Describe detailed

obscure ideas and facts

meaning
Uses a variety of | Response Use words and Use knowledge of | Small groups No Support Needed
simple, expanded | contains few or | phrases including | the topicortext | Whole class

Commanding and complex no errors in grade level Tier2 | independently;
sentences and word choice and | and 3 words; Offer | New language
fluid language structure that | precisely detailed

obscure descriptions
meaning

*Shaded columns come from the Progressions; Rest from the Performance Level Descriptions and

Targets of Measurement

Writing (9-12)

Communicative Function: create and structure a written text; provide an orientation or an idea;

characters, details, events, closure

orient, organize, connect ideas, provide claims and evidence, facts, provide closure, explain, develop a narrative; development of claims and evidence;

express opinions, sequence, describe, detail ideas,

How do language expectations,
Em errors, organization, vocabulary
change for Writing?

Proficiency Language Errors Organization Vocabulary Type of Teaching Level of
Levels Expectations Targets Support Arrangements | Support
Scaffolds
Afewwords | Wi ilacks Use common Tier | Structure Partnerships Substantial
Short nu i 1and grade level | thoughts and Teacher-led support
Entering phrases err Tier 2 words and | ideas; Cloze groups
Some ToMs not Predictable short phrases; Give | paragraph
applicable sentences ideas and facts New or home
language
Write one to two | Partnerships Moderate

paragraphs; Small groups | Support

Most Writing includes | Writing includes Use words and

Use aword bank | Partnerships | Limited

phrases, frequent errors; | limited orientation, | phrases including | or graphic Small groups | Support
Transitioning simple errors may logically organized | a few grade level | organizer to Whole class

sentences | obscure or connected ideas, | Tier 2 & 3 words; | write a short

andafew | meaning and/or closure; | Describe detailed | essay; New or

expanded or limited ideas and facts home language

complex development

sentences

Most simple | Writing includes | Writing includes | Include some Use a teacher- | Partnerships | Largely

or some occasional partial orientation, | grade level Tier2 | provided model | Small groups | Independent
Expanding expanded or | errors; errors do | logically organized | & 3 words; and graphic

complex not obscure and connected Describe detailed | organizers to

sentences | meaning ideas and closure, | ideas and facts write an essay;

partial New language

Avariety of | Writing includes | Writing includes | Use words and Use knowledge | Partnerships | No Support

simple, infrequent sufficient phrases including | of the topic Small groups | Needed
Commanding expanded | errors; errors do | orientation, grade level Tier 2 | independently to | Independently

and not obscure logically organized | & 3 words; Give | write a multiple-

complex meaning and connected precisely detailed | page essay; New

sentences ideas and closure | descriptions language

Nancy Cloud, Ed.D., 2016; Nancycloud2@gmail.com
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Precise Grade
Level Tier2 +3
words

Infrequent
Errors

A variety of simple, expanded and
complex

Writing includes
ertl N g sufficient orientation,

logically organized and
connected ideas and
closure

Writing includes partial
orientation, logically
organized or
connected ideas and
closure; partial
development

Some Grade
Occasional Level Tier2 +3

Expanding Errors words

Writing includes limited
orientation, logically
organized or

connected ideas or

losure; limi
closure; limited Frequent Few Grade Level
developmen

errors Tier 2 + 3 words
Transitioning

Simple Sentences + a few expanded and complex

Simple Sentences + some expanded or
complex

Things | Can Use to Move Kids Forward:

RECEPTIVE:

* In-classroom supports to help them capture information
through listening and reading

* Time to process information; chances to work with peers and
the teacher to be sure they receive the information

* Teach strategies for capturing information through listening and
reading (focused listening, code the text)

* Provide plentiful practice opportunities
EXPRESSIVE

* Offer tools to support them in expressing themselves well
(graphic organizers, notes, templates)

» Offer editing checklists; writers tools (thesaurus), guides
* Provide models, demonstrations, coaching

* Use close reading to expand, refine language; dig into language

12



Building Academic
Listening and Writing
Skills around Social
Studies Informational
Texts and Dust Bowl
Literature: A Model Unit

11/14/16
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What Background Information do ELLs Need to
Understand to Understand the Dust Bowl?

Frontloading the Unit: Building Needed Background
Knowledge About the Dust Bowl States, US History

and Geography; Topography

* Location of the Midwest (map skills); States Affected

* Westward Movement, Migration (tie to their own)

* The Great Depression and Recovery Efforts (hardships
and resiliency)

* Franklin D. Roosevelt (US Presidents)

* Dust Bowl Photographers/Documentary Efforts (women
in history; role of film/photographs)

* Conservation Efforts (ties to science of soil conservation)

* Crops Grown in the Midwest (importance of the
wheat crop)

11/14/16
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Use Dust Bowl Literature, Informational Texts,
and Multimedia to work on Academic Listening
and Writing Skills

* Ability to capture detail in English when listening to
read alouds or to multimedia presentations (different
regional speakers of English, speeches from the 1930’s,
recorded texts)

* Ability to jot down notes when listening

* Ability to capture/interpret new words from context;
use listening activities to cue vocabulary to work on

* Ability to write across the genre

* Expanding sentence types, text organizational skills
* Expanding academic vocabulary (Tier 2, 3)

* Decreasing errors (editing strategies)

Supporting Academic
Listening for ELLs

And Note
Takin

11/14/16
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Note Taking: Evidence of Listening

Comprehension
Note Making Note Taking
 Students record notes  Students record notes
from printed materials from information
o During reading presented orally
o During teachers’ lectures

Reviewing Students’ o From multimedia viewed
Notes Can Show Us o During class discussion

‘What They are
Capturing

Factors that o Teacher/Student rate of speech
Affect Teacher/Stud : ]
Listening for » Teacher/Student volume o

L2 Learners speech
» Anxiety/Nervousness

» Background noise
e Distractions from classmates

e Other environmental and
acoustical factors G
7 Think
\ avoutit ,
How Can You H\ab'f\g/\‘/»
-

11/14/16
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Processing » ELLs may capture the words but
Words and not necessarily know how to write
Phrases

them down
A World of » ELLs may not recognize the
problems words being used and therefore
Pages 145-146 have no ability to capture them or

write them down

« ELLs may tune out from time to
Think time or be so busy writing one
abvout it thought that they lose the others

How Can You Help?

Facilitating Note Taking In Class: Nine Steps for
Helping Students Take Better Notes

Before a Note-Taking Exercise
1. Provide students with a standard system of heading their notes.
2. Provide instruction on shorthand and abbreviation techniques.

3. Instruct students on how to recognize a teacher’s signal words.
During a Note-Taking Exercise

6. Provide already or partially completed notes.
7. Monitor student progress.

After a Note-Taking Exercise

8. Model how to talk to your notes.

9. Allow students to revise and edit notes.

9
4. Alter your speech, delivery, and vocabulary. ‘ Ncl,ir:( ‘
5. Use visuals. )F/>ages
| B -

11/14/16
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Teach Important Listening

Signal Words to Kids

Signal Word Categories Signal Words Interpret This As...

Emphasis

Compare/Contrast

Cause/Effect

Ordinal/sequential,
numbers/list

mostly, main,
important, especially,
most importantly,
specifically

but, although, on the
other hand, conversely,
though, on the contrary

because, as a result, the
reason for, due to, led
to, created, brought
about, hence,
consequently,
therefore, as a result of
this

first, second, third,
last, finally, ultimately,
next Q

Mark
|
s

v r

This is very important.
Write this down!

A contrasting point to
note. Write this down!

A detailed explanation
that is making
connections. Write this
down! Make sure you
know how it connects
to information already
provided

Providing a sequence
or timeline. Write each
point down! If you miss
a point, ask your
teacher to repeat that
point.

11/14/16
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Signal Word Categories Signal Words Interpret This As...

Specifics/elaboration

Summary

Repetition

Hints to write information
down

Page 155

For example, such as,
the following, that is to
say, furthermore

Basically, in short, in
brief, in conclusion

In other words, in
addition, let me put
that another way

Here is something you
should know, I
wouldn’t forget this
point if I were you,
remember this, this is
particularly important,
there are five things
you have to know

Only write this down if
you need examples or
something to clarify the
point

Pay attention because
this is the big idea
(gist), write this down
only if you do not have
this in your notes
already

Reinforces a point
made, so pay attention.
You do not need to
write this down.

This is very important.
Write this down! Ask
the teacher to repeat if
you do not catch
everything! Make sure
you have this recorded
correctly!

-®_

Teach Kids
How to Use
Their Notes
When they
Study

“Talking to
Your Notes

page 158

b

» Ask and Answer Questions
o Make Comments; Elaborate on

your Notes

» Make Connections

¢ Circling unknown words

» Underlining/Asterisk

» Exclamation points for important

information

11/14/16
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O I used both my revised notes and
the teacher’s notes to make this
summary.

O I have information in my summary

Checklist that answers Who? What? Where?
Why? And When?

01 do not have any information that is
not needed.

p. 164 0T attempted to order the information
in a way that makes sense and puts
connected ideas together

01 read other students’ summaries
and used their work to make mine
better.

for
Summaries

Engaging in Focused Viewing

O

PRACTICING ACTIVE
LISTENING

11/14/16
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Focused Viewing

What it looked | What it felt like to How people
like be in coped

Word Box
Dust storm; dust

Huddle in shacks

Cloths; gum tape
Survivors

Drought, heat

End of the world

Black blizzard

Blot out the sun

Sand blow, grains of
sand, hurt/pain

Static charge, electricity
Plagues

11/14/16
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Practicing Active Listening with Dictoglos

* Select a short passage/video clip to read aloud or view.
» Teacher reads/plays the selection while students just listen.

» Teacher repeats the selection multiple times for independent
note-taking

+ Students collaborate to refine notes
* Passage is read/viewed to check for accuracy

https://www.youtube.com/watch?v=n-rBhbkvtmO

The Dust Bowl was a severe period of drought and dust storms throughout the
1930’s. Why did the dust bowl happen? How severe was the damage? The
earliest explorers to the Great Plains region of North America determined that
the area was unsuitable for agriculture. The territory even became known as the
Great American Desert, because the lack of trees and water made the region
relatively unattractive for settlement. However, in the decades following the
Civil War, farmers began to settle the region and cultivate the fields under the
long held, but mistaken belief, that rain will follow the plow. In the first three
decades of the 1900’s, there were significant and continuous advances in farming
technology, including better tractors, mechanized plowing, combines and more.

From 1900 to 1920, the amount of farmland in the plains region doubled, and
from 1925 to 1930, the amount of cultivated land tripled. However, farmers of
the era used practices, which deprived the soil of its nutrients and increased the
possibility of erosion. The heavy plowing had eliminated the natural grasses of
the prairie that held the soil in place and maintained moisture. Thenin 1930 a
severe drought struck the Great Plains region, which lasted nearly the entire
decade. The regions affected most by this drought were the panhandles of Texas
and Oklahoma, western Kansas and a large portion of Colorado and New Mexico.
The more than 1 million acres that was affected became collectively known as the
Dust Bowl. As the drought grew worse, the topsoil turned to dust and blew
away. The blowing dust generated enormous dust storms that reached as far
east as Washington DC. The dust storms became known as black blizzards.

https://www.youtube.com/watch?v=n-rBhbkvtmo

11/14/16
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Using Video with ELLs/Emergent Bilinguals

1. Sound off / vision on (silent
viewing)
This technique can be used to
imitate the language activity about
happening on the screen or to
concentrate on language
production through guessing or
prediction tasks.

2. Sound on / vision off
The students can guess the
characters, setting, conditions etc.

3. Pause /freeze — frame control
With sound on, the teacher can
pause the starting point of every
exchange and ask the students to
predict words or utterances.

With sound on, the teacher can

pause important moments in the
plot and ask the students questions
about the situation. They can
comment on previous actions and
predict following ones, too.

The teacher can pause shots of
characters’ faces and the students
can comment on their facial
expressions, their feelings,
thoughts etc.

Using Video with ELLs

4. Sound and vision on (listening
and viewing comprehension)

The students get worksheets
beforehand and have to fill it in
during viewing

The students get worksheet after
the viewing and have to fill in the
correct answers or answer
questions etc.

The stdents are looking for specific
information

The students are said what are they
going to watch and are asked to
guess what will they see [ hear.
After viewing, they can compare
their guesses.

The students are given the script
and are asked to mark the direct

speech

5. Jumbling sequences

The students watch pieces of a
sequence in jumbled order and
should decide what is the correct
order.

6. Split viewing
One half of the students see the sequence
without sound, the other half can only
hear the sound without pictures. Various
activities can follow.

11/14/16
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fnglishCentraI

Schools & Teachers

Resource for
You: Using
Video in the Using Video In The Classroom

An Activity Guide

l = = = =t
C a S S ro o m EnglishCentral EnglishCentral !ng'llsnnnal EnglishCentrals

THE CHANGING FACE OF LITERACY

EDUCATION WEEK Why Video?

Video is a powerful tool in today’s classroom. It provides strong context through which
to teach English. Meaning comes alive and it brings the outside world into the classroom
and gives your teaching “reality”. Video also provides all the paralinguistic features of
language that audio only can’t.

Nowadays, students are very much visual learners. Further, with the
quick spread of broadband internet access, is making the use of video
in the classroom much more reliable. Video is a medium which is
replacing print — Chris Anderson of TED goes as far as suggesting it
is a “revolution™ transcending that of the Gutenberg revolution. It is
changing both the way we learn and the way we interact with each other.

Without a doubt, video is the future for all of us involved in education.
Gone are the days where it took a high degree of technical know how
and hours of set up to bring video into the classroom. Now the
classroom is wired and connected. It’s an exciting time to be both a
teacher and a student. The world is our classroom.

PREPARATION: FRONTLOADING
LANGUAGE: ALWAYS IMPORTANT FOR ELLS

Word Catcher

-

11/14/16
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DUST STORM VIDEOS TO DEVELOP DESCRIPTIVE
VOCABULARY/PHRASES with “PICTURES IN YOUR HEAD”

History Channel.com
http://www.history.com/topics/dust-bowl/videos#black-blizzard

, static

ng clouds,
e grasses;
er;

(dust storm; blizzard, storm, black, clovyZie
electricity, dust, blot out the sun, towei )
dirt on the move; dates 1931-1934; disaf
exposure, soil erosion, atmosphere; en

geography)

https://www.youtube.com/watch?v=x2CiDaUYrqo&app=desktop

(plow, prairie grass, wheat, farming, topsoil, erosion, drought,
wind, failed crops, black blizzard, legends, livestock, exodus,
destruction, conserve moisture)

Both videos: dates, measurements (tons, miles)

Create Units with Connected Listening, Reading,
Speaking, Writing

G Z— -t— 1=

11/14/16
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Connecting Listening
to Reading of Speeches

Connected Listening to
Writing of Biographies

Work Across
Genre in a Unit

Use Leveled Materials to Lead into
Original Historic Documents

11/14/16
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What is text complexity?
Common Core Model of Text Complexity

QUALITATIVE

meaning of pLrpose, structure,
ianguage conventionality, and
darity that knowledge demands

(Professional Judgment)

QUANTITATIVE

word length, word frequency,
sentence length, text cohesion

{Computer Generated)

Acected from Agpendx A of The CCSS for Liteeacy and English Languasge Arts

Quantitative Measures of Text
Complexity

These metrics give different weights to the following proxies
for semantic and syntactic complexity:

Word Length
Word Frequency
Word Difficulty
Sentence Length
Text Length
Text Cohesion

Research shows that no metric is better than the others at
either predicting text difficulty or student performance on

tests
ESL Website http://esl.ncwiseowl.org/

11/14/16
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11/14/16

Quantitative Measures and the CCSS

The CCSS include a staircase of increasing text complexity from
elementary through high school keyed against recalibrated
Lexile scores

I Grade Band Old Lexile Ranges | CCR Lexile Ranges

450-725 420-820

4-5 645-845 740-1010
6-8 860-1010 925-1185
9-10 960-1115 1050-1335
11-CCR 1070-1220 1185-1385

ESL Website http://esl.ncwiseowl.org/

SIGN IN / RECISTER AIOUT NEWSELA

WAR & PEACE SCIENCE

&

Read closely.
Think critically.
Be worldly.

Newsela 85 an innovative way for stusents to baild
reading compr with ponfiction that's

always relevant ~3. JU's easy and

amazing. Register now of learn movre about the
impact Newsels SERINE O o classtcom

REGSTIR NOW bt ﬁ/
Learn

-—r

NEWSELA.COM
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Speeches: FDR First Inaugural Address
Lexile 530 (Gr. 2/3) Lexile 780 (Gr. 4/5)

Famous Speeches: Franklin D.
Roosevelt's First Inaugural Address Famous Speeches: Franklin D.
By Adapted by Nowsola staf on 04.15.16 Roosevelt's First Inaugural Address

Word Count 1,109

By Adapted by Newsela staff on 04.15.16
Word Count 1,358

Library of Congress

Editor's Note: Frankiin D. Roosevelt became president on March 4, 1933. At that time, the Library of Gonross
country had many troubles. Thousands of banks had failed and many Americans had lost

their savings. Millions were out of work. The U.S. dollar was worth less and less Editor's Note: Frankiin D. Roosevelt became president on March 4, 1933. At that time, the
Roosevelt's first speech as president pointed out these problems. More importantly, it country was in distress. Thousands of banks had failed and many Americans had lost their
outlined a plan to solve them. savings. Millions were jobless. The value of the U.S. dollar was dropping. Roosevelt's first

speech as president pointed out these problems and outlined a plan to overcome them all

Americans know | will speak to them with truth and firmness. The tough times our country
is facing requires it. This is right the time to speak the truth. | must speak the
We must deal with what is going on in our country today. This great Nation wil

Americans want me to speak o them with truth and firmness. The
jon s in requires this truth and firmness. This is the time to speak the truth,
will get better and thrive. The only thing we have to fear is fear itself. This terrd rankly and boldly. We must honestly face the problems in our country

us move forward. In every dark hour, leaders have found understanding and N EWS E LA Nation will endure as it has endured in the past. It will get better and

the people. Without this support we cannot win. | know you will again support| all,let me share my firm belief that the only thing we have to fear is fear
important time. PO POIR IR R R 5, Unreasonable, unjustified terror stops our efforts to advance. In every
national life, leaders have found understanding and support from the:

this support, we will not win. | am convinced that you will again give that
very important days

Our country has many problems. Values are bad. Taxes have risen. People c4
them. Government does not have enough money. Factories are empty. Farme]
their crops. The life savings of thousands of families are gone.

Lexile 1130 (Gr. 9/10)
Famous Speeches: Franklin D.
Roosevelt's First Inaugural Address

By Adapted by Newsela staff on 04.15.16
Word Count 1,809

How does the text
change from 780-1130?
Compare page 1to page 5
in your Text Excerpts
Packet—What do you
notice?

Library of Congress

By the time President Frankiin D. Roosevelt was giving his inaugural adaress
Editor's Note: By the time Frankiin D. Roosevelt became president of 4 ghing 9

933, the nation had already been in an economic depression for three years.
United States economy had been shrinking for three years. More thaj °

! 000 of the nation's 24,000 banks had failed and Americans who kept their

nation’s 24,000 banks had failed and Americans who kept their mon "

o banks ost their savings. Millons lost their jobs and the value of the U.S.
their savings. Millions were jobless. The value of the U.S. dollr wa

lining swiftl. Roosevelt acknowledged that the nation was in a time of crisis
made clear that the nation was in a time of crisis and spelled out hi
B¢ his plans to pull the country out of the Great Depression

country out of the Great Depression.

in that my fellow Americans expect that on my inauguration as President | will

lem with truth and a decisiveness given the situation our Nation finds itself. Now

ever we must speak the truth, the whole truth, frankly and boldly. Nor need we
honestly facing conditions in our country today. This great Nation will endure as

ured, will revive and will prosper. So, first of all, let me assert my firm belief that

ing we have to fear s fear itself — nameless, unreasoning, unjustified terror

Rl -1y zes needed efforts to change retreat into advance. In every dark hour of our

e, a leadership of frankness and vigor has met with that understanding and

the people that is essential to victory. | am convinced that you will again give

brt to leadership in these critical days.

1 know my fellow Americans expect that as President, | will speak to them truthfl
decisively because of the situation our country is in. This is the time to speak th|
whole truth, frankly and boldly. We need not shrink from honestly facing conditid
country today. This great Nation will endure as it has endured, will revive and w|
So, first of all, let me assert my firm belief that the only thing we have to fear is f
nameless, unreasoning, unjustified terror which paralyzes our efforts to progres|F SRR
country. In every dark hour of our national life, leaders have found understandi

support from the people. This understanding and support is essential to victory|
convinced that you will again give that support to leadership in these critical dg
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How do the two texts differ?

* Vocabulary demands—more common everyday vocabulary vs.
more technical and less common vocabulary

* Length and complexity of sentences
* Number of clauses

* Verb tenses (simple past tense vs. past progressive, past
perfect)

* Directness of sentences vs. indirectness
* Use of academic phrasing common in history texts
* Overall word count

* Familiarity with the formulaic phrasing used in formal political
speeches

Perfil presidencial: Franklin D. Roosevelt

By White House Historical Association, adaptado por la redaccion de Newsela on 07.04.13
Word Count 789

Spanish

Franklin Delano Roosevelt asumio la presidencia de Estados Unidos cuando la Gran
Depresion se encontraba en su peor momento. Durante ese tiempo, habia mucha °
gente desempleada, la poblacion no tenia dinero y estaba desanimada. Roosevelt ayudd ve rs I on
a los estadounidenses a recuperar la fe en si mismos y trajo consigo esperanza,
prometiendo accion rapida y vigorosa. En su discurso inaugural afirmé que “a lo tnico que
debemos temer es al miedo"

Nacido en 1882 en Hyde Park, Nueva York, Roosevelt fue el unico hijo de un matrimonio
adinerado y tuvo una vida llena de privilegios. Estudio en Harvard University y en la
Facultad de Derecho de Columbia University. El dia de San Patricio, en 1905, se caso con
su prima lejana, Eleanor Roosevelt

Roosevelt se recupera de polio y se hace gobernador

Siguiendo el ejemplo de su primo, el Presidente Theodore Roosevelt, por quien sentia
gran admiracion, Frankiin Roosevelt entr6 al servicio publico por medio de la politica, pero
como demécrata, mientras que Theodore era republicano. Gané la eleccion al Senado de
Nueva York en 1910. EI Presidente Woodrow Wilson lo nombrd subsecretario de la marina
de guerra y fue el candidato demdcrata para vicepresidente en 1920,

11/14/16
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Franklin D. Roosevelt’s First Inaugural Address:
Listening while Reading (Doubling the Input)

https://www.youtube.com/watch?
v=7nSgMWW-808 (18 mins)

Listening to Speeches

* http://www.history.com/speeches/franklin-d-roosevelts-first-inaugural-
address

Full address:
http://www.presidency.ucsb.edu/ws/?pid=14473
http://teachingamericanhistory.org/library/document/first-
inaugural-address-36/

List Tier 2 Words You

Hear While Listening

On March 3, 1933, the newly elected president of the United
States, Franklin D. Roosevelt, promises a country battered
by the Great Depression a renewed prosperlty, setting forth
plans to put the government to work.

4 minutes Franklin D. Roosevelt's First Inaugural Address

11/14/16
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E “First Inaugural Address” by Franklin D. Roosevelt, March 4,1933 THE WHEATLEY PORTFOLI
COMMON THE WHEATLEY PORTFOLIO
CORE

CORE STATE AL

(a) Focus Standards
B TEXT STUDY Students will practice the following standards through the analysis of the text and the completion of the performance
e assessment:
G 9 SL.9-10.3: Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious

First Inaugural Address resoning o caggsred o diored cedence

BY FRANKLIN D. ROOSEVELT, MARCH 4, 1933 RI.9-10.1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as

inferences drawn from the text.
mar Grade 9 « Unit2
wniT The Novel-Honor
Tver Informational Text (Lexile 1190L)

RI9-10.3: Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the
points are made, how they are introduced and developed, and the connections that are drawn between them.

VOCABULARY
| OVERVIEW * TEXT-DEPENDENT QUESTIONS * ASSESSMENT

Some words from this book may be unfamiliar to students or may be used in a different way than students have seen
OVERVIEW previously, Possible words for study include:
RATIONALE * candor

Eranklin Delano Roosevelt delivered this speech at a pivotal point in American history. The nation was in crisis. evanescent

‘The crash of the financial markets and the banking industry in 1929 impacted businesses across al regions the = induction
country. The resulting wide-scale unemployment led to a crisis of confidence in the b as well as "
individual hardship. The failure of banks hit families hard as life savings were wiped out. The people lost faith in
the s ability to make sound d Some even began to question the capitalist system as a
whole. In 1932, Roosevelt defeated , Herbert Hoover, in a y. In this inaugural speech, = frank, frankly, frankness
his first address to the American people at this time of crisis, the incoming president laid out his new agenda for
his administration. This text is historically significant and provides an excellent demonstration of Roosevelr’s use of
rhetorical appeals, word choice, and literary devices to relay his message to the American people. * markets

= minister (as noun and verb)

= impel

* curtailment

SUGGESTIONS FOR USE

‘mandate

‘Teachers may read the text aloud or have lete the initial I ly theaudio = strife
orvisual clips of this speech can be found onlin and shown to the class. This would give students an opportunity
to experience the speech as Roosevelrs audience did in 1933. During the first reading or listening, students should
develop an overall sense of the speech, and begin to identify the main points Roosevelt wanted to convey to the
audience. Upon a subsequent examination, students can begin to annotate for devices that Roosevelt uses to achieve
1

his intended objectives. h reading, teachers could also review rhetori d lterary devices
with the students
© Comman Care. Al ights ressved. ommencore orglwheatiey 1

Part of
CCSS Grade 9 Unit 2: The Novel--Honor

Literary Toxts

Nofe: Adsrratives 10 To KN & Mockingbed are prowded. The Bame of honor cosdd Se
coraidensd n arry of e taxts ksled bero

Novels
o To K& o Mockingherd (Hamper Loe) (E)

Alernative Selections
» The Kiler Angels (Michael Shasrs) (B)
» AN Ouset on he Wostorn Frond (Erch Mana Remargue )
» The Color Puple (Alce Walker) (TA)
« OF Mico and Men (John Skenback) (EA)
« Back Boy (Rchand Wright) (E) Nose: This & an ecemplar teat in grades 11 and 12

Informational Texts
» Brother. Can You Spave a Dvre? The Geeed Degrossion of 1529- 1933 (Miten
Metzer)
« Owiy Yesterday (Fredenck Lews Alen) (excerpts, o.¢ . Chapters XII Brough XIV)
« Fiexl lnaugursl Speech, Masch 4, 1953 (Frankdin D. Rocsevelt) <
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THE WHEATLEY PORTFOLIO

“First Inaugural Address” by Franklin D. Roosevelt, March 4,1933

THE WHEATLEY PORTFOLIO

“First Inaugural Address” by Franklin D. Roosevelt, March 4,1933
5 In his opening paragraph, Roosevelt says the American people need “to convert retreat to an advance” What is
the denotation and connotation of the word “retreat” in this sentence? A denotation is a word literal or defined
meaning. A connotation is an understood meaning for the word that is different from its definition. What does

Roosevelt mean by this statement?
> Note to teachers: This question provides an opportunity to demonstrate how the same word can have different meanings

TEXT-DEPENDENT QUESTIONS
Teachers may consider reviewing key content, hetoric, and analysis terms prior to reading, such as: inaugural address,
the Great Depreson, ntionalin, patioti, Exsctive powe, thes, logos, pathos, gurative laguage, mtaphor,
repeition, connotation, denotation, allsion, and to (denatation vs. connotation), or part of speech (used as a verb versus a noun or adjective), depending on the context.
1 Reread the first two sentences of Roosevelt’s speech. What does Roosevelt say the present situation requires him the word “retreat” while to“advance”is
to do when speaking to the American people (denotation)
) . ilitary 0 retreat mean: or conflict.
* Roosevelt him to speak honestly the Ehtiy 1y, or engag: .
nation.
Thi f . “retreat”is defeat; the ion of “advanceis victory or success.
. that the A to change their belief from a sense of defeat or failure into
. ) amovement in a more positive direction.
. to“wage a war” on ic crisis i i
« This use of. f the speech pl

a
throughout the rest of the speech.

2 Roosevelt says this inaugural address is “preeminently the time” to speak the truth to the American people.
:
In the second paragraph, Roosevelt identifies some of the nations “common difficulties” He states that “They

ance be different than any other tim

Why would this
+ Preeminently means first or foremost.
+ Theinaugural address s the first time that
this speech sets the tone for his presidency. 6 .
. p given the criis situation, itis i the lead: it concern, thank God, nnly ‘material things” What does he mean by this statement?
of the country.
« Hei the country is facing, though serious, are within their power to
o T emeic peomtE have sl 0t t oy oV et
3 Inhis first paragraph, Roosevelt uses both the pronouns “them” and “we” in reference to his audience. When " P! ity to g ¥ moving agal
does he use these pronouns and what is the desired effect of using different pronouns at different places in the . “common’ a d are faci E"‘= concerns of rising taxes,
paragraph? industrial . He
events that many, if not all i i
- “them”in i is audience of the i The use of this + Through this st hek i f dh
word separate his audi d k hi i . Thi the American peopl hi \dds to his
him as their leader. credibility as a leader.
* Roosevelt uses “we' and nur”thmugh the h. His of the ts
that heis a part of ion's it facethe 7 \When Roosevelt states, “We are stricken by no plague of locusts” what message s he trying to instill in the
challenges ahead sfinem together. ‘minds of his audience
4 What does Roosevelt state that Americans should fear? Why would he choose to begin his speech by addressing »  Note o teachers: A possibl extension of this question could include reviewing biblical llusions i histoical documents,such
the citizons fears? as the Declaration of Independence and the Constitution, as well as in the remainder of Roosevelt’ speech.
§ § + This statement s an allusion to biblical stories in which d plag.
+ Roosevelt says that, ...the only thing we [Americans] have to fear s fear itself...” of people or I the st of leaving the
Heisacting lik ing to calm the fears of the publi the state of the country, as a parent lmpacled county destroped and withoutresouces.
would calm the fears of a child. . R God'swrath " .
+ By using “we” he avoids a patronizing i herwise. ishment. Although ths i imes are difficult, America stil has
" that . " ing N . amultit of d gifts. Their ability t of God but on their own
efforts to fix the economic problems facing the country. determination and resourcefulness.
. i roadblock y can begin ti
+ Members of i i head are not so
them. In addition, they may f H
3 ey et uestions Continu

their fear of what
3 © Common Core. Al rghts reservedl commoncors.org/wheatley

© Commen Core. Al rights resarved. commencore.org/wheatley

THE WHEATLEY PORTFOLIO

“First Inaugural Address” by Franklin D. Roosevelt, March 4,1933

PERFORMANCE ASSESSMENTS

Give students the following writing task:
In this speech, President Roosevelt utilizes a number of different rhetorical appeals and strategies to engage his

audience and build support for his plans for the country. Which appeal or strategy does he use the most effectively?
Your evidence should include identification of Roosevelt’s use of specific rhetorical appeals, analysis of word choice,

tone, and other literary devices.

Your response should:
= Have a clear claim that provides an analysis, not a summary, of the speech
= Use specific examples of the techniques used in the speech to support your claim.

SEVELT'S gy

NM s

i

= Use words, phrases, or clauses to link the major sections of your text.

oy

= Avoid colloquial or casual language to create a formal tone.
= Provide a concluding statement that supports the arguments presented.

e

St ey

= Be proofread to ensure correct grammar, punctuation, and spelling.

m,;;:

s Sl “"wm

http://greatminds.net/maps/documents/
09.02.RI1.1933 Inaugural 0802.pdf
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https://www.flocabulary.com/unit/
the-great-depression/video/
(FDR Speech snippet)

| t Fi/ocabulary https://www.flocabulary.com/

topics/geography/
Resources for Social Studies/
History Teachers

Intensifying the Message
with Rap/Chants

WRITING
BIOGRAPHIES:

READING TO WRITE

LISTENING TO
WRITE

President Franklin Delano Roosevelt
greets drought-stricken farmers in North
Dakota, 1936.
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Biography
Lexile 600 (Gr. 3)

Presidential Profile: Franklin D.
Roosevelt

By White House Historical Association, adapted by Newsela staff on 07.04.13
Word Count 531

Frank O. Salisbury/White House

Franklin Delano Roosevelt was born in 1882 in New York. His family was rich. He attended
Harvard University and Columbia Law School. In 1905, he married his distant cousin,
Eleanor Roosevelt.

Franklin Roosevelt wanted to be like one of his other cousins, President
Theodore Roosevelt. Franklin won his first election in 1910 and became a senator in New
York. In 1920, Roosevelt wanted to be vice president. He did not win that election.

Roosevelt Works Through Tough Times

When Franklin Roosevelt was 39 years old, he became very sick. i
illness that can leave people unable to walk or move. Roosevel
He swam a lot. The workouts helped him get his legs moving. A
Convention, he surprised everyone. He walked in using crutches’
became governor of New York

Warm Up:
Preparation for the
Audio Input

Lexile 870 (Gr. 4-5)
Presidential Profile: Franklin D.
Roosevelt

By White House Historical Association, adapted by Newsela staff on 07.04.13
Word Count 651

Frank O, SalisburyMhite House

In the middle of the Great Depression, when millions of Americans were out of work and
the United States was badly struggling, Frankiin Delano Roosevelt was elected president
Roosevelt helped the American people with his many ideas. He brought hope and
promised immediate action

When he became president, Roosevelt said in a famous speech that “the only thing we
have to fear is fear itself.”

Polio Did Not Hold Him Back

882 in New York, Roosevelt was an only child. His parents were very rich and he
Hle attended Harvard University and Columbia Law School. On St.
ed his distant cousin Eleanor Roosevelt

k of his other cousins, President Theodore Roosevelt, and
Bleps. Frankiin was elected to the New York Senate in 1910 and
BNt secretary of the Navy. In 1920, he was the Democratic candidate
forvice president

Work with a Partner

Lexile 1100 (Gr. 10-11)

Compare the Headings on Page 9-10to CRIEIN IS EN o)

pages 11-12

Word Count

Compare the Number of Words

Compare the two Lead Paragraphs

evelt

ouse Historical Association, adapted by Newsela staff on 07.04.13
it 838

Compare the Vocabulary and Phrasing

~ X

Frank O, SalisburyMWhite House

Franklin Delano Roosevelt became president during the worst of the Great Depression. It
was a time when many people were out of work and the United States was in a financial
slump. Frankiin D. Roosevelt helped the American people restore their faith in themselves.
He brought hope and promised immediate, strong action

At the beginning of his presidency, he said that “the only thing we have to fear is fear
itself.”

Privileged Early Years

Born in 1882 in Hyde Park, New York, Roosevelt was an only child of wealthy parents. He
lived a privileged life and attended Harvard University and Columbia Law School-aus
Patrick's Day, 1905, he married his distant cousin Eleanor Roosevelt.

Franklin Roosevelt greatly admired one of his other cousins, Presid
so Franklin ran for office, too. He was elected to the New York Send
Woodrow Wilson appointed him assistant secretary of the Navy. In 1920
Democratic candidate for vice president.

Warm Up
Preparation for the
Audio Input

18 Frank O. Salisbury/hite House

he presidency when the Great Depression was at its
. were out of work and the United States was in a deep
economic slump. Frankiin D. Roosevelt helped the American people restore their faith in
themselves and brought hope as he promised prompt, strong action. In his inaugural
address at the beginning of his presidency, he said that “the only thing we have to fear is
fear itself.

Born in 1882 in Hyde Park, New York, Franklin was an only child of extremely wealthy
parents and lived a privileged life. He attended Harvard University and Columbia Law
School. On St. Patrick’s Day, 1905, he married his 5th cousin Eleanor Roosevelt

ats Polio, Becomes Governor

gired his cousin, President Theodore Roosevelt, who had
politics, running as a Republican. Frankiin followed his

at. He won election to the New York Senate in 1910. President
ointed him assistant secretary of the Navy, and in 1920, he was the
Democratic nominee for vice president
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Listen to Video Bio After Reading

How Could The .
Readings Help Your
Understanding of the
Video?

https://www.youtube.com/watch?
v=gK42SUseTwM

5 minute bio

Possible Listening Activities to Do After
Listening to the Multimedia Bio:

* Circle words or phrases that were used in the
biography

* Listen for the main life events (jot them down as you
hear them)

*Order life events as a post-listening activity

*Relay the facts you captured to a partner; partner
add details

* Circle facts/details you heard in the audio from a list
created by the teacher

*Three truths and a lie: Identify the lie/truths

11/14/16
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Use a Historical Figure’s
Biography as a Model for
Writing a Biography of
Another Notable Person

Layer the Input: Listen

then Read then Write

The Value of Repeated
Practice for ELLs

14:42 But only play first part through
her work in the Dust Bowl (to 5:57)

PHOTOJOURNALIST

Dorothea Lange’s work-American
Masters PBS

hCwQgl4g

Photographer Dorothea Lange and
her husband were among the first to
witness and to understand the
causes of the huge migration to
California in the 1930s: families were
escaping the Dust Bowl. In this film
excerpt, Lange talks about the first
car she photographed before the
country realized what was
happening. American Masters'
Dorothea Lange (PBS)

Listen and Jot Down
Important Details From
Her Life

Compare What You
Wrote with a Partner

Dorothea Lange: Social Documentary Photographer

37
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http://www.npr.org/templates/

story/story.php?

storylo=126289455 QELLIP
Listening to Write

DOROTHEA LANGE

A LIFE BEYOND LIMITS

L1

LINDA GORDON

More Resources: Team Read & Write
Oral Presentations in Class to Practice Speaking

* http://www.theartstory.org/artist-lange-dorothea.htm

* http://www.pbs.org/wnet/americanmasters/dorothea-lange-biography-
with-photo-gallery/3097/

PBS Learning Media:

e http://ri.pbslearningmedia.org/resource/lang14.soc.ushist.dustbowl/
documenting-the-dust-bowl/

¢ http://ri.pbslearningmedia.org/resource/lang14.soc.ushist.migmoth/
dorothea-lange-migrant-mother/

* http://ri.pbslearningmedia.org/resource/paii.vhssocst.us.prog.lange/
picturing-america-dorothea-lange/

* https://www.britannica.com/biography/Dorothea-Lange

* http://famous-photographers.com/dorothea-lange/

* http://myhero.com/hero.asp?hero=d lange
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Using Fiction and
Informational Texts as
Mentor Texts
for Advancing Student’s
Academic Vocabularies and
Writing Skills Across the
Genres

Developing Writing Skills: Models, Mentor
Texts and Multimedia Sources

Chapter
8

11/14/16
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Types of Writing to Work On (CCSS)

EXPLANATORY/IFORMATIONAL DESCRIPTIVE

* Explanatory articles about * Descriptive passages—
given subjects/topics describe places, people,
* Telling/retelling events, situations or
« How to articles locations in a highly detailed
: manner
* Recipes
* Poetry

* News stories 5 2
* Journal or diary writing

* Nature writing

Purpose: Describe in
Detail

Purpose: Explain

Types of Writing to Work On (CCSS)

ARGUMENT/PERSUASION NARRATIVE

* Taking a stand and providing * Tell a story or event; has
reasons, arguments and characters and dialogue; events
justifications for that stand * Novels

* Opinion and editorial » Short stories

newspaper pieces - Poetry

alvi v * Autobiographies, biographies

* Reviews (books, movies, etc.) . Apecdotes

* Letter of recommendation s Oval Hitstorine

* Letter of complaint

Purpose: Persuade,

Purpose: Narrate a
Argue

story/event

11/14/16
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Challenges and Solutions to ELL

Writing @uccess

¢ Understanding and meeting high
expectations (state writing
standards)

» Expressing themselves authentically
in a new language

Koo} - A ° Acquiring basic writing fluency and
o - ease

» Learning English sound-spelling
correspondence (with automaticity)

Page 169-172

Other Challenges for ELLs

O

© x » Lack of Background Knowledge

» Conventions of English

* Direct Writing Style Used in
English (Discourse Patterns)

11/14/16
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Solutions: Modifying the Writing Process for
ELLs: The Five Mores

Time

Flexible

Publication Scaffolds

Better

Writing

Focused

Editing Wilerlell

Modifying the Writing Process for ELLs
Pages 174-177

e More time

o More time to work on and conference about
assignments

o More time to revise and edit with support

e More Models
e More Focused Editing

e More Welcoming, Flexible Publication
o Sharing a “golden line”
o A favorite passage or paragraph
o The entire piece

42
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Solutions:

Models, Demonstrations
Tools

For Our Word Boxes; Vocabulary Notebooks
Writing

Teacher Graphic Organizers

Toolbox

Sentence Frames; Sentence Starters
to Use ’

with

Paragraph/Essay Frames
ELLs

Guides and Checklists

Solutions: Using
Graphic Organizers to
Deconstruct Text and

Later to Guide Writing

11/14/16
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MATCH THE TEXT STRUCTURE

Chronological (Time Sequence)
Cause/Effect

Problem/Solution

Description

Enumeration

Comparison/Contrast

Sequence Chain

Title:
Author:
Illustrator:

CHARACTERS SETTING
Place:

Time:

Pearson

Achievement
Solutions

11/14/16
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Other Visuals to
Provide An
Understanding of the
Writing Task

[ Mase | End

PICURE B3 ot e graphit

Remied studonts that they mast &t lesen the conventions of the genme and then
engage i repeated peactice of its hasic structuse i onder to improve their writing
ardd work toward mastery. (See Figuse B4 for mstruction and assesserent ideas )

Narrative/Short Story Checkiist
1 Pt
. duce the andd & probilem condlict

* These are s series of ovents (two of mare) rolated b0 the peoblem or conflict
* Theevents lesd toward suspense and anticipation fee e reader

* There is a climax or tusnisg point foe e main urscter

* There is & conclusion of evenss.

Narrative/

2. Setting
o Ther is a place, location whene the events happen. .
Short Story o Them -,:nlmykmnlmp:z)mnmenmu Narratlve/
3. Churacters
* There is one ce more main charactens—living things. ShOI‘t Story

* Characters think. a1, and talk to move the story.

Checklist

* Theew is a consisters point of view.
4 Theme

* Thete is & point o meaning 10 the story p * 186
Peatry imitation Weiting

Aelatively esy way to get stedents writing, and introduce them 1o poetry a¢ the
same time, is trough imitaticon writing In mation writing, students use an au-
thor's piece and particular style 23 & modcl to creste their awn indiv idual picos of
prose or poetry. Imitation writing can be used with any genre, though it ueally
warks better with creative gonres. Choose pieces with 4 Jot of snseey imagery
and iterary devices ar pieces with a strong pattern that students can pick gpen

Do Not Copy sdapt. oo Qopyriphand Material—Cloud. Lakin, Leinmger & Maxwell, 2010 -.Caslon Publishing, Philadelpbia

Graphic Organizer

For Drafting

FIGURE B8 Nasatumiihart stary nbsic

0 3 1 3
Crtera rcmady Meets Approxcing Sateastiaty Bebow
e e (tandantsy Pty Pretiiency Praticincy Profcert Cormrmarts
o
brags + Cranacterl|ard 3 Daabie deaasd | sbdecescandemy | mepistparti—cos | ooeple of e plet
Vivtn rotne 1 each wachn. 5
o ) vty chrma, czech-
Seting ., o
Whers: e onfict andeadieg | vaspenefid cimae w04 2 oA g,
5 toward wapernaand | and crecitie con
When! aticpascn cuson
+ Achmas or tarring
¥ Gance
Wajor Chaacters: - hamdusion of everts
e S joome
- - Aptace.locamen whe | seiginal sl e 204 5 The et and andaingortardta | Maingor bardss
H the cverts hagpen werbed, 208 39p0eq %
H .
L2 enalorpactywhen | dvdes e scoptivs, ey | mean Ao,
[Feavronteen the ety happen deicsptive sernzey a0 -
H D 3 ] 1
Enceets Meets Agpanchivg Satesantialy Sekow
¥ ¥ } Oturdashi Pafichncy Freticincy Frefiiency Proficest Comments
. { : na Charactens e devtoped
Eveat 1 Evenl 2 B3 t s e delee
L « Thes et e, dewioped With Ewo o the thie
e e | wtepei | mgiongrese | uacetes Duatmses
Ineg thiogs vzegh thosghtn sc. | oo and dkegue, hovghns,acthons, heosghts, et
+ Chanctensiskac, | oo and fiscpun.
sty Sy ponk stviewis | o comsister. o hcoefuning or arcese
+ Thase 3 coesmat 304 consistent
poes ot vhew
¥ ¥ ¥ Towme
Outcome: . puse
& ndvery e fcugh | (hough act necemar- exieanmpete,
ot recemacty ot | Dy enplictly ox-
iy aptanat) pranet)

On Pages 187-188 in Book
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Use Checklists and Rubrics

Oonint
Sy O and O
s Chapter 8: Filled With
e [ e pR—— o
g Teacher Tools
0
o
1) ol ot .
ey Page 196
0 Nt Ad .
u FIGURE 8.6 Troe-parageash essay i
5 7 ;
O eemmngatats g o o a~ somoaing | sty st .
* - R | 5tandad: Profe
roduction
© AU T e g T buce thetosk, | Thetopic.questcn, e | The tosic question bwse | The o, question, s | The topc quesion, e
+ g - @oeston o iswe woarlyntrofed | Ismircducedthere | B irtnduond:hesnin | Ivsrudear;theis 5 b
. oy
+ depam o sien ooy gy
reaarn &
[rromew—
- 5
¢ .
Page 195 et e | s | e rammore | b o
oty -
Quastatinns
« Statstics wapparted with s ite wedance enampin, few et
S s | olTocncangion | oo e iod
mM';uum-.m reavern
o
ot thss - |7
Gosg. o et ot
ot
v
g
. o
and e
paagraph theee body maoded, and effectively Uses Larstions when model sorme mbsng oo
paagraghs, condunan waes a varkety of tran necesany o ]
pasagrazh) o tranutices.
Lo s Y [
evhdence
¢ paragrapts

T 3 2 1
Criteria Excoeds Maets Agproacring Substartially Below
Introduction
question. of issue thess
. ndn. ‘cemplete, confusing.
. = sup- g o hrelevant.
ressoes.
Body/Argument
* Topic Three supporting p-
~Bxamples confusing,or missing.
“Facts
R ~oroc supported with specifc | evidence, exampies, fewtamitions.
fuly used betmeen ev- | seasons.
dence and reasces.
Conchasion
. sty and | Thasis
+ Cosing. universal stated; a dear, wniver missing o brelevant
statement 120 statement con- conciudes the essay weak or uncleas.
chudes the essay.
Organization
x <ty par Some errors nthe fve: | No srgantzaticnal struc-
paragraph threebody | model us tons.
paragraphs, condusion | wses 3 vasiety of tras- necessary. o Incorrectly wied
paragraph) trassitions.
+ Transitions between
supporting
and paagraphs
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Reader Response for ELLs

O

w | | e msmotegcas b 2
Wb T DV
e - -

ELLs Need Explicit
Instruction and

Feedback

© B D et W oA e Dw e W
R o
. L

Models o
/ \
. . :5::-—-:-5.0- :‘:~ &——.
Guided Practice bkt e
::.-’—.-
ST
Soida G gt O™

e s W g g - g—— -

—p— -

TABLE 8.3

Retelling Guides by Content Area

English

History

Science

Math

Tell the setting of the
novel (time period
and location).

Name the main charac-
ters and their rela-
tionships to one an-
other.

Summarize the events
that take place in
each chapter.

Describe how the novel
ends.

Choose a historical
event.

Describe the events
that led up to this
moment in history.

Name the countries/
regions of the world
involved.

Give details about the
actual event—where
it took place, how
long it lasted, etc.
Give all key details.

How did the historical
event end (whether
a conflict, civiliza-
tion, exploration,
etc.)?

Retell the story of a
scientific discovery.

What scientists were
involved? Give details
about all the scien-
tists who contributed
to the discovery.

Describe the problems
that led to the dis-
covery.

Narrate the sequence
of events that took
place, eventually
leading to the dis-
covery.

How did their findings
impact future scien-
tific discoveries?

Source: Adapted from Tennessee State Education, “Reading in the Contg
Education Content Area Reading Course 3081 Syllabus at http://www.te
pdf for an example of how to incorporate retelling in content area instru

Retell the sequence in
a mathematical pro-
cedure.

Define the problem
and the variables
involved.

Tell the steps involved
in solving the prob-
lem. If it applies, give
alternate ways of
solving the problem.

Confirm the outcome
or outcomes of

applying the pro-
cedure.

Content Area
Retelling Guides,

p. 193
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Help ELLs Understand the Difference Between
Paraphrasing vs. Summarizing

Paraphrasing Summarizing
* Someone else’s idea in J iny the most
your own language Important points

¢ Communicating the

« Completely changing rAi G

the original text .
. Usi ds and * Condensing a larger
IR 112 VAKOL KO3 (01 amount of information
sentence structure into a smaller amount

* Providing a reference « Using one’s own words
 Providing a reference

W 8 Seuned Lirgangr - Y Im= Weltng b & Savond Largusgs l w_ 0
Checidist Bask Persuasive Tophcs
Summary Do’ and Das'ts . " A
Sammmary Do's Change « Momewsrk—Too muchi Teo tie?
. . 4 * P Y
O3 Vincheded the titie of the test. schect day « s move fun to be 3 i han e aduit
[n} eas,
O fwotet-2 € of the text. oo $ mooydings
[) twroted-2 Pagraphs bt + Umter—in schonl ¢ your neighbor. iz
0 wiote e e of the text. hood
[ fused present serse,
Swmemary Dow'ts dihoree. %
() Donstwete. ) think .. ™ feel ..."¢r W mmy epinicn .._*
O oe yentances,
Since coe kay component 10 a successful essay is inowing the topk: well from
Deonet Setain
o ; w:m woch % Al sides, help students choose topics with wiich they are very familiar and with
dates. which they may have penonal experience. The topic of school uniforms is one
* Processes of vieps in 3 peocess. that seachees Erequently use when first teaching about pessussive essays, and his
Loeg Gescrptioes topic translates well for mamy ELLs who themselves may have womn school uni-
Diakogues between characters. forms in theis rartive country Likewise, topics that selate 1o school or the home ase
also good 1o use when introducing students of all language kevels o persuasive

€asay. As students become mone familiar with persuasive writing and as their aca-
demic language skills improve, you may experament with using topics that center

To illustrate the difference between mader sevponse and summary; It Is help- more around cursent events such & global warming, substance abuse, and the ju-
ful to seach these genses together. Point out the contrast between the two genres 10 venile pstice systeon.
Pelp students better the distinet of suomary and O piece of advice 1o convey 10 students is that they do net necessarily have
reader response. (Use Figure 81 in conjunction with the “Summary Do's and 10 agree with the positice they are arguing for in theis perveasive essay. The pur-
Don'ts” 10 help students differentiate between mader rmponse and sumanary ) pose of & persussive essay s not secessarily 10 share your betiefs and opinices,
though that may. at times, be the case. Rather, the purpose is %o pre
fusoy sent an argument and suppoet it with relevant facts snd detadls. 3t Is often difficult,
, e ragraph essay may be one of the maet important skills bt encellent practice, for students 1 try and understand and suppoet a side of an
mmmmﬂkwmxnnymwmm fssae that they may not perscaally agree with. Assure students that they are nce
classes i secondary school, o standardized tests, and most classes in college re- ‘married” to thelr lopic 2nd that wrking develop shont P
quire that students write exsays, 50 # is crucial for the writing success of your ste- ¥deas and perspectives, even though they may not be their owm. (See the following
dents 40 start early and pr often. No matser their proficiency level, students Persuasive Essay Checklisr™ and Figuse 87 for instruction and assessement idess )

can begin lesening and peacticing the five-paragraph essay structure. Because the

five-paragraph essay can be used in any subject ares and for any essay topic, Fig- Sersmbsive livey Chockiet

wire 5.6 Con help guile stuadents s produce a saccessful ~ ) ' Paeagraph

+ Introduce controvershal fopec
” * State your position on the topic.

The purpose of & persuasive essay is for 2 wriler 1o present an argument and coer- State iy
vincn. or persusde, the reades of the angument’s validity. In ceder 10 write a good Rl sentmgkaian o Page 197
pervasive ewsay, & wriler must y Patagraphe

* Topic sentence introduces 4 supporting reasen.
” e damy oplo that can be débaind fmasm vty e o). o Reason Is supported with specific evidence, examples, facts, and/ee sta-

R ot e e 1o P P

Persuasive Essay
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Rubric: Persuasive Essays

O

HGURERY Parsavve essay e
. 3 : 1
Racands Moty Appesaching Sebutarsiaty bebew
Profcieny Proficency Proficency rafiient Comments
Introdectory paca piaknedin the intos. pursgarh
e Soctory paragraph.

Thre uppocbng s | Thee suppecting s | Fews than toee sp. | Supperto s and

D i
%%; ig‘glg ig s

g = i
fcedence,exangies, | facth andir satitics. | ao uncea o g,
T

and etuted comidared,cuatypre- | eod presanted and | sested and wrgued et
sested and Wty | redsed
rehed

+ Shong persunie | Linguinge sedly weng. | Language s cearsed | Linguagein adlweak | Lirgunge s unconinc:

ke b and pervianne; | pericasie, some vir andin | laga onfuseg sy

« G vwied worts e

Crgasiiaen

ragh model oiry pargaph eiszg g essay modelssd | paragraoh ety w0 e of

panpatieeboty | modet mdefectity | uses uasstiom when | modelsome miseg | om.

pongragton e | aeravitetyolton. | recessary. o inconeety vied

e parsgragh) [

Varatous betmeen | evsty

evierce
e puagragn

Copyrightod Material—Clowd, Lakin, Leininger & Maxwell, 2010 —Caslon Publisbing, Philadeiphia

Supports for Opinion Pieces

Opinion-Proof Framework Sheet

Evidence Chart

Opinion Statement Evidence to Prove My Opinion

Position:

Reason 1 [Reason2

| | 1

[Reason3 |

One rosson 1 feelths wey b because Ne

el 2l 1
ofe)efelelf
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Compare and Contrast Essays Page 200

ELs That Cas Cooun Persoml 3nd Factual Ganmes

Compare and Contrast

C o )

Features
)

Compare/Contrast Essay Checkiist

1 Intro

Which Tools Are You Using?

O

» Word boxes, word capturing tools (e.g. Vocabulary
notebook, word maps)

» Graphic organizers; other types of visual tools (plot
lines, etc.)

» Sentence frames, starters
» Essay/Paragraph frames
 Checklists

e Guides (Do’s and don’ts reminders)
* Step-by-step guides/supports

11/14/16
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THE GOAL

Get Students to
Use These Tools on
Their Own

* Give Strategies

v Factics

 Make Active

e Give Confidence

Using Dust Bowl
Literature to Advance
Language:

Close Reading for
Language Structures and
Language Variety to Push
Students’ Language
Forward

11/14/16
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Dust Bowl Literature in Our Unit

KAREN HESSE

! lnhlu ol the Im\I I&nul

JENRY \TI\IH

Gr.9.3
.| Lexile 1040

More Dust Bowl Literature to Consider

Lexile 460-1240
across the chapters;
Average 680

Lexile 1120

GR 7.4
Guided Rdg W
DRA 60

Gr 8; Lexile 1160
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S LEXILE &, Sharter

MEANINGFUL MEASURES FOR INSTRUCTIONAL PLANNING

A
1700L
1600L
1500L 1185L-1385L
College & Career
1400L Read;l; Range For
1300L 12th Grade
i
5 12000
2 11001
L
= 1000L
L
| 900L
>
5 eooL A A
= 7001 i
680L
600L v V\‘ \ Lexile Measure
500L of the Book
400L
300L
200L
w 1 3 5 7 9 11 13 15 17 19 21 23 25 27 29
CHAPTERS
"
11]
MetaMetrics. To find additional guides, please visit Lexile.com/lexile-by-chapte

THE GRAPES OF WRATH
John Steinbeck

Lexile
Measure

1050L
770L
1240L
820L
830L
720L
460L
770L
610L
770L
110L
670L
640L
950L
750L
610L

CHAPTER & TITLE

1 Wind, Dust, And Anger (Intercalary)

2 TomJoad's Retun

3 The Turtle's Jourey (Intercalary)

4 Tom Meets Jim Casy

5 The Tenant Farming System (Intercalary)
6  The Emply Joad Farm

7 Car Salesmen (Intercalary)

8 The Joad Family Reunited

9 Seliing Possessions (Intercalary)

10 Leaving For California

11 Vacant Houses, Vacant Land (Intercalary)
12 Highway 66 (Intercalary)

13 Grampa And The Wilsons

14 "I'Becomes "We" (Intercalary)

15 Eating Places Along The Road (Intercalary)
16 Keeping The Family Together

17 Rules Of Conduct (Intercalary)

18 Noah And Granma Depart

19 California Landowners (Intercalary)

20 Hoovervile

21 Great Owners And Inhabitants (Intercalary)
22 The Government Camp

23 Humble Activities (Intercalary)

24 The Dance

25 Corporate Farming (Intercalary)

Turn page over to view more chapters and titles

Helping ELLs
Acquire More
Complex
Language

Patterns for
their Writing

CLOSE READING:
BUILDING
LANGUAGE USING
MENTOR TEXTS
Starting with Photo
Documentary Texts
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("Il@lalrvu ol the Dust Bowl

¢ Suhord ot Tndovdy Lase

JERRY STINEEY

Pages 14-16

Then when it seemed that things couldn’t get any worse, they
did. The year was 1936. It hadn’t rained more than a few drops in
the Panhandle for five straight years. One day the wind started to
blow, and every day it blew harder and harder, as if nature were
playing a cruel joke on the Okies. The wind blew the dry soil into
the air, and every morning the sun rose only to disappear behind
a sky of red dirt and dust. The wind knocked open doors,

shattered windows and leveled barns. Models of Longer,
More Complex
Sentences

It became known as the great Dust bowl, and it was centered in
the Panhandle near Goodwell, Oklahoma. From there it stretched
to the western half of Kansas, the eastern half of Colorado, the
northeastern portion of New Mexico and northern Texas. In these
areas, and especially in the Panhandle, the dry winds howled for
four long years, from 1936 to 1940. Frequently the wind blew
more than fifty miles and hour, carrying away the topsoil and

leaving only hard red clay, which made farming impossible.
Different Ways to Begin

Sentences

11/14/16
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Digesting and
Interpreting =

Tt practice
== T

| 2= —_—

Page 15 Heading: Mean Clouds

And Visuals

? 8
o

What ideas/
concepts are the
photographs
designed to
capture?

Captions:

The tractor and house of a dry
farmer in Oklahoma.

Farming in Oklahoma. Drought and
wind have ruined the field behind the
farmer.

Now look at page 16 and

discuss the captions and

the visuals

Lexile 1040

Techniques:
Adjectives
Serial
Adjectives
Vivid verbs
Precise

nouns
Adverbs
Prepositional
phrases

For Want of (rygen

Descriptive Language Study-

pg. 18 in your Text Excerpt
Packet

City, Kansas, tald how it felt to sit helplessly while shoets of wind-

35 hunl down &t bome. A woman in Garden O

s lachad hande

When a duss sioem seruck, family members quickly
sealed windows and doors with gummed tape, felt
werips, of rags. This et air circulation to such &
degree tha Lamps flickered for lack of axypen and
Brosthing became &fficult. When someone fel s if
they might pass out, 3 window wis epened Just 2 bit,
letaing In 2 swirling dest-deluge. Yec even with every
epening sealed, the dust. fine as takum powder, goc
i through dvisible cracks.

=5
il Take this paragraph
#3 and write a long
descriptive sentence
| telling about the mess

-| with “The house, ......

1 inside the house. Start

All we could do about it was Just sit in our dusty ohalrs, gaze at
cach other through the fog that filled the rocm and watch the fog
settle slowly and silently, covering everything—incleding our-
selves—in a thick, brownish gray blanket. . . . The door and win.

ows were all shut tightly, yet those tiny particles seemed 10 seep
through the very walls. It got into copboards and clothes closets;
our faces were as dirty as if we had rolled in the dirt; our hair was
gray and stiff and we ground dirt between our teeth.”

s
In her Dust Bow! Diary, Ann Marie Low, & North Dakota rancher’s

daughier, told of cleaning up after a black blizzard. For four solsd
duys, Ann Marie’s life was nothing but wash, wash, wish

The mess was iscredible! Dirt had blown lnte the hease all
weak and lay inches doep on everything. Every towel and curtain
was just black. There wasn't a cleas dish or ceoking uteasil. . .. It
teok untid 10 o'clock 10 wash all the dirty dishes. That's net wiping
them—Jest washing them, The cepbsards had 1o be washed oat to
have a clean place to pat them. ... . Every room had to bave dirt al-
most shoveled out of it before we could wash Slsors and furnitsre.
«+- Every towel, curtain, phece of bedding, and every garmest had
10 be taken outdeors 10 have as much dust a¢ possible shaken ost
Before washing, The cistern s dry, so I had to carry all the water
-«‘-dlrvmlhe-eﬂ....uhhm«hu-wnun'lh

Dast Bowl” is becoming a gritty nightmare.”

11/14/16
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Listening
to Using Dust Bowl
Augment Literature to Advance
Reading Writing:
Close Reading (with
- Audio Support) to
%ﬁ?ﬁ‘ Advance Vocabulary

A |
] "J i Knowledge and Skills
Chapter

ttps://
timothyeganbooks.co FEk I - S B
m/books-2/the-worst- .

hard-time ‘HN(S;IAI.\MIH.(A\-‘ Dusy Rowi

11/14/16
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https://www.youtube.com/watch?v=UuNLGv-IrAM (1 min.)

https://www.youtube.com/watch?v=UvMI97wHXN4

(all three) Setting the
Advanced Placement United States History (APUSH) Tone

For Reading
(1] Tube]

Movie APUSH FILMS
Trailer AT

P € 005/3%

Close Reading Strategies

1. Observe facts and details about the text.

2. Read with a pencil in hand, and annotate the text.
Underline or highlight key words and phrases.

3. Look for patterns in the text—details that convince
us of our location or the feelings of characters

4. Why were these words or phrases selected? Notice
figurative language. What did the writer want to
convey?

5. Ask questions; interpret meanings

6. Look at style, tone, structures, but most of all
themes.

11/14/16
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CLOSE READING

s A PODA ORI sesssrims

€LOS: READ
DO THESE THINGS

[Z Read the text slowly at least twice PP x 2

IZ Get the gist of what the text is about *

Use Small Segments:
Do a Close Reading [ Ssyeiamseres <>

g Reread, annocate and underline ,/
key vocabular \. =

202

[Z Use the text to answer questions
g Gather evidence from the text /O
Talk with each other about what () ()
you think it means "

Read again to summarize or answer
specific questions ¥

The Worst Hard Time, Historical Nonfiction
9th grade reading level

Audio Excerpts: Audio 1 (copy/paste)

https://tantor.com/the-worst-hard-
time-timothy-egan.html

https://www.curriculet.com/c/142568-
the-worst-hard-time

Common Core Standards Tied to the
Book

2006 National Book Award for Nonfiction
Copse=thicket

11/14/16
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Audio Support

2 TIMOTRY RGAN

-n&n—-pehﬂyhmﬁdcumdmuurt-nk

r‘lwwculﬂm-vﬁmmmm&qm
mo«nlm&w"b’uhmwh’l
MM'W!MCIM—M.M?M.-\E
beaka mmhwmm-mmwa
or propes burial. ,
”:uh: deunh‘n-dﬂum.
W--&mpmiﬁcdudlihitbdngwhﬁaw‘ﬂah
| " yoodfrarmed shack bared by sand, with oaly the soofplsts s via
ibie. In dhe distance in 3 osque of sbeletal trees, the boses of orchards
\ M»-mmw.uaw,w,m
I mkmh#&gudwihﬂutm.hpmm
Muﬂndﬂnﬁdﬂmﬂdm&ul“d:&n&
[ mmumwmhunmpw_-m»
Mu-mhﬂumhapmm--hﬁum
throwgh of deat.
‘ hﬁmwdwmihm{ﬁm
h-kgmuy-ﬁ-di&wddn-mdh-&u.lw
’ hc‘hmryﬂqhhhdwm-*
uﬁ;%—e'-dwh“d-&ahhp-hflm
‘ Kaseasas, Coloracdo, New Mexico, Oklahosa, and Trcs, it sceroed ca
| ww-{nmmm&mmamwu
-edftnd"l\chn‘«nnbalbnmhhl-nrbuu-
‘ bc‘-t.ndh&inulf—c-hnwludmh.hb—a
udmmwmhh«mhm-&mu
‘ mﬂl.ﬁl‘bn&n‘dﬂghmwwm“uﬁ
HMW&MM&M_MWH-—'M&»M
‘ 22 Will they be the last gemeration to inkabic he soatbern plains?
Mn—:hdd«p-bcnblhhl-ﬁh\-dh—'pf\-
il.Oﬁhlmhmmm-eumuthA
| Dast Bowh diary written by her busband, Her neighbor was astoer

Rudio (U

THE WOBST MAKDTIME 3 '

ished: why destroy sech an stimue Sursly record? The horor, the
woeran explined, was st worth sharng, She wanied i gooe farever,
Fenoe sops lead 1o sxuall Gurmn, sonve still pualsing wish life, 30d
frther 1o Sowna that service what is Jefl of the homestead sections.
Here is Sprisghield, sandiog foe sother duy bn Baca County, in the
far southeass commer of Colorado, with Kassas on ies castern vide, the
No Man's Land of e Ollahoma Pachandle 35 the scuth, 3 piece of
New Mixion in snosher comer. For sale signe, A misi-mare. A ukey
Burrard prached o 3 tower sear Gty hall. Springfield i the county
veat for Baca, which hax aboat foar thoteand peeple spread over i
wrinkled emptnes — fewer han two peogle per square mile. A hun-
doed years 3go, 3 county with popalation density this Jow was cluei-
fied a5 “fromtiec” By that definition, there is far more frontier sow
this part of the world dhan in the day of the sod house. The town has
the High Plains Jook, that dow-deah slrecdes. They bave oot tried 45
diress it up or pet makeup oo hasered storckoats. It is what it is. No
flatreng barssers. No pretense.
A fow Hocks off Muin Street o & bouse of suurdy sooe. A bang on
the door beingy 2 small, britde woman 10 the peech.
*“Pre booking for [aae Outoen™
*Be? Her voice it from somewhere loag 3go. “Vou want lke™
“Sue”
“He's up oo the budder, fxing the sool Oue back™
The roef is secp-pisched, s chullesge fir the nisible. Ike Osteen is
bty sx yoars obd. He sceambles to the edge, & twenty-five Soot drop
e

“Hello, dhere” he suys. He is speieggy still, with liqesd Mue epes, &
el hewd of silver huce

“Youu waresa ek about thin droeth ™

1t is never drewght i e southern pliiss.

Al sround bien, the lind s drying ap sgain, & few yeaes o the
ew century The soow sever came 0 many parss of the Rockies diis
year, and whees it did fall, dhere is nodving Jeft. The white sservoir of
mosntsin mowpack — feeding the Arkancs River; the Cimacron, the

Use Small Segments:
Do a Close Reading

CLOSE READING

amcher chanrt

= )
€l0: READ RS

DO THESE THINGS
[V Read the text slowly at least twice Db x 2

[Z Get the gist of what the text is about *

Circle u aren't sure of
and try to Yr‘: them out e

M Reread, annotate, and underline <~
key vocabulary =
g Use the text to answer questions ?? ?

E Gather evidence from the text P

Talk with h oth bout what
Talk with each other about what C ) ()

Read again to summarize or answer
IZ speciﬁacg;uestions ¥
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AN N OATINIGEMARIKS

CRT=I=1ZNTTH]

(Circle )powerful words or phrases

Underline words or phrases you do
not understand Wrir
? Raises a question Aoestion iy

Margip

| Something that surprises you i

=) Draw an arrow when you make a,_ s

ectiop

connection to text, ideas, or experiences

EX When author provides example
1, 2, 3,... Numerate Wetener
arguments, important ideas, fh’i';'%?i;i::
or key details !
Write important thoughts in the margin

Read With A Pen Attribution Some rights reserved by Tracy Watanabe Photo Attribution Some rights reserved by mrsdkrebs

Annotating the Text

TEXT ANNOTATION

A STEP BY STEF GAADE TO INCREASE
READING

The Worst Hard Time, 9t" grade reading level

Pages

136-137

Audio 2:
https://www.youtube.com/watch?

v=352z0GQdKQNk

2006 National Book Award for Nonfiction

11/14/16
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Audio Support

10
Big Blows

WE LAND WOULD NOT B1% an caxy death. Fiekls were bare,

scraped 1o hardpan i places, heaving in others. The sioes car-

ried sodl from state 10 atate. Wi o appeeciable mis for two
years, even deep wells were gaaping to draw fom the ratural inder
ground reservoir. One late witner day in 1933, 3 battabos of beavy
Souds massed aver No Man's Land. Az midday, the sus dsapgeared.
I@nmwﬂmnmn-ﬁanmﬂnmw
hymd&n.mwmnﬁnlkdn.mnﬂwl&dmmd
streets s Bolss City, buriod brown pechets of grass, and rellod over
big Will Crmwford's degost and the patch of grownd wheee Sadie hud
tried 10 establinh her garden with & sorcas irvigation sysecn. They
Sad 10 shovel faricasly 10 rveid delng wwallowed by the ennuged

Hased Liscas Shaw watched the dust seep thosugh the thinsest
cracks in the walls of Sheir rental house, spread over the china, into
ﬂwh&!mmmdum.“\mhwhnlhm&
cedy chean part of her piliow was the sutine of her bead. She taped ol
the windows and around the cuter adge of doors, bt the dust shwys
foennd & way in. She lexrned never 10 et 3 dinner plate out uns] ready
0 eat, 3 cook with (he pots covesed, 1 beave no standing waler oot
for loag cc it would tem 10 mod She tad decided 1o give up the
ssaching job dhat pald woethless acrip and w try and s » Sy
Her hnasbund, Charles, had at last opened his business, 3 foseral
heoeme in the rental howse. Town was suppescd 16 be an easier phice %

1%

Aud ip (2)

TEE WORST AKD TINE wm

Eve than 2 dead hometead 10 the south. But Boine City faced the
sane tormenier — the sloes that besughe o s, anly dist. Sorme
cays Haael pat 06 her white gloves and wa at the table — 2 snall act
of defiance that seemad both silly end besve. ,_J
The temperature Sl more than seventy degrees in lew than
rwenry-four hours coe Febrary day in 1953 It seached fourteen be-
dow wero i Bowse City and o8 the dust blew in with the asetie il
Haael oried everythiegg 10 stay warm snd kep the house dean. Dast
domirated L. Detvingg froes Beise City to Dalbart, a journey of barely
fifty mdes, wis like & trip cut om the open sas in & small boat. The
road was fine i pats, russed and Bard, bet 2 few miles later it disap-
peared usder wives of drifting dust, Usablle 10 see moce s & car
Reorgth abead, the Shows followed tdephone poles 1 get Soes one
20w 40 the pext.
ulfnhnhndchkuwuﬁandm.;hqmudalmy
ayy of severe dust sonms in 1053, Weather forecanting was sull &
m:dnumlhswav.:ht-dm-;-umh—:mﬁn
" , wnd ull dhat fell from the sky
wﬂrhka«wlhpmgpma The government pre-
dicted the weather by roanding up readings Som mose thim tws hess-
dred reposting stalhoes acrom the coustry aad Som air ballecas,
planes, 3ad kive sadons. The ibsematicn was semt by Teletype 0
Washingron cwice 2 duy. There, o muap was draws up and a fsecast
wene ot from the weather buress Sor dffezent regions of the satos.
3t v Based 00 the movement and straggle berween high asd low
barcenetric poessare — an sncknt way of predicting weather. The
foencant Bdways ceigmated in the capital, which is coe remsca why
Mr.mhwdmﬂnﬁd»mmmhm
entury lermm — dhe “poobubdits™ A handy hosily ssch s
*Clear mosn, frost soon™ «‘Rdnhsu#&dmphﬂh-dm
red sky in fhe mooning, sheep berder take warning” was moee trusted,
and 2ot jout by Shose who worked dhe land. Dering bis days a9 an ais
il caerier, Charles Lindbergh said he ignored the oficial weather
barenn feeocant; it was usdess, Throaghost the 10208, 21 one tochno-
bogical maevel after dhe cher changed Americes lde, & tools of
weather forecasting remained itesus thae wiedd have been fevilar o

Identify Tier 1 and Tier 2 Words

Tier 1

Tier 2
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e
V 4
o
»_zz"ﬁ’i

e Context Clues
https://www.flocabulary.com/unit/context-clues/video/

* Descriptive Language
https://www.flocabulary.com/unit/using-descriptive-language/video/

* Take Notes:
https://www.flocabulary.com/unit/note-taking-methods/video/

Close Reading with Historical
Fiction (Poetry, Rhyme)

OUT OF THE DUST

KAREN HESSE

11/14/16
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Out of The Dust: Using Book Trailers
(with Embedded Documentary Photography)

Trailers to be Read/Viewed
https://www.youtube.com/watch?v=QCyUxjsobHo

Out of ‘ﬁ I Trailers that Involve Listening
the L )m ’

https://www.youtube.com/watch?v=T2rtj2IGdRg

Gr. 5.3
GRL X

Use Small Segments:
Do a Close Reading

7 / . - - "l / YVD '.r’ o N

{ e [ The perpose { Nood, e,
Setpect matier |

s I \ o '.‘ [ “""" ofpoem ;| aww w'cvc J

o e
: / { Tom sourds of |
| Casguageard | ‘

‘ J Weat 1o consicer e\ words
| WO Uned \] whan readng &

poen ) i

'The five senses | l \ —
\ / Y e { The amargement
-0y -7 — —— B \ J

of words

"".&‘-n:r- :on:rk" l F);u'll-ra | ~— i
| andresporse |\ O0ORFE )
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Close Reading: Interpreting the Pronouns

A NOVEL BY NEWBERY MEDALIST

‘ Page 24 Excerpt Packet ‘

Reots

“he tells us”
“he says”

“they (roofts) hold onto
the land”

That's good advice, bun
I'ss nct sare he understands the probiem

Trees have aever been at home here “"what's at home
» 2 here"?2

Maybe nene of us are meant to be here,
oaly the pragie grase
od the By

i “what's meant fo

My father will stay, £ matter what be here”?
Ee's stubborn as sed,

He e=d the and Rave 3 hold on each ochar,

But what sbows me!

"he and the land have a hold on
each other”

Augast 1934

But what about me?2

Using Dust Bowl
Literature to Teach
Students How to Gather,
Interpret and Use
Evidence to Support their
Position
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Social Studies Practices

\nquiry Arc
\“\"wing The"ms

1. Gathering, Using, and Interpreting
Evidence

2. Chronological Reasoning and Causation
3. Comparison and Contextualization

4. Geographic Reasoning

5. Economics and Economics Systems

6. Civic Participation

\nquiry Arc
woifying The"'es

ELL Needs
Identified in

Regents
Results

Social Studies Practices

1. Gathering, Using, and Interpreting
Evidence

2. Chronological Reasoning and Causation

3. Comparison and Contextualization

4. Geographic Reasoning

5. Economics and Economics Systems

6. Civic Participation

11/14/16
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CORE Area Instructional

Practices

ELA Practices (Proficiencies), from ccss:

Demonstrate independence

Build strong content knowledge

Respond to the varying demands of audience, task,
purpose, and discipline

Comprehend as well as critique

Value evidence

Use technology and digital media strategically and capably
Come to understand other perspectives and cultures

Social Studies Practices, from NYSED SS
Framework:

Gather, interpret and use evidence

Apply chronological reasoning and consider causation
Compare and contextualize

Apply geographic reasoning

Analyze economics and economic systems

Engage in, and value, civic participation

) - -

Greg Ahlquist, 2013 NYS Teacher of the Year
Social Studies Teacher, NYSED Consultant, May 5, 2016

I enaaae™

1
*Some statements have been modified in order to fit the purpose of the district project.

Gathering Evidence

Teaching Channel:

Powtoon: https://www.youtube.com/watch?v=uzMOAIISvnY (1 min).

* https://www.teachingchannel.org/videos/teaching-about-textual-

evidence
(Child Labor topic)

STUDY.COM

Instructional Videos to Teach

How to Gather and Cite
Evidence

* English: What does it mean to cite text evidence? 6:01
http://study.com/academy/lesson/citing-textual-evidence-to-support-

analysis.html

Supporting your writing with examples and evidence
How to use Evidence 4 mins. (types of evidence to use)-SCl ex.
http://study.com/academy/lesson/supporting-your-writing-with-

examples-and-evidence.html

11/14/16
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Preparing Students to Support their Position:
Listening to Understand the Task

GEOGRAPHY:
MIGRATION
https://
www.flocabulary.co
mj/unit/migration/

video/

Essay:

Do you believe that push
or pull factors were more

prominent in the

migration of farming

families during the Dust

Bowl?

Cite evidence to support

your thesis statement.

Page 21-23 Excerpt Packet

190 TIMOTHY BOAX

of the stancdof e showed up with 2 ntgue revohver, waviag it in the
faces of Texas Rangers. And when Macks tried s bold an Emancips-
o Duy parade in & park i Oltlsboms City, the goverscr inposcd
mactial Tow o6 the city and sedered his guand toops 1o shet derm
derorn. Blacks were wepposed 10 be lnvisdle in bin state, qubedy work-
g the lnd o masning a factory station. AB told, the govermor inssed
thirtyfoun declaraons of sartia) lyw darieg his fous years in ofice.
The hiod dried up i the spring of ta32. Month afies mensh, going
ks the beight of the growieg season, these was no raln. The sky vas
 white aevd bot, and it ssok url well afier micsight Sor the Meat w0 dis-
sipuse. Al Bill urged peopde 1o fight sarsce widk fecce. The nem-
ploymsent rate in his state was 25 percest. To show them what cocid
be dose, be plowed up the grass on the greasds of the capitol and let
pecple plant vegrtable gardens. And 59 demosatrate bow water could
be takan from the grousd, Murmay went oe s belding bings, syisg o
creats bakes sted poads in places that had seither. The gromd cosd
be reined at the deepent levels foe water, using mew and powerl con-
Lrifingal puasmps, to create the gaoden e of Oltlihoena. They could
grab amto that nderngreutsd hake, e Ogaials Aguifes, Bko the Seca-
e hind grabbed the ol Chenokee lunds, and s0 wha if the weater whs
sy scven brundred fret deep 30 hud tken 31 least 2 budired cen
taries to busild up — it was there 8o be gribataked
In Beise Clirg, Alals Bill's plass seasded Iibe 3 toaic. Ged knowy
they needed water, It waarit ricklig ot of the distar Rockies, The
Cimarson, Gace 3 nearing rives, was tow 2 tear irail, And it wasi’y
cominng feen overhead, It rained buscly ten indhes @ ol of igse. The
wan glared down at nesters in No Mas'y Land, every dwwn » sew gt
ishrmenit. [t was tine for man to stand up 1o the packered face of the
demerta. y
“Hhuseats progress has sow reached the stage wheos it can teasier
iene xighty forces of sature,” waoee the Beise City News, in weprpont
ol a proposed dim in No Man's Land
1n the spring of 1932, Alifa Bl decided 10 run for poesicdent, Fe
woud fallrw the ssode that gt him elected goveroe. In nurming foe
the stateborne, he had campaigaed o the Thiee C's. Now he m= ca
2 plasiorm of prossising people dhe *Four B's: Bread, Bosser, Bacos,

&.9.0 Houghron DiibFen Hartaer/
LOOL

THX WORST MARD TIME 111

s Beass™ Thae & governee coudd nun Sor the haghest office of dhe
Eind wih 3 campaign Bat effered peeple caloeies said soenething
o

By bate winter, the auincase farmens who had Sosded mio de scuhern
plaiza during the baggest wheae-growing bosm bs the ration’s histoey
Yad complecly dimppesed. They had scalped the sod in the pan-
handes of Texas sad Okdabon, bad Sallownd the new rail lines inso
day-okd torwms in Nebeaska, scuthwestern Kaneas, and Baca County,
Colorado. For 2 few years, they kit $he caop jas as ansicipased, bt if
they bita crop in th early 15508, it was worthless. When they walled
away. they lefi beking sers-up ind, sbandsned Bhe a played-oet sirp
mine. Other prople, some with homesteads or mongages, stared o
Jeave as well, jast dissppraring, net even hocking the door behisd
them. Bt moxt drylanders had no phias @ go soywhere, They sww
the newsrechs in the Mission Theater is Dalhart and fe Palace in
Boise Cley, showing those Leendlines in the big cises, the apple ven-
does ca every stroet cocner, the millbens crying for vebiel, Az beast bhese,
in & cashlens economy, peaple could sqaoess 3 dosen eggs every duy
firoen & house of bers, o¢ get 2 pad of mlk from an ol cow, ac spavad
water fom dhe windull cato the ground w grow vegebles, or fatin.
up & pig, then smake a winier's sapply of bacen. They sl thoughe,
1 the fiest yeae of the epie dbrosrghe, thit thirzgs had o changs becsuse
they abways did. Wer years followed dey years, Vou bung en, 3 Hazd
Liacas Shaw &, cven though she werked foe nothing at the cne-room

R

scboelbse. They huerg ca becausse thi was il the oy place they g g e 7

could eall theies. Geierg 8 the city, or 1o Califorsia, wa 3 joamey 9
the unkeoen

Subistence farteirg tmay bave kept poople alive, bet & did nothing \

o the bend, which was goisg, fallonr section by section. As the eed of
1981, the Agrsculnare Coliege of Oflaborea did 2 wervey of ol the baad
a1 had beew toem up in dheir state during the wheat boeansa. They
were satomsished by what they found: of sixtees million scses in cultic
vaticn in dhe atase, thirteen albon were serivusly evoded. And this
was before the droaght had caleified most of the groend. The erusien
was due 43 3 e of perensial weather coadtions o the pliins: wisd

-
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Author’s Claimy

It was a third element—
something new to the prairie
ecosystem—that as really to
blame(for the erosion): neglect.
(Page 112, top)

Supporting/Evaluating Claims with Evidence

Page 111-113

The Worst Hard
Time

Evidence Cited,

u2 TIMOTHY BGAN

and bebel, pomerfil ain e halluoema. Bst it wes 3 thind dlement
somedhing new 1o the prairis ccorpstem — hat was really 9 blume,
‘e coliege agriculmns experts repervds negloct. Furrmers had taken
dheie munchines o fhe fiekds and prodced the liggest wheat crops in
history, srasafcessing the great grasabinds inte » vast medism foe turm
g 0wt » global comemady, Aad then they disched & )
“The aces scerms dosmed to become in dreary realiy the Great
American Desert shown cn excly sups,” wrose Lawrence Svobids, 2
Kanaas whest farsser whe kepe 2 journal of his slow dedlise, Svobids
had started 8o see the wheat game is 4 ehborase frand if et 3 wagpic
‘mistake. He hud come 1 the pliins in 1580, 3 yousg man whose
= d L Grst crop “beewh-

Bottom of Page 112, Top
of Page 113

o cx e asrythirg 1 bued ever
experiameed befoee — 3 destruying force beyond sy wikdest inagin-

[ Gom Be weee
When the native sod of the Grear Plaina wes o place, % &d nat
sxatter if peagle lockend twice o  piece of grousd. Wind o tweesy,
by, oty teddes an hoasy, as sbways. Drocghts oanie and wess. Prsirie
fires, sy of thess ssasted deliberssely by Indians ée cowbeys eying
o scare mosters off, ook & great galp of s in 2 few duyy. Hadlstorss
wMIN\nLBh‘-ﬂhnﬁvﬂilwhdnluwlﬂtkﬂm
ghass 10 walk cn. Theough all of the seassnsl sempesss, man wis is-
consequensial. As long a8 the wrave of grass was stitched s the Lind,
e penirie worald Bosiads in dry years and wet, The gram cocdd lock
brown and dead, but beneath the warface, the 1oots held the sod in
ﬂx:,hwthﬂ&m&mﬁulﬁmhﬂa\n-ﬂléﬁ
graria, had cvoived as the pecfect ¢ for dhe randy lown of the arid
sone. It coubd held moissere 3 foot o more below geotund Jevel cvem
during sumener droaghis, whes hot winds robbed the srface of 3B
waer-bearing i In surn, the grass narsred pin-tded groes, pes-
e chickens, crases, jackrablits, ssakes, and other creatares that got

THE WORST RARD TIME 1)

halr wacer fiom fxengieg o the rative turl. Thevagh the driest year,
e web of 5 held. Whes 3 farmer sore st the sed snd thes walked
wwep, Jeuvieg dhe land maked, howover, that barmes pasch posed a
dhemat 10 nesghbioes. It etk sot revert to grass, becusse e roots
were gone, 1t was empay, dewd, send wtsient. Bust this was 2ot scene-
thing farmers argied ot in meetings where they clumared for peice
suppont o the governmens. Nor was i the lopie of scientiots or
governumenst speciakace, 3t bast not early oo People were franscaly
tryirng o find 3 way cut of the hole of an econcmy witheut kght They
wese strugghng to stay alive, 9 find encugh reosey 3 buy shoes, fael,
grods that coudd nek be made by hand at hoeos. What was huppertiog
12 the bind in the carly 19905 wis nearly ussetond o e St it wan
4 different world, o balance, snd U1 So when the wisds blow i Ghe
winter of yyy2, they picked up the sod with bile sesistance snd sent it
skyward.

ST T T T
from groend o tap appeared just cutside Amarills. The winds had
been fierce all duy, chocked at whery riles an howe when the curtsin
droppod over the Parhandls. The sky bast its custensury white, asd it
twened beowsish then gray ss the thing haumbered sround the edge of
Amallo, » chty of 43,500 pocple. Nabody knpw what to ol it, It was
ot 3 i clood. Nos wis i 8 cload Selding ice pellees. s was ot &
twister. it way disck ke course smimal hair; it was alive. Poople close
w0 it described & foeling of being in 3 binzard — 2 black bliassed, they
callied & ~ with xs edge Ehe seeel wool. The weather busean people
i Amarilio wese fuscisated by the clomd poecisely beovise it debed
explanaton. They wrote in their logs that it was “most spectacudar™
As suslight came theoegh the Sghaer edge of the big closd, & ap
peared greesish. Adier hovering rear Amarillo, She chood moved monh
wp Be Toaas Pashasdle, soward Oklshoera, Coloradi, 3nd Kansas
Bam Whise s this black mossessity spproaching from the
sorsth, and be thoughe at finst be was bookiseg & cunge of mocstan
ot the mone, mearly two mies high. But the Lieno Estacade was one
of the Sattont places ca cardh, and dere was 00 moustain of tes thos-
sand foct, moving or sationary, amywhese on the borieon. He wold his
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ummmw‘mmm‘um
theie munchines to the fiekds and prodced the Liggest wheat crope in
Immw&wwmcmmﬁ—hluw
{ng out a global conmmdiny, Aad then they disched 2.

“The acea scems dosmed to become in dreary reality the Great
mwwwwm’mlmw.n
Kanwas whest farmser whe kept 2 joursal of his slow dodlize, Svobids
hiad started 80 see the wheat game b an ehboease frand if not 2 wagic
'nuhh-lkh-lxw»nkpl-mnm.lmmm
ot was “Never defeased™ He Tnin Brat crop “bosach-
taking ™ He never made money serward, When éhe land started to
Dhaw, be was st even e € be would live 10 sell his cumsonary sle.
The sky, choked with topaod, fighterad Birn. And the beat — 20-
Body alive had ever acen the sky ke this, day after duy, the white bowl
overhead.

“Thin was scmething now and ddferent o anything | bud ever
experienced befoes — 3 destruying borce beyoed my wikdest imagin-
Gon" he weate,

When the native sod of the Grear Plaima wes In place, & &d nat
umﬂwwmuap&udp‘-&%ﬂ&-w
Mmb«ynﬂnmhm.uﬂ-ynbmo-m-dmhfn
fires, maary of thees sueted delibersscly by Indians o« cowbeys eryirg
0 scare mosters off, ook & gyeat pulb of prass in 2 few duyy. Hadlorss

THE WORST RARD TIME m

Balr waser from foeaging on the rative turl. Thooogh the driest yeam,
e web of 5 beld. Whes 2 farmer tore sut the sed sad thes walked
wwey, deavieg the lund maked, howover, that barmes pasch posed a
et 10 peighbors, It ceald st revert to grase, bocause the roots
were gone, 11 was covpay, dend, sd wssient. But this was 2ot scene-
ing farmery argned dbost in meetings wheee they cumored for peice
support fom the governmens. Nor was i the topie of scientiots or
government specialiacs, 3t beast 0ot carly o, People were framcaly
trying o fiad 3 way cut of the bole of an cococmy witheut kght. They
wese wtrugghng e stay alive, 0 find encugh rosey 3 buy shoes, fael,
r0ds dhat conddd nck be made by hand at heeoe. What was huppecsing
49 the lind in the carly 1990% was nearly usseticed ot fise. S, it was
3 diffcreat world, of balance, d U1 So when the wisds blow in e
witster of vy, they picked up the sod with bile eevistance snd ses it
shyward.

Assund #oon o Jarmary 21, 1952, 3 dood tee thowand fret high
from groend % tap appeaced just catside Amaslls. The winds had
been fierce all duy, clocked at skery relles an howe when the curtsin
droppod over the Parhandls. The sky bast its custeomary whie, asd it
twenad beowsish then gray ss the thing hambered sround the edge of
Amarllo, a chty of 43,000 people. Nabody kngw what 10 call it, bt was
oot 3 rain cload. Nor wie it 5 coad Molding ice pellers. I was ot 3
twister. [ was thick Bhe coarse smimal huir; it was alive. Poople close
w0 it described 1 foeling of being in 3 blizzard —  black bliased, they

called & ~ with ks edge Ehe weel wool. The weather boreau people
i Awmarillo wese fuacisated by the coud preciely becwse it debed
explanason. They wiote in heir logs that it was “mast spectacudar™
As suslight came dhrough e lighter edge of the big closd, it ap-
peared greenish. Adler hovering sear Amarillo, e clood moved worth
wp Be Toxas Pashasdle, toward Okliheera, Colorado, 3nd Kansas,
Bam Whise sew this black mossrssity spproaching from the
sorsth, and he thoughe at it be was Jookisg st & cusge of motstaing
o the move, nearly two miles high, But e Lieso Estacade was one
of the fatteat places ca cardh, and Shere was 00 msustain of ten thos-
sand fect, moving o saticnary, anywhese on the borison. He told his

Use of the Text as a
Mentor Text for
Descriptive Language
Techniques

AL

w TIMOTRY FOAN

m-om&m-uﬁnﬂwmm&umm
(Mmmwwmmmnmum.
Losked lika dusk cutsabe. 1t damped its load aed Smppesed, i de-
Wunﬂsmmﬂhm‘-mmhh

Seene sundwcrms, they sid down at the DeSca.

No, sir, hat was no saaduors, others sid.

The soem lefk the streets ful of coulcoleced dst asd coweed the
o of cars 30d the sidewalls 00 Denrock. The dust Sound the i=-
sides, 160, coating the dising tble s2d woad floce of Dec Dawsos's
place, and the fine feesitue intide the DeSoto bobby, and the posl
tabies a¢ Dirrwiddie's, ased the bascball sunds 2 the cdge of 1own.
Folks Bacd & in their haiz, their eyes, down their Shroat. You blew your
sose ased there it was — black snot. You backed up the sarse ding, le
Irerned in e cyes and made people cough. Tt was the dumnedest

irgg, wned 3 wryseery

1y T

16s e earth itaclk, Bam s3id. The easth Is o dbe move.

Why?
Lok what they dane 1o the griss, he ssid. Look & the bad: wrcag,
sidde wp.

THE
WORST HARD TIME

The Untold Story of Those Who Survived
the Great American Dust Bowl

Timothy Egan

@

MARINER 300KS
BODGHTON MIFFLIN HARCOURT
Bodon ¢ Now ok
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Finally:
To Help
Students

Show What
They Know--
Teach

Students
What Key
Words in Test
Prompts
Mean

Responding to Writing Prompts

To write an effective response to a writing prompt, you need to determine more than
just your topic, audience, and form. You also need to be able to recognize the key
words or directions in the prompt and to know how to respond to those directions
appropriately. Familiarizing yourself with the information in the following chart
can help you do both of these things.

Direction

Action

Describe, Identify, Define

Identify the main equalities or distinguishing
charactenistics of your subject, using specific facts or
sensory details.

Recount, Narrate, Relate,
Tell About

Present the sequence of events in a story or the steps
in a process in chronological order. Use vivid verbs
and sensory details.

Discuss Identify the key points or relationships, backing these
up with les, q i pari and other
details.

Explain Present the main points of or important steps in

whatever you have been asked to explain, using facts,
examples, and reasons to clarify what you mean.

Compare, Contrast

Show the ways in which two or more things are alike

and the ways in which they differ, using examples and

other details to support similarity and difference you
int out.

Analyze, Evaluate,
Review

Examine the main qualities of your subject to arrive at
a conclusion about some aspect of it, such as how well
the parts function t as a whole.

' Show Causes and Effects

Present the reasons for and the results of a particular
event or situation, using specific details to clarify
isely what happened.

Persuade, Convince,

State your point of view and support it with facts,

Express Your statistics, examples, quotations, and other sound
cvidence.

Interpret Explain in your own words the meaning of whatever
you've been asked to interpret, supporting your ideas
with facts and other details.

Summarize Present a condensed version of a story or a process by

relating only the main events or steps and showing
how one leads to the next. Do not include supporting

details or other t of elaboration.

She’s Almost
There! Take her
to the Finish
Line!

What will you do

to help kids like Karina improve
their listening comprehension

and writing?
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