


Grade 7.3
7.4

Also return to these 
concepts



Living 
Environment





+
Plan Supplemental Materials for 
Students Who Represent a 
Range of Proficiency and 
Literacy Levels



Choose Books that are Choose Books that are 
“Just Right” for Each 
Literacy/Proficiency 

Level



410 850; 
1000

410-850; 
1000



Benchmark Education Books, 
Lexile 410, reading Level B
Barbara Andrews, author 
Advance ALL Series
(2nd/3rd Grade Level

Capstone Press, Lexile 850, 
GRL V (5th/6th)
Kerry A Graves, author 
Fact Finder Series

Children’s Press,  Scholastic 
Library Publishing
Reading Level 6.3; GRL U
Lexile 880
Melissa McDaniel, Author
Cornerstones of Freedom 
Series

Grosset & Dunlap, Lexile 790, 
Grade Level 5.5
Janet Pascal, author 
Available in English and 
SpanishAdv



Capstone Press, Lexile 850, 
GRL V (5th-6th)
Kerry A Graves, author 
Fact Finder Series

6 pages

START



Active Voice; Not Active Voice; Not 
Passive

Short Sentences

On-page glossing



Supportive Visuals



Children’s Press,  Scholastic 
Library Publishing
Reading Level 6.3; GRL U
Lexile 880
Melissa McDaniel, Author
Cornerstones of Freedom 
Series

10 pages

Read the Same Information 
Again; Two Texts to Deepen 

Understanding; Practice 
Reading; Recycle 

Academic Vocabulary
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The Many Causes of the Great
Depression

Unemployed men line up outside a Depression soup kitchen in Chicago, Illinois, in 1931. National Archives and Records
Administration 

Herbert Hoover, the 31st president of the United States, served just one term in of ce, but
it was a memorable one. It was de ned by the stock market crash of 1929 and the
beginnings of the Great Depression.

Economists and historians continue today to debate the causes of the Great Depression.
There is little doubt that there is a link to World War I. The ghting had taken a cruel toll on
key economies, like Britain, France and Germany. These countries were the core societies
of the advanced industrialized world. Disruptions in trade and the ow of money continued
after the war ended. Furthermore, bitter memories of the war left countries feeling at odds
with one another, preventing them from forming a uni ed approach to deal with the frail
global economy.

The United States' actions in World War I were minor and only occurred toward the end of
the con ict that lasted from July 28, 1914, to November 11, 1918. The country's role went
against its tradition of not involving itself in Europe's affairs. This resulted in Americans
turning their country even more inward during the 1920s. The United States disarmed its

By David M. Kennedy, The Gilder Lehrman Institute of American History, adapted by
Newsela staff on 12.19.16 
Word Count 906 

This art icle is available at  5 reading levels at  ht tps://newsela.com. 1

America turns inward

The United States' role in World War I was minor and only toward the end of the con ict
that lasted from July 28, 1914, to November 11, 1918. The country's participation went
against its desire to not involve itself in Europe's affairs. This resulted in Americans turning
their country even more inward during the 1920s. The United States disarmed its military
forces and war machinery. The U.S. Senate refused to approve the Treaty of Versailles,
which was a peace agreement between Germany and the Allied Powers (predominately
Great Britain, France, Russia and Italy) to end World War I.

The Senate also rejected membership in the League of Nations, even though it had been
promoted by former President Woodrow Wilson. The League was an international group
formed to resolve disputes between countries. It was the precursor to the United Nations.

In 1922, Congress passed one of the highest taxes in history on those who sold foreign
goods in the U.S., which hurt trading between countries.

Meanwhile, the federal government insisted throughout the 10 years after the war that the
Europeans must repay all the loans given to them by the U.S. Treasury. This was a
hardship for the countries recovering from war.

In 1924, America, for the rst time in its history, imposed a strict limit on the number of
immigrants who could annually enter the country. Millions of people were turned away.

Militarily, diplomatically, commercially, nancially and morally, Americans seemed to be
turning their backs on the outside world.

Stocks fall, businesses fail

The banking system was unstable and the federal government was weak as the Great
Depression began to unfold.

In October of 1929, stock prices plunged. Thousands of banks failed. Tens of thousands of
businesses collapsed. Millions of people became unemployed. This terrible event is known
as the Great Crash.

By 1932, about 13 million Americans were out of work. This equaled 1 out of every 4
workers in the country. Many people believed they were witnessing the end of the
American way of life.

Franklin D. Roosevelt, commonly known as FDR, was elected president in 1932. He
promised “a new deal for the American people.” FDR believed that Americans' lives could
be made more secure. His results transformed the country. FDR held of ce for more than a
dozen years. He was elected president three times. This record was unmatched by
previous presidents and forbidden for all future presidents when the 22nd Amendment to
the Constitution was passed in 1951.

This art icle is available at  5 reading levels at  ht tps://newsela.com. 2
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Las muchas causas de la Gran
Depresión

Hombres desempleados haciendo la en la puerta de un comedor de la época de la Depresión en Chicago, Illinois, en
1931. National Archives and Records Administration 

Herbert Hoover fue el 31er presidente de los Estados Unidos. Tuvo el cargo por poco
tiempo. Fue durante el peor desastre económico del país. La bolsa de valores se
desplomó en 1929. Poco después, se inició la Gran Depresión.

La Gran Depresión duró de 1929 a 1939. Se inició en los Estados Unidos y fue un
problema para todo el mundo. La gente perdía sus empleos. Algunos no podían
conservar sus casas. Muchos no tenían su ciente comida. La mayoría no podía comprar
las cosas que quería. Las compañías no podían producir bienes y los granjeros tenían
di cultad para cosechar.

La gente no se pone de acuerdo acerca de la causa de la Gran Depresión. Ocurrió tras la
Primera Guerra Mundial. La guerra duró del 28 de julio de 1914 al 11 de noviembre de
1919. El combate era arduo entre países importantes como Gran Bretaña, Francia y
Alemania. Los malos sentimientos dejaron a los países resentidos entre ellos aun después
de terminada la guerra. No comerciaban entre ellos debido a la debilitada economía
global.

By David M. Kennedy, Gilder Lehrman Institute on 12.18.16 
Word Count 544 

This art icle is available at  5 reading levels at  ht tps://newsela.com. 1

Los Estados Unidos dan la espalda al mundo

La participación de los Estados Unidos en la Primera Guerra Mundial fue mínima. Durante
la década de 1920, los estadounidenses no querían involucrarse en los problemas de
Europa. Los Estados Unidos desarmaron sus fuerzas militares. El Tratado de Versalles no
fue del agrado del gobierno. Se trataba de un acuerdo entre Alemania y las Potencias
Aliadas para poner n a la Primera Guerra Mundial. Las principales Potencias Aliadas
eran Gran Bretaña, Francia, Rusia e Italia.

El gobierno tampoco quería ser parte de la Liga de las Naciones. Este grupo estaba
formado por muchos países. Fue formado para resolver los problemas entre ellos. El
gobierno de los Estados Unidos impuso los impuestos más elevados en la historia a los
bienes de otros países. Esto afectó al comercio.

En 1924, por vez primera, se impuso un límite en el número de personas de otros países
que podían vivir en los Estados Unidos. Millones de personas eran rechazadas. Los
estadounidenses parecían estar dando la espalda al resto del mundo.

Al mismo tiempo, los bancos no tenían estabilidad y el gobierno era débil. La Gran
Depresión comenzó a desatarse.

De la Gran Depresión al Nuevo Trato

En octubre de 1929, los precios de las acciones se desplomaron. Miles de bancos
quebraron. Decenas de miles de negocios se colapsaron. Millones de personas quedaron
desempleadas. Este terrible evento es conocido como el Crac Bursátil.

Para 1932, cerca de 13 millones de estadounidenses estaban desempleados. Esto
equivalía a uno de cada cuatro trabajadores en el país. Muchos creían que estaban
siendo testigos del n del estilo de vida estadounidense.

Franklin D. Roosevelt, conocido como FDR, fue electo presidente en 1932. Prometió "un
nuevo trato para los estadounidenses". FDR creía que la vida de los estadounidenses
podía ser más estable. Transformó el país. El Nuevo Trato creó muchos programas para
que la gente tuviera empleo, bancos con ables y una vida segura.

La historia de la Gran Depresión no es solo la historia de los estadounidenses durante uno
de los períodos más difíciles en la historia. Es también parte de una historia más grande
de gente en cada rincón del mundo que fue arrastrado a las di cultades de la Gran
Depresión.

This art icle is available at  5 reading levels at  ht tps://newsela.com. 2
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Las múltiples causas de la Gran
Depresión

Hombres desempleados haciendo la en la puerta de un comedor de la época de la Depresión en Chicago, Illinois, en
1931. National Archives and Records Administration 

Herbert Hoover, trigésimo primer presidente de los Estados Unidos, permaneció en el
cargo solo durante un período, pero resultó ser memorable. Su presidencia se de nió por
el derrumbe de la bolsa de valores en 1929 y el inicio de la Gran Depresión.

Los economistas e historiadores continúan debatiendo hoy las causas de la Gran
Depresión. Casi no hay duda de que hay una relación con la Primera Guerra Mundial. El
combate había pasado una factura cruel a países importantes, incluyendo Gran Bretaña,
Francia y Alemania. Estos países fueron el núcleo del mundo más avanzado e
industrializado. Las interrupciones en el comercio y en el ujo de dinero continuaron
después de que la guerra terminara. Más aún, los malos recuerdos del con icto dejaron a
los países resentidos entre ellos, impidiendo que se unieran para enfrentar juntos la
debilitada economía global.

La intervención de los Estados Unidos en la Primera Guerra Mundial fue mínima y solo al
nal del con icto que duró del 28 de julio de 1914 al 11 de noviembre de 1918. Esta

intervención del país fue en contra de su tradición de no involucrarse en los asuntos de
Europa. Esto resultó en que que los estadounidenses miraran solo hacia el interior de su

By David M. Kennedy, Gilder Lehrman Institute on 12.19.16 
Word Count 974 

This art icle is available at  5 reading levels at  ht tps://newsela.com. 1

país durante la década de 1920. Los Estados Unidos desarmaron sus fuerzas militares y
su maquinaria bélica. El Senado se rehusó a aprobar el Tratado de Versalles, que era un
acuerdo de paz entre Alemania y las Potencias Aliadas (principalmente Gran Bretaña,
Francia, Rusia e Italia) al nal de la Primera Guerra Mundial.

Se dio la espalda al resto del mundo

El Senado también rechazó la membresía en la Liga de las Naciones, pese a que había
sido promovida por el Presidente Woodrow Wilson.

En 1922, el Congreso aprobó los impuestos más elevados en la historia para quienes
vendieran productos extranjeros, lo que afectó el comercio entre países.

Mientras, el gobierno federal insistió durante los diez años posteriores a la guerra en que
los europeos debían saldar los préstamos que habían recibido de la Tesorería de los
Estados Unidos, lo que signi có una carga nanciera para los países que se recuperaban
de la guerra.

En 1924, los Estados Unidos impusieron por primera vez en su historia límites estrictos al
número de inmigrantes que podían ingresar al país cada año. Millones de personas fueron
rechazadas.

De forma militar, diplomática, comercial, nanciera y moral, los estadounidenses parecían
estar dando la espalda al resto del mundo.

Al comenzar a desarrollarse la Gran Depresión, un sistema bancario privado y
disfuncional incursionó en la era moderna provocando una fundación inestable para el
crédito nacional. Entre tanto, el gasto público del gobierno era reducido y el gobierno
federal se encontraba en una débil posición para combatir la depresión.

El crac bursátil revienta la burbuja

La burbuja reventó en octubre de 1929. En un evento conocido como el Crac Bursátil, los
precios de las acciones se desplomaron. Miles de bancos quebraron y decenas de miles
de negocios colapsaron. Millones de personas quedaron desempleadas. Herbert Hoover
había sido electo pocos meses atrás y sería reconocido por siempre por su incapacidad
para salvar el país de la Gran Depresión, a pesar de sus esfuerzos.

Para 1932, cerca de 13 millones de estadounidenses estaban desempleados, lo que
equivalía a uno de cada cuatro trabajadores en el país. Muchos estadounidenses
pensaban que estaban siendo testigos no solo de una caída masiva de los mercados,
sino de un colapso de orden económico, político y social que tal vez marcaba el n del
estilo de vida estadounidense.

Franklin D. Roosevelt, conocido como FDR, fue electo presidente en 1932. Prometió "un
nuevo trato para los estadounidenses". FDR trajo consigo a la presidencia y al pueblo
estadounidense una creencia simple y muy importante: que la vida en Estados Unidos

This art icle is available at  5 reading levels at  ht tps://newsela.com. 2
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Original Millmark
Book Set on Cells





Differentiated Entry 
Points

Differentiated Entry 
Points



Sentences;  Strong Visuals
Limited Print; Simple 

Sentences;  Strong Visuals



Key Points; Text 
Supported y Visuals

Key Points; Text 
Supported By Visuals



Simple 

Taking

Simple 
Note 

Taking







On page Glossing



Word Study

Writing to Review





Progressively Adding 
More Information While 

Recycling Basic Facts



What Features Continue?



Simple Checklist





Books 2 and 3

Focusing In On How 
Language Works



National Geographic School 
Publishing, 2003
Reading Expeditions/Life Science
Rebecca L. Johnson, Author
GRL W-X
Lexile 870

Compass Point Books, 2006
Exploring Science/Life Science
Darlene R. Stille, Author
Grade Level 7.4
Lexile 1030

Re-Reading of Same Re-Reading of Same 
Information as Get 

Closer to Grade 
Level



Looking at Cells,
National Geographic Reading 
Expeditions; Life Science
Lexile 870 (5th/6th)

START



Recycling of Information and Chances to Recycling of Information and Chances to 
Practice are CRITICAL for ELLs



+
Explore Strategies for Actively 
Engaging ELLs in Language 
Practice within Integrated 
ENL/Content Area Settings

• Listening/Reading
• Speaking/Writing



+ Practicing 
Academic 

Listening and 
Speaking 

Techniques When Showing 
Videos

Frontload Vocabulary

Freeze Frame

Pause, Replay

Discuss After Each Section

Capture Gist

Choosing Videos For 
Beginners:
• Rate of speech, pauses
• Repeating vocabulary
• Good visuals to go 

along with the words
• Short video—2-3 

minutes max.
• Interesting to watch 

more than once



Write 3 Statements as Write 3 Statements as 
you Listen that Could Be 

Used for The Anticipation 
Guide



+

The Great Depression Era

https://m.youtube.com/watch?v=f8k0jJdqKP0

https://www.youtube.com/watch?v=Wp-
M5mWrc2A

Featured Video

3 minutes



+
Focused	Viewing	Activity:			
	
	
	
	

	

	

	

	

	

	

	

	

	

	

	

	

	 	

	

What was life like in 
the 1920’s?

Focused Viewing
List all the things that 
happened after the 

crash of 1929

What did people do 
to live/survive after 

the crash?



+ 

Cell City:  Rap
https://www.youtube.com/watch?v=u4ki28XLzOA



+ 

Cell Song
https://www.youtube.com/watch?v=rABKB5aS2Zg



+ 
Cell Structure Rap:  Practice of Terms
https://www.youtube.com/watch?v=-zafJKbMPA8



+Total Participation Techniques 

TPTs

Simple TPTs to Check In On ELLs

 Thumbs Up/Pencils Up

 Stand Up/Sit Down

 Hold-Up Cards

 Response Boards



+
Total Participation Techniques

Hold-up response cards (yes/no; true/false or specific 
answers) or write their responses on whiteboards to hold 
up for the teacher to see

Quick draws/writes, chalkboard splashes (all the students 
write their responses on assigned spots on the classroom 
whiteboard/blackboard or on chart paper; then students 
respond to similarities, differences and surprises), ranking 
activities, and so forth). Himmele & Himmele (2011)



 

 
Presented By: Ann Tollefson, tollefson.ann@gmail.com  (Handout developed with Alyssa Villarreal) 

#6 TPT Involving Movement 
 

 Line-Ups and Inside-Outside 
Circles 

 Three 3’s in a Row 
 Networking Sessions 
 Categorizing and Sorting 
 Appointment Agendas 
 Bounce Cards 
 Mouth It, Air Write it, or Show 

Me Using Your Fingers 
 Acting It Out, Role-Plays, and 

Concept Charades 
 Simulations 
 Cut-and-Pastes 
 TPTs During the Read- Aloud 

 

Selected Techniques in this 
Workshop 

#4    On-the-spot TPTs 
 

 Think-Pair-share 
 Quick-Writes 
 Quick-draws 
 Chalkboard splash 
 Thumbs-up when ready 
 Processing cards 
 Similes 
 Ranking 
 Numbered heads together 

 
#5    TPT Hold-ups 
 

 Selected-response Hold-ups 
 Number Card Hold-Ups 
 True/Not True Hold-Ups 
 Multiple-Choice Hold-ups 
 Whiteboard Hold-ups 

 

Leave No Learner Behind: 
STARTALK Spring Meeting- 2015 

+http://shop.ascd.org/Default.aspx
?TabID=55&ProductId=22236573 

The authors of Total Participation Techniques: Making 

every student an active learner, provide 37 + strategies 

designed to engage all learners from day one. This 

presentation will examine three categories and will 

provide basic information that you can take back to your 

STARTALK classrooms and use from day one!  We hope you 

will investigate this resource further as it is full of helpful 

strategies and much more information than we have here!     

(Available for purchase at ASCD.org) 

20+ Practical Strategies You Can Use From Day One! 

Activity

Partner A:  
Review  #4 On-the-spot TPTs

Partner B:  
Review #5 TPT Hold-Ups

Partner C:  Review #6 TPTs 
Involving Movement

Share 2 Ideas from the Page 
You Read—Ones you don’t 
use much!

 

- sodales. 

#4    On-the-spot TPTs 
Think- Pair – Share 

1. Ask students to reflect on a question or 
prompt, Give them a BRIEF amount of time to 
form a response.  

2. Have students turn to a partner 
3. Have partners share their responses  

Quick Writes 
1. Select a prompt that you would like 

students to address 
2. Give students time to collect their thoughts 

and jot down a response 
3. Follow up with a pair-share 
 

Quick Draws 
1. Select a big idea or major concept in your 

lesson 
2. Ask students to reflect on the meaning of  

the concept and create a visual image that 
represents that concept  

3. Have students share and explain their 
image with a partner. 

 

Chalkboard Splash  
1. Create a sentence starter, prompt, or 

question to which you want all students to 
see the class’ responses. 

2. As students provide answers, have them 
put their response in a specific place on 
the chalkboard or SmartBoard. 

3. Debrief with the students reading the 
different answers and jotting down 
differences, similarities, and surprises.  

4. Ask students to share in small groups. 
 

Thumbs-Up When Ready 
1. Ask students to reflect on your prompt 
2. Explain when they are ready, they should 

put their thumb up 
3. You can add a pair-share to allow 

demonstration of what they know.  
 

Ranking 
1. Select items, concepts, steps, events, 

descriptions, etc.  
2. Ask students to rank them according to 

criteria you have provided.  
3. Ask students to provide justification for the 

way they chose to rank the concepts. 

Processing Cards 
1. Give students processing cards (one side 

says thinking the other says ready to 
share) 

2. Have students place the “still thinking” 
side up while they finish the task. 

3. When they are complete with the task, 
students should turn the card to “ready to 
share” 

4. Be sure to have an in-between activity to 
give students who finish up early 
something to do while waiting on their 
peers.  

Similes 
1. Create similes using some of the topics 

you are studying 
2. Ask students to formulate an explanation 

for how the simile might be true 
3. Ask students to share with a small group 
4. After they have been modeled, have 

students create their own. 
 

Numbered Heads Together 
1. Have the students count off (1-4) so each 

group member is assigned a number. (Be 
sure to confirm student numbers) 

2. Inform students that all group members 
will have to report their group’s 
information. Once group work is over, 
select a number to report out.  

3. Call on a team and have the student with 
the selected number report out.  

 

Thumbs Up/Down Vote 
1. Ask a yes/no or agree/disagree question 
2. Ask students to give a thumbs-up if they 

vote yes or a thumbs-down if they vote no. 
3. Be sure you have all students vote – so do 

not move on until they have all voted. 
 
 
 

 

Excerpts from Chapter 4 
Total Participation Techniques, 

 Himmele & Himmele 
 pgs.31-48 



 
 

Multiple-Choice Hold-Up 

 
 
 
 
 
 
 
 
 
 
 
!

TRUE 

 
NOT TRUE 

TRUE WITH 
MODIFICATIONS 

UNABLE TO 
DETERMINE 

BASED ON  INFORMATION 
LEARNED 
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Three High Mileage Reading 
Comprehension Strategies



GIST:  Exploring Tough Text
 SELECT THE TEXT (a few paragraphs or short sections of text)

 MODEL THE STRATEGY
 Teacher reads aloud the text and thinks aloud about how s/he 

will summarize the passage.
 Discuss how to write summary statements.

 PRACTICE THE STRATEGY
 Teacher & Students practice together with the next section of 

text; teacher reads the text aloud and students help the 
teacher create the summary statement

 Students work in pairs or small groups to read the next section 
and create their own summary statements

 COMPARE & EVALUATE
 Groups share and compare their summaries with the rest of 

the class
 The class evaluates the statements for clarity, conciseness, 

and relevance.



+
Adaptations of GIST for ELs

 Limit the sentence length 
for each summary 
statement.

After several sections, 
combine the summary 
statements into a 20, 40, 
or 50 word summary 
statement/ paragraph

Limiting sentence length 
helps Transitioning and 
Expanding ELs make 
concise summarizing 
statements and paragraphs 
and become familiar with 
American expectations of 
expository writing.







+Use of the Native Language in 
Integrated Content Area 
Classes

Science and Social Studies



+ Native Language Resources

Social Studies Science

https://velazquezpress.com/



+
Cognates

http://spanishcognates.org/search/node/e
conomy

http://spanishcognates.org/search/node/c
ell



+

Function------función (-tion/-cion)
Election----elección

Prosperity----prosperidad (-ity/-idad)
reality—realidad

Cross-lingual 
Word
Study



https://thespanishgroup.org/translations/academic-and-educational-spanish-
translation-service/

10¢ per 
word



+
How Will You Assess 
All Your Objectives?

Observation?

Conferences with Students?

Work Samples?

Quizzes/Tests

Exit Tickets?

Rubrics?

Rating scale? Peer Assessment?
Self-Assessment?



+

Graphic 
Organizer 
Completion



Graphic Fill 
In



Matching



Take from Take from 
fill in and 

matching to 
Essay 

Writing



Cloze 
Passage—5th

word deletion 
scheme

Word Box

causes
was

stock
investors,

not
Etc.
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What was one idea you got today that will really help you 
plan integrated language instruction for your ELLs?

What was one strategy you got today that you plan to use 
in your integrated ENL classroom right away?

What else was useful to you from today’s PD?



+

Nancy Cloud
ncloud@ric.edu
nancycloud2@gmail.com


